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GPA Curriculum Principles: R&W V4

The GPA Curriculum for Religion & Worldviews provides all children, regardless of their background with:

* Coherentand sequenced substantive knowledge of religion and worldviews represented in Britain and the wider world, selected
to build pupils’ understanding through three vertical concepts. These vertical concepts build athematic narrative and provid e
context across diverse worldviews, as well as using small steps to help pupils gain adeep understanding of compleabstract
ideas:

« Sacrifice
Giving something up for the benefit of someone else is arecurring concept across religious & non -religious worldviews
and takes many different forms. W hat motivates human action and what are the societal and personal consequences?

» Knowledge & Meaning
One ofthe unique qualities of human intelligence through time has been our quest forknowledge and meaning. How
have religion and beliefimpacted on humanity’s search for “Truth”? How do beliefs impact human behaviour? What s it
reasonable to believe?

* Human Context
Human beings exist in, and are influenced by, their place in time and their geographical, political and social context
(Person, Time & Place). Everyone is different, so how have our diversities been influenced by our personal context?
What influences a personal worldview ?

A Worldviews approach provides opportunities forall pupilsto see themselves reflected in the curriculum, but also to be taken
beyond their own experiences. The Religion & Worldviews curriculum teaches pupils about diversity within and between beliefs,
cultures and worldviews from across the world, and seeks to teach the skills and knowledge to hold respectful and informed
conversations about religion and belief; to be religiously literate

« Aconsciousinclusion of vocabulary and substantive content that recognises theneed to decoloniseteaching materialsin a
meaningful and accessible way.

« A scholarly approach to the core disciplinary knowledgeof theology, philosophy and social sciences developing pupils’ ability
to hold the types of conversation and to apply the methods and processes of theologians, philosophers and social scientists

* A curiosity and openmindedapproach to the worldviews of others and a reflective consciousness oftheirown worldview.

United Curriculum | Primary Religion & Worldviews



GPA Curriculum:

N 3/4

Marvellous Me
/ Look at Me

All Creatures
Great & Small
1/2

Standing
Ovation

Spring in
Our Step

Where
We Live

How do
Christians
show God is
important to
them?

Why are symbols
important to
some Jewish

families during
Shabbat?

What questions
does the
creation story

make us ask?

Who made
the world?

Why does
Christmas matter
to Christians?

How do
people show
they belong?

Where is
religion in our
local
community ?

What does
it mean to
be free?

What do stories
from the Bible
reveal about
what God is like?

Why does
Easter matter
to Christians?

What do our
senses tell us
about Hindu
worship?

How do
celebrations
give Hindus a
sense of
belonging

How do
Muslims
express
their
beliefs in
daily life?

Where do
Islamic beliefs
come from?

How do people
make moral
decisions?

How have
artists used
symbolism to

express Trinity?

How do
people think
about the

Bible?

Religion & Worldviews

What do
we mean
by truth?

What does
sacrifice
mean?

How do

people think about

poverty, justice
and sacrifice?

How do people
contribute to
society?

How have people
and events in
history shaped

Islamic diversity ?

How has
religion and
belief shaped

our area?
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Whole School Religion & Worldviews Road Map

Where do
| stand?

How has belief
in Jesus as the
Messiah
impacted art?

How have
people and events
in history shaped
Christian diversity ?

How do
Buddhists
explain
suffering?

How does sacred
text help Hindus
understand
Dharma?

How are Hindu
beliefs
expressed in

worship?

N

Why is the
resurrection
significant for
Christians?

Are religion
and science in
conflict?

In what diverse

ways do Hindus

build a sense of
community ?

What do
philosophers
teach us about
life’s purpose?

How is an
understanding
of life’s purpose
reflected in
people’s lives?

Key Stage

3




Overview: Whole School

GP A Curriculum: Religion & Worldviews 24

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
SOCIAL SCIENCES THEOLOGY THEOLOGY PHILOSOPHY SOCIAL SCIENCES SOCIAL SCIENCES
- Christianity & Judaism Christianity Christianity & Judaism Humanism Judaism Christianity
§ How do people show they Why does Christmas Who made the world? What questions does the Why are symbols and How do Christians show
> belong? matter to Christians? - L story of creation make us| artefacts important to | God is important to themp
Religious text as origin of . -
. . I . ; ask? Can we find any some Jewish families . .
Showing belonging througlh Christian beliefs about thg story of Creation. The . Prayer, praise and worship
L - answers? during Shabbat?
religious artefacts, places Nativity story and Creator God and humans a$
and actions. incarnation. stewards. Asking questions & Some diverse ways that
suggesting answers. different Jewish families
Humanist / scientific mark Shabbat.
explanation of creation.
SOCIAL SCIENCES PHILOSOPHY THEOLOGY THEOLOGY PHILOSOPHY SOCIAL SCIENCES
~ @ % Judaism Christianity Christianity Hindu Dharma Hindu Dharma
§ Where is religion in our What does it meanto be| What do stories from the] Why does Easter matter t¢ What do our senses tellus How do celebrations giv¢
> local community? free? Bible reveal about what Christians? about Hindu worship? Hindus a sense of
. . N God is like? . - s . belonging?
Looking for evidence of The significance of Beliefs about Jesus’ life, | Senses in Hindu worship af
lived religionin our local| freedom in diverse Jewisi] Interpreting meaning in death & resurrection, and] home and inthe Mandir. | Celebrations of Jatakarmg,
community. practices at Passover stories about Jesus and salvation. Raksha Bandhan & Diwali
[Local Choice] (seder). stories told by him
ocal Lhoice (parables).
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GPA Curriculum: Religion & Worldviews \¢

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
THEOLOGY THEOLOGY & PHILOSOPHY THEOLOGY SOCIAL SCIENCES SOCIAL SCIENCES
SOCIAL SCIENCES N
R Christianity Christianity Christianity & Humanism Islam Islam Islam
(1) .
S | How do people thinkaboyt ~ What is the Trinity? How do people make morpl Where do Islamic beliefs | How do Muslims express HO\{V do .MUS]ImS express
the Bible? How have artists used decisions? come from? their beliefs in their daily | their beliefs in their daily
. ives? lives? (2
Origins, content, symbo_lllfir;tt;)express Rules and human choice. History of Prophet lives? (1) _ ) .
significance, construction ’ Muhammad, revelation of| Expression of beliefs aboyt Expression of beliefs |
and interpretation of the] One God as Father, Son, the Qur'an, significance of|  Allah, Tawhid, and lived | through 5 Pillars of Sunni
Bible. Holy Spirit. Significance of Mecca. diversity of the hijab. Islam. Lived diversity
metaphor and symbolisn
PHILOSOPHY THEOLOGY PHILOSOPHY SOCIAL SCIENCES THEOLOGY SOCIAL SCIENCES
T TQN CT ¢
< Christianity/Judaism/Islam Christianity / Islam / Islam / Christianity Islam
§ What do we mean by truthf What does sacrifice mean? Humanism How do people contribute How have people and | How has religion and belief
> , . o How do people think abouyt to society? events in history shaped shaped our local area?
Plato’s cave, evidence and] Abraham/Ibrahim in sacred - T
S : : ) poverty, justice & se . Islamic diversity? : .
scientific reasoning. text, Eidul-Adha, animal sacrifice? Selfssacrifice in form of International, national &
sacrifice, Jesus as Ultimate ) charity or community Succession after local data. Lived expressign
Sacrifice. Meaning of poverty & action. Muhammad, conflict, in area.
relative poverty, justice anf Qur’anic interpretation.
everyday selfsacrifice. Sunni, Shia, Sufi.

United Curriculum | PrimaryReligion & W orldviews




GPA Curriculum: Religion & Worldviews \¢

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
SOCIAL SCIENCES THEOLOGY THEOLOGY & THEOLOGY SOCIAL SCIENCES PHILOSOPHY
PHILOSOPHY
o Hindu Dharma Hindu Dharma Buddhism Christianity Christianity
§ How are Hindu beliefs | How does sacred text help How do Buddhists explainn How have peopleand | How has belief in Jesus as Where do | stand?
> | expressed in artefacts and| Hindus understand suffering in the world? events in history shaped | the Messiah impacted art & A lorati ¢ il
worship? Dharma? - . Christian diversity? music? hexploration of puplis
Spiritual journey of personal worldviews,
One supreme being, Diverse interpretations of Siddhartha Gautama, Great commission, Romai Prophecy (Isaiah), through artistic expressiol.
Brahman Trimurti, avatars the Ramayana. enlightenment, 4 Noble | Empire, Nicene Creed, Gregtfulfillment, New Testament, (NATRE Spirited Arts link
Diverse worship as form off Truths, 8fold path. Schism, Martin Luther, | Ultimate Sacrifice. Global pirited Arts fin
expression. Henry VI, present. art and Handel's Messiah.
[History]
THEOLOGY THEOLOGY SOCIAL SCIENCES PHILOSOPHY SOCIAL SCIENCES
o Christianity Christianity Hindu Dharma Christianity / Hindu Dharma / Islam / Humanism
§ Why is the resurrection | Arereligion& sciencein | Inwhat diverse ways do What do philosophers / Judaism (Buddhism & Sikhi)
> | significant for Christians? conflict? Hindus build a sense of teach us about life's How is an understanding
o o e . e Tuac?
Different gospel narratived, Creation, interpretation, community? purpose? of life’s purpose reflected in people’s lives?
truth claims, salvation. diversity of opinion. Festivals & Pilgrimage Self & Soul Diverse expression of purpose in lived worldviews|
[Science] [Local Choice]
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Educational Visits

Location

Church

Year Group

Year 1 Church

Year 2 Church & Synagogue

Year 3 Church & Hindu Temple

Year 4 Church & Buddhist/Quaker Meeting house
Year 5 Church & Gurdwara

Year 6

Church & Islamic Center




National Curriculum
Expectations/EYFS

Overview of National Curriculum Expectations

EYFS

Understanding the
world involves
guiding children to
make sense of their
physical

world and their
community.

The frequency and
range of children’s
personal

experiences increases
their knowledge and
sense of the world
around them

In addition, listening
to a broad selection
of stories, non-fiction,
rhymes and poems
will foster their
understanding of our
culturally, socially,
technologically and
ecologically diverse
world.

Strong, warm and
supportive
relationships with
adults enable children
to learn how to
understand their own
feelings and those of
others.

Year 1

Begin to name the
different beliefs and
practices of
Christianity and at
least one other
religion.

To respond and order
some of the religious
and moral stories
from the Bible and at
least one other
religious text, special
book or religion other
than Christianity.

Show how different
people celebrate
aspects of religion.

Show familiarity with
key words and
vocabulary related to
Christianity and may
be at least one other
religion.

Year 2

Name the different
beliefs and practices of
Christianity and at least
one other religion and
begin to look for
similarities between
religions.

Retell some of the
religious and moral
stories from the bible
and at least one other
religious text or special
books.

Begin to understand
what it looks like to be a
person of faith.

Begin to use key words
and vocabulary related
to Christianity and at
least one other religion.

Year 3

Recall the different

beliefs and practices of
Christianity and at least

one other religion.

Retell some of the
religious and moral
stories from at least

three different religious

texts and books.

Understand what it

looks like to be a person

of faith.

Use key words and
vocabulary related to

Christianity and at least

one other religion.

Year 4

Recall in detail and
use the correct
vocabulary in regard
to the different
beliefs and practices
of different religions.

Begin to compare the
similarities of at least
three different
religious texts or
stories.

To begin to
understand the
diversity of belief in
different religions,
nationally and
globally.

Begin to compare
directly different
responses to ethical
qguestions looking at a
range of different
religions.

Year 5

Begin to make
connections
between different
belief and practices
of all religions.

Begin to compare
stories, beliefs and
practices from
different religions
including
differences and
similarities.

To understand and
begin to evaluate
the diversity of
belief in different
religions, nationally
and globally.

Begin to recognise
those with no faith
also have a belief
system.

Articulate and begin
to apply the
different responses
to ethical questions
from a range of
different religions

Year 6

Make connections
between different
belief and practices of
all religions.

Make links and
compare stories,
beliefs and practices
from different
religions including
differences and
similarities.

To understand and
evaluate the diversity
of belief in different
religions, nationally
and globally.

Recognise those with
no faith also have a
belief system.

Articulate and apply
the different
responses to ethical
questions from a
range of different
religions




Overview of Key Vocabulary

Reception End of Key Stage 1 Lower Key Stage 2 Upper Key Stage 2

Buddha, teacher, Buddhist Centre/Temple, meaningful objects, monks and nuns, rebirth, happiness, suffering,

compassion, kindness, meditation, Enlightenment, delusions, Buddha, Dharma and Sangha (‘Three Precious Jewels’),
Buddhism ordained and lay, Temple, offerings, Jataka Tales, impermanence, vows, moral discipline, contentment, samsara,
nirvana, symbols, pilgrimage

Jesus, Mary, Advent, Baptism, Bible, Christ, Advent, Baptism, Bible, Christ, Christmas, Advent, Ascension, Baptism, Bible, Christ, Christmas, Church, Creation,
cross, tomb, Christmas, Church, Creation, Church, Creation, Disciple, Easter, Faith, Disciple, Easter, Faith, God, Gospel, Grace, Harvest, Holy, Holy
church Disciple, Easter, Faith, God, God, Gospel, Harvest, Holy, Hymn, Jesus, Communion, Holy Spirit, Hymn, Incarnation, Jesus, Lent, Lord’s Prayer,
Harvest, Holy, Hymn, Jesus, Lent, New Testament, Old Testament, Lord’s Supper, Mass, Miracle, Myth, New Testament, Old Testament,
Christianity Prayer, Priest, Vicar, Worship Parables, Pentecost, Prayer, Priest, Parables, Pentecost, Prayer, Priest, Prophet, Psalm, Resurrection, Saint,
Prophet, Ten Commandments, Vicar, Salvation, Sin, Soul, Ten Commandments, Trinity, Vicar, Worship.
Worship
Holi, Vishnu Aum or Om, Brahman, Diwali, Ganesh, Gods and goddesses, Hindu, Hinduism, Mandir, Offering, Pray, Rama, Shiva,
Hinduism Shrine, Sita, Vishnu, Worship

Agnosticism, Atheism, Celebrant, Compassion, Curiosity, Dignity, Empathy, Evidence, Evolution, Flourishing, Happy

Humanism Human, Human rights, Humanism, Humanist, Humanity, Natural selection, Reason, Respect, Responsibility, Science,
The Big Bang, The Golden Rule.
Islam Allah, Mosque Allah, Hajj, Islam, Mihrab, Mosque, Muslim, Prophet, Qiblah, Quran, Salaa, Sawm, Shahada
Moses, Synagogue: Ark, Kippah, Tallit, | Synagogue: Ark, Bimah, Kippah, Menorah (Chanukiah), Ner Tamid (Eternal Light), Star of David, Rabbi, Tallit, Torah
Synagogue, Torah Scrolls, Yad, Scrolls, Yad.
Torah Shabbat: Kosher Two Candles, | Shabbat: Besamim (Spices), Challah, Havdalah, Havdalah candle, Kiddush Cup (goblet), Kosher, Two Candles, Wine.
Judaism Challah, Wine, Jewish Life: 5 Books of Moses(Chumash), 24 Books of the written Torah, 613 Commandments, Bar Mitzvah/Bat
Jewish Life: Chanukah, Mitzvah, Chanukah, Covenant, Dreidel, Egypt, King David Maccabees, Matzah, Messiah, Moses, One God (YHVH),

Covenant, Dreidel, Maccabees, | Patriarchs (Abraham, Isaac, Jacob), Pesach, Purim, Rosh Hashanah, Shofar,Sukkah (Booth), Yom Kippur.
One God (YHVH), Purim, Rosh
Hashanah, Shofar.

Acceptance, Chaur Sahib, Equality, Family life, Five K’s Forgiveness, Gurdwara, Guru Granth Sahib, Kaur, Kirtan,
Langar, Meditation, Mool Mantar, Nishan Sahib, One Creator (Ek Oankar), Respect, Sangat, Sharing, Seva, Singh,

Sikhism Sikh, Sikhism (Sikhi), Ten Gurus, Truth, Turban.




Overview of Progression In Religion & Worldviews

What are Vertical Concepts? ¢

Vertical concepts build athematic narrative and provide context across diverse worldviews, as well as using
small steps to help pupils gain a deep understanding of complex, abstract ideas:

Sacrifice

* Giving something up for the benefit of someone else is arecurring concept across religious & non -religious
worldviews.

4 Sacrifices can be forthe benefit of people close to us or people we have never met.
‘ Sacrifices can be everyday commitments of time, money, material objects or service to others.
« Someworldviews see sacrifices as a way of pleasing God and may involve the motivation of future reward.
« Some people see sacrifices for the sake of others as altruistic acts, with no personal reward.

» Sacrifices can beon ahigherlevel and involverisking or giving up a life for the sake of others.
» In Christianity, the Ultimate Sacrifice of Jesus, giving up his life forthe people heloved, is a principal belief.

ﬂ Knowledge & Meaning
- Beliefsimpact how people make sense oftheworld : humanity’'s ideas of right & wrong; truth, meaning &
.. purpose.
( » Beliefsimpact human behaviourin diverse ways including how people and organisations exercise power.
- « Some people seek to question how reasonableitis to believe certain aspects of religious and non  -religious
teachings.

context (Person, Time & Place).

""I'* « Everyoneis different; our diversities are influenced by our personal context which influences our personal
worldview.

Human Context
q{ - Human beings existin, and are influenced by, their place in time and their geographical, political and social

United Curriculum | Primary Religion & Worldv iews




Progression in vertical concepts

AT 4

Sacrifice

Knowedge & Meaning

Human context

EYFS

There are lots of people whohelp us.

People have senses.
People must decide w hat is right and wrong.

People have differences and similarities expressed through clothes, food,
celebrations and special objects.
People can be different but still belong.

Y1

Christians believe Jesus w as a special baby, the
incarnation of God, a saviour.

In Genesis humanity w as divided from God by Adam &
Eve's disobedience.

Stories from sacred texts teach people how tobehave.

Stories help some people understand the world.

Some people ask big questions and try to answ er them
using reason.

People show they belong through special objects, buildings, w orship,
celebrations and rites of passage.

People show their beliefs on their ow n andin groups.
Person, Time&Place:  Jesus (Jewish), about 2000 years ago, Judea (Israel)

Y2

Christians believe Jesus sacrificed his life to save the
people he loved.

Stories from sacred texts teach people about right and
wrong

Concepts such as freedom are hard to define but have huge
human significance.

People use their senses totry tounderstand the world

People express their beliefs through special objects, buildings, w orship,
celebrations and rites of passage

Different groups express their beliefs in different ways

Person, Time&Place:  Moses (Hebrew), about 3400 years ago, Egypt

Y3

Christians believe Jesus w as a person of the Trinity,
God in human form, sent to guide and save God’s
people.

Inlslam, submission tothe will of Allah caninvolve
commitments of time, money and effort.

T eachings from sacred texts help some people make moral
decisions

I deas of ‘morality’ and responsibility are complex

| deas about w hat is true can be critically examined using
logic and reasoned argument.

Individual expression of belief canimpact everyday life, this can show diversity
withinas wellas betweenworldviews.

Some people express religious symbolism through creative arts, others don't.

Person, Time & Place:
(SaudiArabia)

Muhammad (Muslim), about 1400 years ago, Mecca

Y4

Historically, the Abrahamic faiths required sacrifice of
animals to honour God. Abraham w as honoured by
God for his willingness to sacrifice his son on Gods
command.

Christians believe Jesus w as the Ultimate Sacrifice,
bringing people back to God's presence.
Inlslam and Christianity, personal self
form of action and charity is important.

-sacrifice inthe

People caninterpret Truthin different ways (Plato’s cave),
humans are limited by experience.

Teachings from sacredtexts can inspire people’s actions,
e.g. sacrifice, charity and service.

Most human beings have a sense of moral justice.

Expression of belief can be seen locally, nationally and internationally (local
focus - places of worship or contribution to local community).

Events in history and human conflict have impacted (I slamic) diversity.

Person, Time & Place:

Person, Time & Place:
Belgium

DrHany El -Banna (Muslim), 1980s, Birmingham
Edith Cavell (Christian), 1865 -1915AD, England &

Y5

In Hindu Dharma, fulfilling your duty may involve
personal sacrifice.

Christians believe Jesus fulfilled the prophesies of the
Old T estament of the coming of a Messiah, a saviour.

Many human beings see they have responsibilities to others
andtheworld.

Buddhist Dharma seeks to end suffering through reaching
enlightenment.

Evidence for God's existence is contested but still sought.

Events in history in different places have impacted (Christian) diversity.

Religious w orldview s have significant impact on arts and culture.
Person, Time&Place:  Siddhartha Gautama (T he Buddha), about 2500 years
ago, Northern India

Person, Time&Place:  George Frederick Handel (German), 1685

-1759AD,UK .

Y6

In Christianity, belief in Jesus’ death and resurrection

is important as it brings people to salvation.

In many worldview s, personal self -sacrifices or living a
good life have beneficial, future consequences.

Different belief systems influence ideas of life’'s meaning
and purpose.

Philosophers cannot prove w hat happens after we die so
seek explanations, some of w hich consider body and soul
as separate.

I deas of what happens after w e die give meaning to human
action on earth.

Diversity within groups leads to diversity of expression (local, national, Global).

Places and celebrations have significance to individuals and communities (in
Hindu Dharma).

Person, Time&Place: Diverse philosophers through time.

United Curriculum | Primary Religion & Worldv iews
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Disciplinary knowledge

Religion & Worldviews is a multidisciplinary subject touching on many academic disciplines. In the

A1 4

GPA curriculum, we focus on

developing ourdisciplinary skills through thetypes of conversation and methods and processes required to be scholarly in the
studies of Theology, Philosophyand Social Sciences. The statements below, exemplified on the following pages, are developed at
progressive depth throughoutthe yeargroupsThe curriculum has been sequenced so that the disciplinary content is also reviewed

in subsequentunitsand developed as scholarly tools to access a wide range of substantive content. These are

highlighted in the unit

outlines.
Theology (Beliefs) ﬂ Philosophy (Thinking) Social Sciences (Living) @
Theologians ... % | Philosophers... Social Scientists..

Theologians deal with types of conversation that
consider:

. Where beliefs come from
. How beliefs change over time
. How beliefs relate to each other

. How beliefs shape the way believers see the
world and each other

Methods and processes used by theologians:

. Interpretation of story & text

. Consideration of reliability of sources

. Considering unity & diversity within and
between worldviews

. Considering how beliefs change over time

. Considering impact of belief on practice

Philosophers deal with types of conversation that
consider:

. The nature of knowledge, meaning and
existence

. How and whether things make sense
. Issues of right & wrong, good & bad

Methods and processes used by philosophers:
. Analysis of the validity of “truth” claims

(doubt)

. Development and use of coherent
questioning

. Development of and analysis of coherent
argument

. Understanding of the human quest for
knowledge and meaning

. Connecting belief (motivation) with
behaviour

Social Scientists deal with types of conversation

that consider:

. The diverse nature of religion

. The diverse ways in which people practice
and express beliefs

. The ways in which beliefs shape individual
identity, and impact on communities and
society

Methods and processes used by social scientists:

. Seek evidence of belief in human behaviour
and forms of expression

. Recognise similarities and differences within
and between groups

. Consider forms of evidence and its reliability
(e.g. data)

. Consider individual, local, national and global
evidence of lived experience

United Curriculum | Primary Religion & Worldviews




Disciplinary knowledge Y4

‘Ways of knowing’ in Religion & Worldviews

Theology — This is about beliefs

The story of creation is at

Theologians deal with types of conversation that consider: the beginning of the Bible
and the Torah. Christians
«  Where beliefs come from and Jewish people believe
. . God made the world and
 How beliefs change overtime humans should look after it.

« How beliefs relate to each other

* How beliefs shape the way believers see the world and each other

Methods and processes used by theologians:

» Interpretation of story & text

» Consideration of reliability of sources sva;rli ;C%ﬁfg;?:ﬁéﬁgg’s
» Considering unity & diversity within and between worldviews geography and power. They
disagreed about the
« Considering how beliefs change over time wording of the Nicene
C . . . Creed and the nature of the
 Considering impact of belief on practice Trinity. Eventually, this led

to the Great Schism (tear) .

United Curriculum | Primary Religion & Worldv iews 7



Disciplinary knowledge Y4

‘Ways of knowing’ in Religion & Worldviews

Philosophy—- This is about thinking

On the Hindu shrine, | saw
flowers and candles, |
Philosophers deal with types of conversation that consider: could smell the incense
and | heard the bell ring. |
enjoyed sharing the

« How and whether things make sense delicious fruit offerings
with the class.

* Thenature of knowledge, meaning and existence
* Issuesofright&wrong, good & bad
Methods and processes used by philosophers:

« Analysis of the validity of “truth” claims (doubt)

» Development and use of coherent questioning

In Plato’s Analogy of the
« Development of and analysis of coherent argument Cave, the philosopher has
) ' seen the “truth” and returns

» Understanding ofthe human quest forknowledge and meaning to tell the prisoners in the

cave what he has discovered.
Some people might see the
Buddha’s enlightenment and
sharing of knowledge like

« Connecting belief (motivation) with behaviour

that too.

United Curriculum | Primary Religion & Worldviews 8



Disciplinary knowledge

‘Ways of knowing’ in Religion & Worldviews

Social Sciences — This is about living

Social Scientists deal with types of conversation that consider:

Methods and processes used by social scientists:

The diverse nature of religion
The diverse ways in which people practice and express beliefs

The ways in which beliefs shape individual identity, and impact on
communities and society

Seek evidence of belief in human behaviour and forms of
expression

Recognise similarities and differences within and between groups
Consider forms of evidence and its reliability ( e.g. data)

Considerindividual, local, national and global evidence of lived
experience

United Curriculum | Primary Religion & Worldv iews

Dina’'s family clean the
house on a Friday ready for
Shabbat; they don’t do any

work on Shabbat and have a

day of rest with the family.
Levi’s family are also Jewish,
they don’t drive their car
during Shabbat, so they
walk to the synagogue.

We looked at census data for
our local area. It's a bit out of
date because it's from 2011, but
it showed that there’s a smaller

proportion of Muslims living in

our area compared to national

data. Recently, a new mosque

opened in our area, it used to
be a Methodist church.

AT 4




Disciplinary knowledge (KS1)

Thetables below outline where disciplinary knowledge is deliberately practiced in KS1 or KS2. The curriculum has been sequen

A1 4

ced so

that the contentis also reviewed in subsequentunits. The types of conversation and methods and processes required to be scholarly
within the disciplines are universal across year groups The tables below indicate how these disciplinary skills are applied at an age -
appropriate level to the specific substantive content of the GPA curriculum.

Theology(Beliefs)
Theologians.. L

o

Philosophy(Thinking)
Philosophers.

@

Social Sciences (Living)
Social Scientists.

i

Link the story of the Nativity with Christianity.

Understand that Christians believe Jesus was a specid
baby, the incamation of God.

Recognise Christians show how important Christmas i
by getting ready during Advent.

Link that Christians and Jewish people share the same
story of how the world was created by God, found in the

Can think about whether the Genesis story of Creation
makes sense.

Ask questions about things that are puzzling.

Recognise that people look at the world in different ways.

Recognise that people choose to belong to different
groups. Some people choose to belong to a religion.
Link that Christian and Jewish people use symbols,
artefacts and actions to show they belong.

Link that many Jewish people remember the story of
creation by resting on thet7day.

[2)

Link events of Holy Week with Christian beliefs about
Jesus.

Link concepts and vocabulary of incamation, sacrifice,
resurrection and salvation.

Beliefs about Easter are expressed in diverse ways.

expressed in the Seder meal.

Ask questions about practices from Hindu communitieg.

Consider how we can find out about something using opre

senses.

Recognise how many Hindu communities express their
ideas about Hindu Dharma through the senses.

Y1 : + Look for answers to questions about belief about wherd ¢ Recognise that Jewish families celebrate Shabbat in
Bible and the Torah. )
bat th ) h hristi d the world came from. diverse ways.
Sé)vr\‘linseth Loatlte fhgﬁﬁgorr]]as\fgz t;zc oissictiilir'ltjttlc?r;c?o?(nafier. Question if stories are real or made up and link with whte  Link artefacts, words and practices during Shabbat as
God's cr%ati%n y P people might leam from a story. way of expressing belief and belonging.
. L . * Recognise how Christians express God’s importance in
Consider the belief that the Creation story shows that their lives
God had a special relationship with humans, but humarp ' . .
: . » Use vocabulary of Prayer, Praise and Worship and
beings make mistakes. ) IS
recognize these are shown in different ways.
* Ask questions about the story of Moses
Retell stories about Jesus and link with Christian ideas| « Think about what it means to “know” something.
about God and how to behave. . Suggest a reason why a Jewish person might believe « Connect correct vocabulary with religious groups.
Retell parables and suggest what they reveal about God elements of the story. » Recognise evidence of belief in the local community.
and how to behave. « Connect the story of the Jewish slaves being freed with] + Identify how beliefs impact peoples’ choices of in
Retell stories about Jesus and link with Christian ideas ideas of right and wrong. everyday life, including local special places.
Y2 about God and how to behave. « Consider why freedom is important and how it is + Use correct vocabulary to name items and celebrationg

important in Hindu Dharma.
Link beliefs with evidence in the community.

Identify how artifacts and practices are used in everyda
life to show belonging.

United Curriculum | Primary Religion & Worldviews
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Disciplinary knowledge (LKS2)

A1 4

Theology(Beliefs)
Theologians..

o

Philosophy(Thinking)
Philosophers.

@

Social Sciences (Living)
Social Scientists.

i

Consider how some Christians might interpret Biblical
text.

Infer how Christian/Islamic beliefs developed based or
events.

Consider that questions of the reliability of scripture arg
complex influencedy: authorship, audience, purpose,
genre, translation and history.

Recognise there are differences within Christianity, suc
as versions of the Bible.

-
[

Identify philosophical questions

Decide if a Christian belief about morality makes sensd
and give reasons why.

Recognise that ideas of right and wrong are difficult to
define.

Consider that people have different answers to questions
about the world. Humanists believe they can still be

Identify similarities and differences in how artists have
tried to express the Trinity

Recognise that the Islamic belief in Allah as one is caljed

Tawhid and is expressed in different ways including thg
Call to Prayer, whispered in a baby’s ear and the
Shahadah.

Consider evidence of the influence of the 5 Pillars of

Y3 | ¢ Interpret the Bible to try to understand the concept of Ggd “good without God.” Sunni Islam on dailv life
as Trinity: Father, Son & Holy Spirit. One but also three. | . |dentify logical arguments : ywe. .
» Recognise that the Trinity is inherently mysterious,and | «+ Decide if a belief makes logical sense and give reasorjs Recognise that there ' d|ver§|tyyy|th|n -ISlamlC S(-:hOOIS
0g ty Srently my : 9 g thoughte.g.Sunni & Shia and in ljtihad, interpretation of
Christians try to make sense of it in different ways. why. text.
* Understand the significance of the Qur'an bein . i i i i . , L
considered the wogrd of God revealec? to Muhamgmad as E)eg)?ag:qlisnee ﬁgatifé?fms of tuth based on faith are difficft Iqent|fy how belief can be e)'(pre‘s‘sed " S|m|I‘ar anq .
He Final H _ gicatly. . . diverse ways depending on individual worldview within
the Final Prophet. + Consider that people have different answers to question)s  |glam.
* There are differences within Islam, such as Sunni & Shig. about the world and seek answers in different places.
» Consider how beliefs shape how some people see the
world.
’ Regpf?msei of how believers might interpret different texts | Discuss our understanding of the concepts of knowledge,
. :ger:til?yr(taf?e \;\:laﬂyjénce of historical events of Easter on belief and opinion. Desc‘ribe similari'ties‘and differences 'in .hoyv people
Christian worldviews - Consider philosophical ideas of truth, doubt and reality] contribute to society in Islam and Christianity (locally &
: . nationally).
+ lIdentify similarities and differences within and between Urr]1'c|1ersta|:1'd slome reasons V(\j’thf’ people answer . y) L. , . .
the Abrahamic faiths. philosophical questions In different ways. . Recognise ways beliefs impact peoples’ choices in
+ Identify how belief in God as most important might *  Connect stronghheld bellefg with human behaviour everyday life, community & society.
Y4 influence a person’s life, how they view the world and mclud'mg a W|II|ngne§s to d'.e for the sake of ‘truth : Recognise that individual and community action can
» Describe different philosophical answers to questions ;
other people. about poverty, justice and sacrifice shape beliefs.
+ Identify the influence of historical events on the utp /)) T j o Consider what data can tell us about religion locally,
development of Islam » Begin to decide whether religious reasoning is express¢d nationallv and intermnationall
. Identif;)similarities and differences within Islamic clearly and suggest more than one point of view. i ! iabili g i
schools of thought - Consider ethical and moral ideas about poverty and Recognise that the reliability of data must be considere.
«  Consider how bgliéfs might influence a Muslim’s life, hpw justice from differing viewpoints, considering why there Seek evidence of lived religion in our local area.

they view the world and other people.

are differences.

United Curriculum | Primary Religion & Worldviews
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Disciplinary knowledge (UKS2) \ V4

Theology (Beliefs) # Philosophy(Thinking) Social Sciences (Living) @
Theologians.. W' | Philosophers. Social Scientists.
* Recognise that Teligion’ and ‘belief mean different things
« Describe different interpretations of the Ramayana. in Dharmic and Abrahamic faiths.
+ Considerif sources of Hindu scripture are reliable. * Explain the Buddha'’s philosophical answers to questiols.  Recognise that conversations about religion and belief
+ Describe theological similarities and differences within about the world. are complex
and between worldviews. « Explain the Buddhist answers to ethical questions and E o .
» Describe how beliefs about Dharma might influence a show awareness of diversity of opinion. * Explain §|mllgrlt_|es gnd differences of forms Of
) . . 9 S . Y P . expression within Hindu Dharma (locally & nationally).
Y5 Hindu's life, how they view the world and other people. | ¢« Explain different philosophical answers to questions

» Explain ways beliefs impact choices in individuals’ live
community & society.

1°£4

» Describe the influence of historical events on worldvieWs. about God’s existence.
» Describe how Buddhist beliefs might influence a persof’ss Explain some philosophical approaches to the abstract]

life, how they view the world and other people. concept of God's existence. + Explain how belief has been expressed in similar and
« Interpret Biblical text. « Explain if an argument for God’s existence seems logichl.  different artistic forms within Christianity.
» Describe how beliefs might influence a Christian’s life. « Describe hovindividuals, community & society can shagje
beliefs.

» Explain how the Gospels connect with Christian beliefs
and discuss their reliability.
« Explain theological similarities and differences within

* Begin to evaluate similarities and differences of forms ¢f
expression within worldviews (locally, nationally &

Christian worldviews. * Begin to evaluate some philosophical approaches to gIobaI.Iy) o . o )
« Explain how beliefs in Jesus’ resurrection might influenge  abstract concepts such as meaning and existence. * Describe how beliefs impact choices in individuals’lives,
a Christians life, how they view the world and other * Begin to analyse if an argument is logical and show community & society.
Y6 people. awareness of divergent opinions. « Explain how the context aindividuals, community &
» Explain how the Genesis text connects with beliefs and] ¢ Use appropriate evidence to support or counter an society can shape beliefs
discuss the reliability of the source. o argument. _ . +  Begin to evaluate how Teligion’ and ‘belief mean differeht
+ Explain that religious texts can be interpreted in differerft + Begin to explain connections between beliefs and things depending on people’s religious or fieligious
ways by different believers. behaviour. worldview.

» Explain how beliefs about creation and science might
influence a person’s life, how they view the world and
other people.

* Recognise that conversations about religion and belief
can be controversial.

United Curriculum | Primary Religion & Worldviews




Progression: Substantive Knowledge A4

Many Christians seek Easterreveals core Ritual animal sacrifice® make amends with God originates from ancient

Many Christians to understand God Christianbeliefsabout Jewish tradition illustrated in the Biblical stornjAddraham and Isaac.
expressGod’s There is evidence of throughstoriesabout Jesus’s life, death andChristianity teaches thatesus’s ultimate sacrificaeans people now
importance through  Christianity idocal Jesusand stories told resurrectiorand need onlwepentfor their sinsto be forgiven peop
diverseprayer, praise communities by him(parables). humanity'ssalvation yep g ’

Many Christians seijusticein thesufferingf others and believe they

andworship.
should makeersonal sacrificeisoth toplease God and help others

Christianity

Many Christians believe that the Old Testament
prophecy of a Messiah (Isaiah) is fulfilled in
Jesus Christ's ultimate sacrifice. Handel's
Messiah and other art works seek to express the
spiritual significance of this belief.

The Bibleteaches Christians that
Godwas responsible focreating
the worldand humans have a
responsibilityo look after it.

Adam and Evdroke God's rule,
the firstsin separating humans
from God.

Despite differences in the@ospel narrativesf
theresurrection of Chrjdle beliefis keyin
Christian Theologys Jesus’s defeat of death
bringssalvationand areconciliatiowith Godto
believers. Without the religious ‘truth’ of
resurrection Christianity becomes “meaningless”.

Christmass celebratecby many
Christians to remember the
incarnation of Jesus Chr,iat
special gift from God who would
be asaviour

The Genesisaccount ofcreationcan be
interpreted in different ways. Despite historical
debateabout the origins of the worlanost
Christians now do not consider Genesis a
historical, factual accourtflost Christians
reconcile their belief in a “creator God” with
modern scientific explanations

Peopletoday have different
beliefs and celebrate the

different waysWe leam about

different religious festivals and
how they can be celebrated by
families.

ey Stage

Many Christians believe that thaictionsin life
will bejudged In practice, most Christians
believe they should fingurposein lifethrough

2021 Census data
reveals 46.2% of the

Many Christians express The history of the Many Christians
belongingthrough the writingand believe God is

symbol of theCrossthe constructiomfthe  Trinity, One God as population identify doing good things because they are righi;
Bible the churchas a place  Bibleinfluences Father, Son, Holy as “Christian”. just for the reward in Heaven.
of worship and actions, how different Spirit The
such. ashaptism people think about significanceof this Manv Christians turm o ) ) )
it andinterpretits is often explored " Bil);lical emehinge Christianityspreadanddiversifiediue to the influence of
contents. through symbolism ‘ g differentpeopleand events including: tH@reat Commission
for moral guidance. Roman Empire, Nicene Creed, Great Schism, Martin Luther,

Henry VI, local representation.
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Progression: Substantive Knowledge T4

Shabbatis a weekly “day of rest” Some Jewish familiegxpress the

linked with God's example in the importance of freedothrough

story of creation Shabbatis remembering the story oMosesand the ) ) ) .
marked in manyewish families There may be evidence  Exodusof the Hebrew slavesrom Egypt Ritual animal sacrifice® make amends with

God originates from ancient Jewish tradition
illustrated in the Biblical story &fbraham and
Isaac.

throughdiverse symbolic of Judaism idocal in practices aPassoveincluding the
Judaism artefacts and practices communities Sedermeal.

Judaism, Christianity and Islaare often
called theAbrahamic faithdracing common
lineage and beliefs, such asonotheismback
more than 3000 years to Abraham/Ibrahim.

Jewish teachings mwhat happens after death
are unclear Many Jewish people believe what
is important ishow a person lives their life and
what happens after death should be left to
God Good deedsshould be dondor their own
sake

Peopletoday have differe
beliefs and celebrate them
in different wayshe learn
about different religious
festivals and how they can
be celebrated by families.

There aredifferences imterpretationwithin
Judaism such a®rthodoxand Reform(or
Liberal) school®f-thought.

Many Jewish people express  TheTorah teaches Jewish 2021 England and
belongingthrough the symbol people thatGodwas Wales Census data
of the Star of Davidvearing of  responsible focreating the reveals0.5% of the
the kippahand/ortallit the worldand humans have a population identify as
Torah, the synagogueas a responsibilityo look afterit.  “Jewish”.

place of worship. Adam and Evéroke God's

rule, the firstsin separating
humans from God.
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—
Progression: Substantive Knowledge

Humanism &

Non-religion

Some people do not believe in
Godand do not believe the world
was created by an outside power.

Humanists are one groupf
peoplewho do not believe in God
They only look for scientific
explanationof where the world
came from.

Peopletoday have different
beliefs and celebrate them in
different waysWe leamn about
different religious and non
religious festivals and how they
can be celebrated by families.

Humanistsrely on theirown judgementabout what
is aright and just in societgnd what will make
people happy. Some humanists choose to follow

There may be evidence ~ an agreed set o0 Commitments These are a  gpportunity for pupils
communities

they will be rewarded in heavemost humanists
do not believe there is anything beyond this. lif

2021 England and Wales Census data
reveals37.2% of the population

identify as “no religion” (an increase
of 12 percentage points since 2011).

Expressingbelongingis an important
part of many people’s lives whether
they identify as religious or not

A person who believes in God is callethaist,a person who does not believe in God is calleateist a
person who is not sure about God’s existence is cadlguostic These are all differenvorldviews

Humanismis one example of mon-religious worldvievHumanistsbelieve that they havene lifeand the
purpose of life is be to be as hagsypossibleThis includes making other people happy

Many humanists use theymbd of theHappy Humario represent their beliefs.
Manyhumanistsbelieve that people shoulchose to be good without God’s influence on their lives

United Curriculum | PrimaryReligion & W orldviews

Humanists do not do things because they think Worldview through art.

A4

Charles Darwin'theory of natural selection
and evolution showed thdife on Earth did
not have a creatothey change and evolve
due to natural processes.

Richard Dawkins (1947 is an evolutionary
biologist (andatheis®. In The Blind
Watchmaker (1986), he said evolutionary
processes are not guided by a designer.

Many philosophers have argued ttbody and
soul (or self) are separaded the soul may
live on in some way, possibly part of a
divine plan (Ibn Sina, Socrates, Plato,
Hypatia) .

Others have argued that theoul (or self)
ends with the body ancheaning (if there is
any) must be found in lif&.g. Democritus
(hedonism) and Nietzsche (nihilism).

Simone de Beauvoif1909-86) argued
humans are born free, without a divine plan
that freedom is a blessing and a burden.

Manyhumanistsadvocate forliving the best
life we capas we don't get a second chance.

Many humanists believe we have a
responsibility to look after the world for
future generations.




Progression: Substantive Knowledge

Many Hindus believBrahman(Ultimate Reality) is in everything and everyone. Tdemsymbol is widely
used to represent Brahman and mediation.

Murtisare representations of thdeities They havesymbolsthat represent what the deityand that aspect
of Brahman- is like. They help Hindus focus thworship Trimurti means 'three formesnd includes
Brahma, Vishnu and Shivdhey each show some of the aspects of the Brahman.

Hindu

Hinduworshiptakes many forms in the home amandirand may includ@uja, appealing to all the senses.
Dharma

There may be evidence
of Hindu Dharma in
local communities

Peopletoday have different
beliefs and celebrate them
in different wayslVe leam
about different religious
festivals and how they can
be celebrated by families.

Many Hindus expres®elonging 2021 England an Hindu Dharma is pantheisticreligion. This

T4

Many Hindus connect in diverse watfgough
celebrations and festivalst home and in the wider
community. How a community celebrates depends
on where they are in the world. Local Hindu
communities may connect through celebrations of
Diwaliand Holi

Some Hindus makeilgrimageso places of
spiritual significance.

Case study TheGangesruns throughnorthern
India and Bangladeshlhe river has huge
significance in Indian and Hindu culture. The
Kumbh Melais a 55day festival that takes place
every twelve years on the river.

Many Hindus believe that a person must fulfill their
personaldharmathey may do this by pursuing
Purusharthasfour Hindu goals for living. The aim
is tobreak out of the cycle of reincarnation
(samsara) so the soul (atmargan reach oneness
with the divingmoksha).

These beliefs may have a significant impact on
how a Hindu lives their life, especially thiaring a
good life will lead to a better next life.

Many Hindus believe thedharmaincludesduty to: themselves,

through diverse family and Wales Census data is a belief that 'God' exists in, and is the their family, the world around them, God and other people.

community celebrations including reveals1.7% of the same as, everything- an ultimate reality
JatakarmaRaksha Bandharand population identifyas  known asBrahman
Diwali. Hindu. Worshipis important to many Hindus as a

The Ramayanaexemplifies how dharma is different for different
people.

A person's dharma depends on which stage of life they are at.

way of connecting with the reality of Ancient Hindu teachings suggest there fioarr stages of life

Brahman within themselves

United Curriculum | PrimaryReligion & W orldviews

calledashramas These are student; householder; retirement
and sacred pilgrim (traveller).
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Progression: Substantive Knowledge A4

_ o o ) o ) Ritual animal sacrifice® make amends with
Islam The Quran teachesnodestyin dress, and this is interpreted in differently particularly innatividual's choice of  oq originates from ancient Jewish tradition
hijah Wearing a hijab has significance to some Muslim women, such as Olympic HetilcajMuhammad illustrated in the Biblical story of Abraham and
Isaac and the similar Quranic storylbfahim

and IshmaelMany Muslims remember this
story atEid-ul-Adha

Judaism, Christianity and Islare often
called theAbrahamic faithdracing common
lineage and beliefs, such asonotheismback
more than 3000 years to Abraham/lbrahim.

Many Sunni Muslimsexpress their beliefs by following tt&ePillars of Sunni Islafabligations). These impact
daily lifeén different ways. TheShahadah(declaration of faith Tawhid);Salah(prayer); Zakat(charity); Sawm
(fasting during RamadanHaijj(pilgrimage to Mecca)

Islamic diversitynay be due taraditionsand culture oiinterpretationof the Quran.ljtihadis the struggle to
understand the Quran's words in today's context.

There may be evidence of
Islam inlocal communities

Many Muslims se@njusticein thesufferingf
others and believe they should follow the
teachings of the Quran and the example of
Muhammad and makpersonal sacrificesoth
to please God and help others

Case study: Dr Hany-Bannaandlslamic

Peopletoday have different : )
Reliefcharity.

beliefs and celebrate them
in different wayshe leam
about different religious
festivals and how they can

be celebrated by families. Most Muslims believin life after deathlrhey

believe they must livenorally in submission to
the will of Allahlf this is life’s purpose, then it
influences what happens after death.

2021 England and Wales Census
data reveals 6.5% of the
population identify as “Muslim”.

For many Muslims this is a motivation follow

Islamis amonotheistic religion, wchMuslims the teachings in the Qur’an and live a good life

believe reached its completion througévelations

received by theProphet Muhammadhn preseniday In practice, most Muslims believe they dood

Saudi Arabia, in the years 63@32. These During the life oMuhammadthere wasunity within IslamAfter his death, things because they are right, not just for the
revelations were later written down and form the disagreements over succession leddiversity within the religipmcludingSunni, reward inJannah(paradise).
Qur’an(considered the word of Allah). Shi'aandSufi schools of thought

Prophet Muhammad'’s wisdom is also respected in  Khadija, Aisha and Hafsae important womenwho influenced thelevelopment of

the form of theSunnah and Hadith early IslamKhawlahbintal-Azwarwas afemale warrioin the early battles of Islam.

The city ofMeccaand theKaaba(God's house) are Diversityf Islamic expressiomay be shown inPrayer, observance, worship,

important places in Islamic history. tradition and celebration.
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Progression: Substantive Knowledge

There may be evidence
of Buddhismand Sikhi
inlocal communities

Buddhism

(Sikhi)

Sikhi is not an explicit focus in the core
United Curriculum, although additional
resources are supplied in some units
for schools who wish to include it due
to their local community or pupil
cohort. Please contact
katie.gooch@unitedlearning.orgifk

you wish to discuss further
opportunities in your school’s context.

Peopletoday have different
beliefs and celebrate them
in different ways\e learn
about different religious
festivals and how they can
be celebrated by families.

Spiritual journey ofSiddhartha Gautamdthe Buddha).

The teachings anghilosophy for lifef the Buddhaincludingthe Four Noble Truthand theEightfold pathwith the aim ofending
sufferingandreaching enlightenmenfThe Eightfold Path has three elements mbrality, meditation and wisdofthe Threefold Way).

Some Buddhists feel the idea ofcxeator God is not relevant to humani®ome say this means that Buddhism is not strictly a religion

but a philosophy.

2021 England and Wales Census
data reveals0.5% pf the
population identify as “Buddhist”
and0.9% identify as Sikh.

United Curriculum | PrimaryReligion & W orldviews

A1 4

ManyBuddhistsbelieve that the Buddha taught that
we are in acycle of rebirthecause we have
attachments in life through bad actians

Good actionsn life can lead to a higher level of
rebirth.

Being human is a gifif it is wasted your next cycle
of rebirth may be lower.

Buddhists aim tdreak the cycle of rebirdimd
attain Nirvanathrough enlightenment

NB. AdditionalOption in Year 6 Summer 2 to
includeSikhi.

Many Sikhsbelieve thaWaheguru(God or eternal
being)exists in everything.

The soul musbe reincarnatedhrough many
cycles of lifen order topurify itself and become
one with Wahegurwandescape from the cycle of
death and rebirtfimukti.

The cycle of life and death can take animal or
human form, butonly in the human form can a soul
understand right and wromgnd decide on
“intentional action” (karma).

Many Sikhs believe they can gain merit aachieve
Mukti by following the teachings of the Gurasd
the 3 Principles of Sikhi: Remembering God,
Honest Work and Selfless Service.
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Year 1: Autumn 1

Yearly Curriculum Overviews

How do people show they belong?
Christianity & Judaism

N

Required prior knowledge

Knowledge to be explicitlytaught

How knowledge will be built upon

» We belongin different places such as family, school, class, clubs.
» Some people choose tbelongto areligiousgroup, expressing theibeliefsaboutGod.

« A person who belongs tBhristianityis called €hristian
» Some special Christian artefactse: Cross, Bible, Christening gown, Prayer book

« Jewish and Christian story of Creation
(Y1Sp1)
» Jesus as the incarnation of God (Y1A2)

* Symbols and artefacts used by Jewish
people during Shabbat. (Y1Su2)

food, celebrations and specia
objects. (EYFS)

» People can be different but
still belong. (EYFS)

d>.> » A Christian place oforshipis achurch bul 4 by Ghristi h
= » Christians welcomrew members into the church Baptisingthem inthe name of the Father, and of the Soh : Voca} ufary used by Christians to show
c _ ; . h God'’s importance (Y1Su2)
© and of the Holy SpiriBaptism often happens to babies, but older people can also choose to be baptized. T )
E « A person who belongs tdudaismis aJewishperson (or Jew). * Religion in local community (Y2A1)
5; » Some special Jewish artefactme: Star of David, Kippah, Torah, Tallit
» A Jewish place of worship issynagogue
* In both theTorah and theBibleis the story olNoah and the FloodThe main themes in the story are faith,
perseverance and a promise.
» The Biblealso has stories about a man calldesus who isspecid to Christians
Social Sciences In th.is unit: . *Social S.cientists . N
Social Scientistsleal withtypes of conversatiahat consider: Social Scientists * Recognise that Jewish families celebrate
. The diverse nature of religion . _ Recognise that people look at thp Shabbat in diverse ways. (Y1Su1)
. Thediverse ways in which people practiaad express beliefs world in different ways. -Link artefacts, words and practices durir;Ej
E . The ways in whlclbellgfs shape individual identind impact on <Recognise that people choose t¢ Shabbat as a way of expressing belief a
= communities and society belong to different groups. Some] belonging. (Y1 Sul)
=3 ) o people choose to belong to a *Recognise how Christians express God’
g Methodsand processesised by social scientists: | religion. importance in their lives. (Y1Su2)
a : et enidenee of beliet In muniEn belieeienr and fonme of EXPIESHO] ink that Christian and Jewish Use vocabulary of Prayer, Praise and
. Recognise similarities and differences within and between groupp . ry ayer, A
> . - SNNTT people use symbols, artefacts Worship and recognise these are shownl|in
. Consider forms of evidence and its reliabiligyg( data) and actions to show they belong] different ways. (Y1Su2)
. Consider individual, local, national and global evidence of lived )
experience
Human Context Human Context Human Context
» People have differences and | * People show they belong through special objects, buildings, worship, celebrations and rites of passage.| < People express their beliefs through
similarities. (EYFS) - People show their beliefs on their own and in groups. special objects, buildings, worship,
w | - People show difference and celebrations and rites of passage (Y2)
g similarities through clothes, « Different groups express their beliefs in

different ways (Y2)

United Curriculum | Primary Religion & Worldv iews

c
=
=
=
<<

Year 1

13



Year 1: Autumn

2 Why does Christmas matter to Christians?
Christianity

N

Required prior knowedge Knowledge to be explicitlytaught Howknowledge will be built upon
+ Jesus as special to « Saviourstake many forms in everyday life.g. Police, Fire, Ambulance, Doctor, Lifeguard, » Vocabulary used by Christians to show
Christians (Y1A1) - The story of theNativity,found in theBible, tells of the coming of saviourin the unlikely form of apecial God's importance (Y1Su2)
baby:. « Jesus in the Bible (Y2Sp1)
* Nativity story takes place in Nazareth about 2000 years ago.  Jesus’ sacrifice at Easter (Y2Sp2)
« AnAngelannounced tdMary & Josephkhat she was going to havelaaby, he would beGod’s somand be called| * Jesus as a person of the Trinity (Y3A2)
Jesus Christlesusmeans“God savestn Hebrew.Christmeans anointed or chosen one. - Jesus as Ultimate Sacrifice (Y4A2)
* Mary & Joseph were Jewish and had to travel frdwazarethto Bethlehemfor the census. - Jesus as Messiah (Y5Su1)
q>,) + When they arrived, there was nowhere to stay, but eventually they found an animal shelter, where Jesus w4s. Significance of resurrection (Y6AT)
= bormn.
‘é » There were signs that Jesus wasspecial baby
E - a) Shepherds were told by Angels to visit, they togilts.
5 * b) A star appeared in the sky and guided the Magi (wise men) to visit (probably 3 years later) they byéfitgh{
* Christians believe that Jesus was timearnatiorof God. God with a body.
« Adventis the 4 Sundays leading up to Christmas (getting ready), celebrated by lighting candles in Church{.
» Christmasis celebratedby Christians to remember the birth of Jesus as a special gift from God.
Theology In this unit: Theologians:
Theologiansdeal withtypes of conversatidhat consider: Theologians: -Link that Christians and Jewish people
* Where beliefs come from -Link the story of the Nativity with| share the same story of how the world
: How beliefs change over time Christianity was created by God, found in the Bible af
. How beliefs relate to each other -Understand‘ that Christians the Torah. (Y1Sp1)
- . How beliefs shape the way believers see the world and each othqr believe Jesus was a special ballysConsider the belief that the Creation stor
= Methodsand processesised by theologians: the incamation of God. shows that God had a special relationsh
= . Interpretation of story & text *Recognise that Christians show Wl.th humans, but human belngs make
o . . ; POTRTH how i Christ is b mistakes. (Y1Sp1)
3] Consideration of reliability of sources ow important Christmas is by ) ) ]
i o ; ; ; e ; i i *Retell stories about Jesus and link with
L . Considering unity & diversity within and between worldviews getting ready during Advent. =1 SOl
o . Considering evidence of how beliefs change over time Christian ideas about God and how to
behave. (Y2Sp1)
*Retell parables and suggest what they
reveal about God and how to behave.
(Y2sp1)

o
c
=
=
=
<

Year 1

d

Y

United Curriculum | Primary Religion & Worldviews

14



Ye ar 1 - Au.tu.m n 2 Why does Christmas matter to Chcr:Isrl':sltcllar:‘g \N¢

Required prior knowedge

Knowledge to be explicitlytaught

Howknowedge will be built upon

VCs

Sacrifice

» There are lots of people who
help us. (EYFS)

Human Context

» People have differences and
similarities. (EYFS)

* People show difference and
similarities through clothes,
food, celebrations and specia
objects. (EYFS)

* People can be different but
still belong. (EYFS)

Sacrifice
 Christians believe Jesus was a special baby, the incamation of God, a saviour.

Knowledge & Meaning
* Stories help some people understand the world.

Human Context

» People show they belong through special objects, buildings, worship, celebrations and rites of passage.
* People show their beliefs on their own and in groups.

* Person, Time & Placdesus (Jewish), about 2000 years ago, Judea (Israel)

Sacrifice

« Christians believe Jesus sacrificed his |i

to save the people he loved. (Y2)

Knowledge & Meaning

» Stories from sacred texts teach people
about right and wrong. (Y2)

» People use their senses to try to
understand the world (Y2)

Human Context

 People express their beliefs through
special objects, buildings, worship,
celebrations and rites of passage (Y2)

» Different groups express their beliefs in
different ways (Y2)
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Year 1: Spring 1

Who made the

Christianity & Judalsm

Required prior knowledge

Knowledge to be explicitlytaught

How knowledge will be built upon

» Ways of showing Belonging in » TheBibleis awritten source of authorifpr Christians « Alterative theories of creation (Y1Sp2)
Christianity/Judaism (Y1A1) « The Torah is awritten source of authorifpr Jewish people » Link Creation with Jewish celebration of
» The beginning of the Bible and Torah tell the same story about how the world came to be. Shabbat (Y1Su1)
« The book ofGenesiscontains a narrative that God made the world in 6 days from nothing afd* Jewish practices at Passover (Y2A2)
q>’ on the 7" day God rested. » Jesus as means to salvation for sinners
t « Akey beliebf both Judaism and Christianity is that of #Beeator God (Y2Sp2)
% » The story reveals thaHumansare the “most special” of God’s creations dmave a special
-g relationship with God.
(7)) - The story of creation gives people a responsibility to look after God’s creations (stewardsHip).
* Humans make mistakes God gaveAdam and Evene rule, not to eat from the tree of
knowledge of good and evil. They broke the rule and vdiwdided from Godnd brought pain,
suffering and death into the worldjn. This was aeally bignistake(The Fall).
» There washope Christians believ&od had a plan
Theologians: Theologians deal wittypes of conversatiahat In this unit: Philosophers:
sLink the story of the Nativity with Christianit] .cons;]der: e - Theologians: «Can think about whether the Genesis story
(Y1A2) VHVovevnl:a)einee: ihcaonm: Jsgr]time - Link that Christians and Jewish people| ©f Creation makes sense. (Y1Sp2)
*Understand that Christians believe Jesus | How beliefs relategto each other share the same story of how the world | +Look for answers to questions about beliet
> was a special baby, the incarnation of God.| | How beliefs shape the way believers see the was created by God, found in the Bible about where the world came from. (Y1Sp2)
| (Y1A2) World and each other and the Torah. «Question if stories are real or made up and
= » Connect that the story teaches link with what people might learn from a
% Methodsand processessed by theologians: Christians and tJe'v'vish people that the'y story. (Y1Sp2)
g - Interpretation of story & text have a responsibility to look after God'’s Theologians:
- Consideration of reliability of sources creation. ' ' *Retell stories about Jesus and link with
« Considering unity & diversity within and » Consider the belief that the Creat'lon Christian ideas about God and how to
between worldviews story shows that God had a special behave. (Y2Sp1)
4 ConS!dering evidence Of how beliefS Change rel‘atlonShIE Wlth hulinansl bUt human oRete” parables and Suggest What they reveal
over time beings make mistakes. about God and how to behave. (Y2Sp1)
Sacrifice Sacrifice Sacrifice
* There are lots of people who help us. (EYF$)+ In Genesis humanity was divided from God by Adam & Eve’s disobedience. » Christians believe Jesus sacrificed his lif]
« Christians believe Jesus was a special bapy, to save the people he loved. (Y2)
- the incarnation of God, a saviour. (Y1) Knowledge & Meaning
g « Stories from sacred texts teach people how to behave. Knowledge & Meaning
Knowledge & Meaning - Stories help some people understand the world. * Stories from sacred texts teach people
« People have senses. (EYFS) about right and wrong. (Y2)
» People must decide whatis right and wrong. * People use their senses to try to understanpd
(EYFS) f the world (Y2)

1%
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Year 1: Spring 2

What questions does the story of

make us ask? Can we find any answers?

Creation

N

Required prior knowledge

Knowledge to be explicitlytaught

Howknowledge will be built upon

» Genesis story of Creation
(Y1Sp1)

* The word“philosophy comes from Greek, “philo” meaning love and “sophy” meaning wisdlowe-of
wisdom= asking difficult questions and thinking about possible answers.

* Big Question: Can we make something from nothing?

» Philosophical idea 1Nbthing can come from nothirig_ogically this seems true, humans can’'t make
something from nothing. We can test this by trying to make something from nothing.

 Philosophical idea:Everything has a cause, the “first cause” was. Gbid can be demonstrated with
falling dominoes (backwards) each was knocked over by the last, but unless it goes on forever, there

* Hindu understanding of “god” through sense
(Y2Su2)

* Are religious stories “reasonable” evidence?
(Y3Su2)

» Meaning of “truth” (Y4A1)
* Is belief in God rational? (Y5Su2)
MUgte religion & science in conflict? (Y6A2)

right and wrong. (EYFS)

) have been an original cause (God).
-E » Discussion: What does this reveal about God’s power according to Jewish & Christian béhiafGod
S has powerthat human beings don’Super-natural powerghat we don't understand in nature.
g » Some people do not believe in Gadd do not believe the world was created by an outside power.
> Humanistsare one group of people who do not believe in God but try to firstientific explanationf
» where the world came from.
» The Big Bang Theoryis suggested bgcientistsas how theuniversebegan. Everything started together
and began expanding outwards and has been expanding for billions of years.
* Big question— Even if the world began from a “big bang”, how did that happen in the first place, was there
a power thatmade a decisioho start it? Was that power God?
» Some religious people belietlee Genesisstory of creation isa true storyhat tells exactly how the world
began,others think it is a way of teaching peofilet God is responsible for the creation of the world infp
way they can understand.
Theologians: Philosophers deal wittypes of conversatiahat consider:| In this unit: Philosophers:
s Link that Christians and + The nature of knowlgdge, meaning and existence Philosophers: *Ask questions about the story of Moses
Jewish people share the samp * How andfwhetherthlngs IS s -Can think about whether the Genesis storyjof (Y2A2)
E stor;;o; T)owéthde ]ZNOHSI Yvati * lssues of right & wrong, good & bad Creation makes sense. *Think about what it means to “know”
create od, found in the . ; : i
= : y Methodsand processesised by philosophers: Ask questions about things that are something. (Y2A2) , ,
Bible and the Torah. (Y1Sp1) .
2 « Analysis of the validity of “truth” claims (doubt) puzzling. Suggest a reason why a Jewish person migh
2l Conrlmqect thhafc the storyd L+ Development and uséf coherent questioning -Look for answers to questions about belief] Delieve elements of the story. (Y2A2)
o| teac IesithI:[II‘?tlaES and Jewigh Development of andanalysis of coherent argument about where the world came from. «Connect the story of the Jewish slaves being
Eeesoppoﬁsibe;lityet}g Ioa(;/lf :fter + Understanding of théuman quest for knowledge and | -Question if stories are real or made up and| freed with ideas of right and wrong. (Y2A2)
God’s creation. (Y1Sp1) meaning link with what people might learn from a *Consider why freedom is important and how i
: « Connecting belief (motivation) with behaviour story. is expressed in the Seder meal. (Y2A2)
Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning
o | * People have senses. (EYFS) | ¢ Stories help some people understand the world. » Concepts such as freedom are hard to defin
g » People must decide whatis | « Some people ask big questions and try to answer them using reason. but have huge human significance. (Y2)

* People use their senses to try to understand
the world (Y2)

A1
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1 Why are symbols & artefacts important to N

Year 1 . Sum mer Jewish people during Shabbat?

Required prior knowledge Knowledge to be explicitlytaught Howknowedge will be built upon
» Ways of showing Belonging inj + Shabbatis a weeklyewish celebratiomvolving a day of rest. « Jewish practices at Passover (Y2A2)
Judaism (Y1A1) » Shabbat is a way for Jewish people to remember the story of Creation through resting, prayer and family tifne.
» Shabbat begins at Sundown dfriday eveningnd ends at nightfalBaturday evening
« Shabbatis remembered differently across different Jewish traditions and by individual families. Some fanjilies
have more strict rules than others.
« Different objects and words have symbolic meanings.
» Some Jewish families might:
() * Clean the house and prepare before Shabbat begins. Many Jewish families believe they should do no wqrk
;E during Shabbat, for some, this means no shopping, cooking or doing anything than might be seen as worl (like
S driving or turning things on). This means they must prepare food in advance.
g « Some common practices when bringing in Shabbat: on Friday evetwaycandlesare lit and alessings said
S over wine inKiddush cups, blessingsay be said for the children in the family, everyone joins a family mea|.
n On the table are two Challah loaves under a challah cover.
* During Shabbat many families spend time together talking, visiting, playing games and singing, they may|go to
the synagogue on Saturday.
« At nightfall on Saturday, Shabbat ends, this is marked with the lighting of a plbiasdialah candlé say
goodbye to Shabbat and begin the working weekspice boxmay be passed around to smell sweet spices tp
cheer people up who might be sad that Shabbat is ending.
Social Scientists Social Sciences In this unit: Social Scientists:
*Recognise that people look at|] Social Scientistsleal withtypes of conversatiahat consider: Social Scientists: *Recognise how Christians express God's
the world in different ways. . The diverse nature of religion . ‘ -Recognise that people look atthp importance in their lives. (Y1Su2)
(Y1A1) - Thediverse ways in which people practice and express beliefs | \ord'in different ways. -Use vocabulary of Prayer, Praise and
*Recognise that people choosq *  The ways in which beliefs shape individual identity, and impact op .| ik that many Jewish people Worship and recognise these are shown fin [
>| to belong to different groups. communities and society remember the story of creation | different ways. (Y1Su2) o
@ | Some people choose to belong . . by resting on the 7 day. » Connect correct vocabulary with religiou Q
£ | toareligion. (Y1A1) Methodsand processesised by social scientists: ise th ish famili groups. (Y2A1)
S| .Link that Christian and JewisH ° Seek evidence of belief in human behaviour and forms of expressuio'rﬁefobgn'se L al;chevylsd' amiiies dent .h beliefs i les’ &
3] . Recognise similarities and differences within and between groupp C¢lébrate Shabbatin diverse * dentify how beliefs impact peoples
@ | people use symbols, artefacts - : : T ways choices of in everyday life, including loc &
a | and actions to show they . Consider forms of evidence and its reliabilgyy( data) e _ '
. Consider individual, local, nationaid globakvidence of lived +Link artefacts, words and special places. (Y2A1) =
belong. (Y1A1) : ; . 7]
experience practices during Shabbat as a
way of expressing belief and -
belonging. «
1 &9
©
513
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Year 1: Summer 1 o opie during shabbaty W

Required prior knowedge

Knowledge to be explicitlytaught

Howknowledge will be built upon

VCs

Knowledge & Meaning
* People have senses. (EYFS)

Human Context

* People have differences and
similarities. (EYFS)

* People show difference and
similarities through clothes,
food, celebrations and specia
objects. (EYFS)

* People can be different but
still belong. (EYFS)

Knowledge & Meaning
» Stories help some people understand the world.

Human Context
* People show they belong through special objects, buildings, worship, celebrations and rites of passage.
* People show their beliefs on their own and in groups.

Knowledge & Meaning

» Stories from sacred texts teach people
about right and wrong. (Y2)

Human Context

* People express their beliefs through
special objects, buildings, worship,
celebrations and rites of passage (Y2)

« Different groups express their beliefs in
different ways (Y2)
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. H do Christi how God
Year 1: Summer 2 N s Important to them? 214

Required prior knowledge Knowledge to be explicitlytaught Howknowedge will be built upon
» Ways of showing Belonging| * Godis important toChristians * Transferable vocabulary Prayer, Praise &
in Christianity/Judaism - Christians have many diverse ways of showing God's importance: Worship~ Local Study (Y2A1)
(V1A1) ‘ ‘ - Prayer- Talking & Listening to God People might use personal or group prayer to say, “Thank you”, “Sorry” ot Jesus in the Bible (Y2Sp1)
* Jesus as the incamation off  “please!” To God. Some prayers are written down and may be said often together as a group. E.g. The Lorfi's Jesus’ sacrifice at Easter (Y2Sp2)
God (Y.1A2) . Prayer « Jesus as a person of the Trinity (Y3A2)
* Genesis Story of creation * The story ofJesus and the 10 leperteaches that God likes it when people say thank you. - Jesus as Ultimate Sacrifice (Y4A2)
o (Y1Sp1) * Praise- Expressing, “Well done! Wow God! That's Amazing!” This is often expressed through song and mpisigesys as Messiah (Y5Su1)
-E * InPsalmsDavidthe shepherd boy praises the natural world he sees and believes God made. » Significance of resurrection (Y6AT)
& » Worship- treating God as more important than anyone else. This can be compared with the way some pdople
g treat the Queen or Royalty. Expression of worship in song, dance, buildings, art, giving money.
G?J « Variance of practice- huge diversity of expression within Christianity.
* (possible link Kenya)
Social Scientists Social Sciences In this unit: Social Scientists
*Recognise that people look at| Social Scientistsleal withtypes of conversatiaghat consider: Social Scientists: » Connect correct vocabulary with religioup
the world in different ways. . The diverse nature of religion «Recognise that people look atthe groups. (Y2A1)
(Y1AT) +  Thediverse ways in which people practice and express beliefs | \orld in different ways. « Identify how beliefs impact peoples’
*Recognise that people choosd *  The ways in which beliefs shape individual identity, and impact op . g ognise how Christians choices of in everyday life, including lochl
to belong to different groups. communities and society express God’s importance in thefr special places. (Y2A1)
> Some people choose to belong Methodsand db il scientist lives.
to a religion. (Y1A1 ethodsand processesised by social scientists: . . N
®|. . J -(Y- ) o Seek evidence of belief in human behaviour and forms of expressfort’ S€ vocabulary of Prayer, Praise
e | -Link that Christian and Jewish FASHEE DR ; "y and Worship and recognise thesp b
= I bol F . Recognise similarities and differences within and between groupg A i Q
o | people use symbols, artetacts ; : : kil are shown in different ways.
= ; . Consider forms of evidence and its reliabiligyg( data)
© | and actions to show they N ) . . E
2 belong. (Y1A1) . Consider individual, local, national and global evidence of lived
Q| ° experience &
+Link artefacts, words and
practices during Shabbat as a =
way of expressing belief and 7p)
belonging(Y1Su1) .
F
1 S
)
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United Curriculum | Primary Religion & Worldviews 20




Year 1: Summer 2

How do Christians show God N
is important to them?

Required prior knowedge

Knowledge to be explicitlytaught

Howknowledge will be built upon

VCs

Knowledge & Meaning
* People have senses. (EYFS)

* People must decide what is
right and wrong. (EYFS)

Human Context

* People have differences and
similarities. (EYFS)

* People show difference and
similarities through clothes,
food, celebrations and specia
objects. (EYFS)

* People can be different but
still belong. (EYFS)

Knowledge & Meaning
« Stories from sacred texts teach people how to behave.
« Stories help some people understand the world.

Human Context

« People show they belong through special objects, buildings, worship, celebrations and rites of passage.
* People show their beliefs on their own and in groups.

Knowledge & Meaning
- Stories from sacred texts teach people
about right and wrong. (Y2)

* People use their senses to try to
understand the world (Y2)

Human Context

* People express their beliefs through
special objects, buildings, worship,
celebrations and rites of passage (Y2)

« Different groups express their beliefs in
different ways (Y2)
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Year 2: Autumn 1

Where is religion in our local community?

A 14

Required prior knowledge

Knowledge to be explicitlytaught

Howknowedge will be built upon

Substantive

« Ways of showing Belonging in
Christianity/Judaism (Y1A1)

» Vocabulary Prayer, Praise &
Worship(Y1Su2)

» Geography mapping local area
(Y2A)

« Local History (Y2A)

» The way a person experiences the world is called thrldviewthis isinfluenced by our life
experiencesEveryone inhabits a worldview.

» Some people choose to belong to organized religious groups this can be a sReligious
Worldview

» We have already leamnt tha@hristiansnay use a place of worship calledChurchand Jewishpeople
may belong to a place of worship calle@gnagogue

« In Britain,Christianity is the largest Religidiut there are lots of other religious groups too:

« Islam a follower is called Muslimand their place of worship is calledMosque(or Masjid)

» Hindu Dharmaa follower is often called Hinduand their place of worship is calledMandir

« Sikhi, a follower is called Sikhand their place of worship is calledcardwara

* Local Study:

* Have we seen anything in our local area that shows ideas about what people believe ? e.g., placé
worship, symbols, decorations, shops, people.

» Use Google street view to explore the local area around your school.

* Find out what local places of worship are represented. What religions do they belong to? What njight we

see in certain types of place of worship.
 Arrange a visit to at least one local place of worship.

« Forms of worship in Hindu Dharma
(Y2Su1)

« Expression of beliefs in Islam (Y3Su1)

+ How beliefs have shaped ourlocal area
(Y4Su2)

» Link between origins of Judaism,
Christianity & Islam. (Y2A2)

s of

Disciplinary

Social Scientists:

*Recognise that people look at the
world in different ways. (Y1)

*Recognise that people choose to
belong to different groups. Some
people choose to belong to a
religion. (Y1A1)

Link that Christian and Jewish
people use symbols, artefacts and
actions to show they belong. (Y1A1

*Use vocabulary of Prayer, Praise and
Worship and recognise these are
shown in different ways.(Y1Su2)

In this unit;
Social Scientists

 Connect correct vocabulary
with religious groups.

Social Sciences

Social Scientists deal witypes of conversatiaghat consider:

« The diverse nature of religion

« The diverse ways in which people practice and express beliefs
« The ways in which beliefs shape individual identity, and impacf

communitiesand society in the local community.

* I[dentify how beliefs impact
peoples’ choices of in
everyday life, including local
special places.

Methodsand processesised by social scientists:

+ Seek evidence of belief in human behaviour and forms of
expression

« Recognise similarities and differences within and between grodps

« Consider forms of evidence and its reliabiligyg( data)

» Consider individual, localational and globatvidence of lived
experience

ONRecognise evidence of belief

Social Scientists:

*Use correct vocabulary to name items and
celebrations important in Hindu Dharma.
(Y2Su2)

(Y2Su2)
+ldentify how artifacts and practices are useq
in everyday life to show belonging. (Y2Su2)
*Consider what data can tell us about religio
locally, nationally and internationally. (Y4Su

*Seek evidence of lived religion in our local
area. (Y4Su2)

Link beliefs with evidence in the community.

= >

VCs

Human Context

* People show they belong through
special objects, buildings, worship
celebrations and rites of passage.
(Y1)

* People show their beliefs on their

own and in groups. (Y1)

Human Context

* People express their beliefs through special objects, buildings, worship, celebrations and rites o
passage

« Different groups express their beliefs in different ways

[ * Individual expression of belief can impact

Human Context

everyday life, this can show diversity within
as well as between worldviews. (Y3)

» Some people express religious symbolism
through creative arts, others don't. (Y3)
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Year 2: Autumn 2

What does it mean to be free?
Judaism

A 14

Required prior knowledge

Knowledge to be explicitlytaught

Howknowedge will be built upon

» Ways of showing Belonging in
Judaism (Y1A1)
» Jewish celebration of Shabba

(Y1Su1)

* Vocabulary differentiating
Judaism, Christianity & Islam

(Y2A1)

» Freedom can mean many things. We could say it isfiteedom to choos&hat we say and do.

* Philosophical idea 1: freedom is difficult to think about because we are always limited in our freedom by
physical laws and our own responsibilities.

* Philosophical idea:¥reedom should be governed byasonone person’s use of their freedom shouldn't sto
other people’s freedom. Freedom with rules, led by thinking, not emotions.

* The story ofExoduscan be found in thdorah (Jewish)and theChristian Biblgit is also special tMuslims

D

» Jesus’ actions at Last Supper as Jewish
celebration of Passover (Y2Sp2)

» Symbolic items used in Hindu worship
(Y2Su1)

« Reason in moral decision making (Y3Sp

« Reasonable to believe? (Y3Su2)

- Autumn 2

Year 2

() « In the story, theJewish people (Israelites) were slaves to the Egyptidiney were physically not free to do « Evidence and reasoning (Y4A1)
:E what they wanted.
S * Narrative of the story ofMosesending in thfreedom of the Israelites
E » Passovefor Pesach) is a way of remembering the story of Exodus and what freedom means. Jewish families
S remember the story using artefacts and practices during Seeler meal.
2  Childremhave an important role during th8eder, using theHaggadahtheyask 4 questionsvhich the adults

must answer. This is a way passing on the traditionsf Judaism to the next generation. Itis also significapt

that they are allowed to ask questions, unlike slaves.

» The Seder platecontainssymbolic itemgo help remember the story of Exodus.

Philosophers: Philosophers deal witlypes of conversatiahat consider: | In this unit Philosophers:

-Can think about whetherthe | *  Thenature of knowledge, meaning and existence | phjlosophers: -Identify philosophical questions (Y3Sp1)
Genesis story of Creation Eiﬁeasngfv;'ihﬁhge‘rvzgggSoglc?E(ebzednse *Ask questions about the story of Moses *Decide if a Christian belief about moralit
makes sense. (Y1Sp2) g & «Think about what it means to “know” makes sense and give reasons why.

tAr‘]Sl: quest|or|1's ab&lf;hlzl;gs Methodsand processesised by philosophers: something. (Y3Sp1). . .

atare puzziing. P . Analysis of the validity of “truth” claims (doubt) -Suggest a reason why a Jewish person might| "Recognise that ideas of right and wrong
- .QU(ZS'[IOI’\ |f?jt?rlis qrﬁ rer?l or |, Development and usef coherent questioning believe elements of the story. are dl'fﬁCUH to define. (Y3Sp1)
g M el up gnh Im Wf't what 1. Development of and analysis of coherent argument | «Connect the story of the Jewish slaves being| *Consider that people have different
£ E'?oop ?YTISg 2'[) earn irom a . Understanding of théuman quest for knowledge and| freed with ideas of right and wrong. answers to qugstlons about thg worlfl.
% v P EElL] , — , , -Consider why freedom is important and how i{ Humanists believe they can still be “goo
a . Connecting belief (motivation) with behaviour is expressed in the Seder meal. without God.” (Y3Sp1)
(a]

=
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Year 2: Autumn 2

What does it mean to be free?

Judaism A 4

Required prior knowedge

Knowledge to be explicitlytaught

Howknowledge will be built upon

VCs

Knowledge & Meaning
« Stories from sacred texts

teach people how to behave.

(Y1)

« Stories help some people
understand the world. (Y1)

» Some people ask big
questions and try to answer
them using reason. (Y1)

Human Context

* People show they belong
through special objects,
buildings, worship,
celebrations and rites of
passage. (Y1)

* People show their beliefs on
their own and in groups. (Y1)

Knowledge & Meaning
« Stories from sacred texts teach people about right and wrong

» Concepts such as freedom are hard to define but have huge human significance.
* People use their senses to try to understand the world

Human Context

* People express their beliefs through special objects, buildings, worship, celebrations and rites of passade

* Person, Time & Placktoses (Hebrew), about 3400 years ago, Egypt

Knowledge & Meaning

» Teachings from sacred texts help some
people make moral decisions (Y3)

+ Ideas about what is true can be critically
examined using logic and reasoned
argument. (Y3)

Human Context

* Individual expression of belief can impa
everyday life, this can show diversity
within as well as between worldviews.
(Y3)

» Some people express religious
symbolism through creative arts, others
don't. (Y3)
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Year 2: Spring 1

What do stories from the Bible reveal about
what God is like? - Christianity

A 14

Required prior knowedge

Knowledge to be explicitlytaught

How knowledge will be built upon

« Jesus as the incarnation of God
(Y1A2)

* Vocabulary used by Christians to
show God'’s importance (Y1Su2)

 Christians believthat Jesuswas God incarnateGod in human form.

» Thereis historical evidencbat a Jewish person called Jesus livadund 2000 years ago in Judea
(modern day Israel), whether he was the son of God is a mattebelief.

« The New Testament(second part) of theBible containsstoriesaboutwhat Jesus didhat reveal he

« Content of the Bible (Y3A1)
« Jesus’ sacrifice at Easter (Y2Sp2)

- Jesus as a person of the Trinity (Y3A2)
« Jesus as Ultimate Sacrifice (Y4A2)

D

Year 2

people how to behave. (Y1)

» Stories help some people
understand the world. (Y1)

()
% ﬁg;{)deﬁggformmiracleswas a greatteacherandleader.Many Christians believe these events really| . jasus as Messiah (Y5Su1)
© : . Qimni .
v » TheNew Testamentalso containstories Jesus toldalledParablesthese are not things Christians Significance of resurrection (Y6AT)
-g think really happened, but stories thietach people about Godndright and wrong
w » The Bible contains lots of stories that are metaphors to help people understand what God is like}:
Father, Good shepherd, forgiving, rock.
Theologians: Theologians deal wittypes of conversatiahat consider: In this unit: Theologians:
+Link the story of the Nativity with * Where beliefs come from Theologians: Link events of Holy Week with Christian
Christianity. (Y1A2) * How beliefs change over time «Retell stories about Jesus beliefs about Jesus. (Y2Sp2)
> *Understand that Christians believe nga EZ:::E ;er:gteetfhgavs: Obﬂ;ﬁrevers Seathe worldandeach othegnd link with Christian ideas| <Link concepts and vocabulary of incamatio,
g Jesus was a special baby, the P y about God and how to sacrifice, resurrection and salvation. (Y2Sp2)
S incamation of God(Y1A2) Methodsand processesised by theologians: behen/e. b J *Beliefs about Easter are expressed in divers
g » Interpretation of story & text -Rehte r[I)ara es Ianb suggedst ways. (Y2Sp2)
= + Consideration of reliability of sources w gtht ey regeﬁ about Go
» Considering unity & diversity within and between worldviews CUE s
« Considering evidence of how beliefs change over time
Sacrifice Sacrifice Sacrifice
* Christians believe Jesus was a  Christians believe Jesus sacrificed his life to save the people he loved.  Christians believe Jesus was a person of ttie
special baby, the incarnation of Godl, Trinity, God in human form, sent to guide an
a saviour. (Y1) Knowledge & Meaning save God'’s people. (Y3)
- . » Stories from sacred texts teach people about right and wrong .
O Knowledge & Meaning Knowledge & Meaning
= | - Stories from sacred texts teach » Teachings from sacred texts help some

people make moral decisions (Y3)
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Year 2: Spring 7 Why does Easter matter to Christians? 'Y 4

Required prior knowledge Knowedge to be explicitlytaught How knowledge will be built upon
« Jesus as the incarnation of God (Y1A2) | « Christians believthat Jesuswas God incarnate$God in human form. « Jesus as a person of the Trinity (Y3A2)
* The Fall (Y1Sp1) * Thereis historical evidencbat aJewish person called Jesus livedund 2000 years ago in | * Jesus as Ultimate Sacrifice (Y4A2)
- Vocabulary used by Christians to show Judea (modem day Israel), whether he was the son of God is a mattbedief. - Jesus as Messiah (Y5Su1)
God’s importance (Y1Su2) » Jesushad 12 special friends and followers calBdciples « Significance of resurrection (Y6A1)
« Jewish practices at Passover (Y2A2) * Events ofHoly Week:
« Jesus in the Bible (Y2Sp1) » Palm Sunday Lots of people were excited about Jesus, many people came to welcome hirp on

n

his arrival inJerusalemthey waved palm leaves and shouted “Hosannah” meaning “Save ug.

» Some people didn't like that Jesus was saying he was the Son of God, they thought it was|a lie.

« Last Supper(Thursday)- Jesus washed his disciples’ feet, showing he was there to serve them,
and they should do the same for others. Before fhassovemeal, Jesus said one of them hafl
betrayed him and Judas left. Jesus shared bread and wine saying they were his body and plood,
and his followers should remember him by sharing them. This is wielg Communion
originates.

» Arrest- That night, Jesus wanted to pray, he asked the disciples to keep watch in the Garglen
of Gethsemane, but they fell asleep. Judas brought Roman soldiers to afeesis he had
been paid 30 pieces of silver to do this. Peter took out his sword and cut off one of the solldier's
ears. Jesus stopped Peter and healed the soldier. He went with them.

» Good Friday- Jesus was tried by the Roman in chajgReilate and sentenced to death. He was
beaten and had @rown of thorngut on his head to mock him. He was forced to carry his
cross butfell down He wascrucifiedalong with other criminals. Everything went dark as Jeslus
died. He hagacrificedis life because he loved his people.

+ Easter Sunday- Jesus followers found his tomb empty, and Jesus appeared to them, showing
them the holes in his hands and feet. Christians call thisetharectioronly God was
powerful enough to defeat death, they say this is proof Jesus was God.

» Ascension- The Biblesays that Jesus appeared many times over the next 40 days, Jesus tld
them he was thdMessiahspoken of in th®ld Testament He was taken up to heaven and not
seen in body again. (He did not die twice!)

* Christians believe thatesus’ deathwas important because it bringsalvationto his followers.
Humans were divided from God after Adam and Eve’s mistake. Jesus’ death allows all hurpan
sinto beforgiven Some Christians see Jesus as a bridge between humanity & God.

ing 2
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Year 2
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Year 2 : Spring 2 Why does Easter matter to Christians? N

Required prior knowedge Knowedge to be explicitlytaught Howknowledge will be built upon
Theologians: Theology In this unit: Theologians:
+Link the story of the Nativity with Theologiansdeal withtypes of conversation | Theologians: «Consider how some Christians might interpret
Christianity. (Y1A2) that Conﬁ"dez lief ¢ *Retell stories about Jesus and link with Biblical text. (Y3A1)
-Understand that Christians believe Jesus| kilISIE EES——— Christian ideas about God and how to Infer how Christian beliefs developed based
. . . . How beliefs change over time
was a special baby, the incaration of Gogl. : behave. on events. (Y3A1)
. How beliefs relate to each other ) . . !
(Y1A2) . How beliefs shape the way believers sqe’Link events of Holy Week with Christian «Interpret the Bible to try to understand the
*Retell stories about Jesus and link with the world and each other beliefs about Jesus. concept of God as Trinity: Father, Son & Holyj
% Christian ideas about God and how to -Link concepts and vocabulary of incamatior], SPirit. One but also three. (Y3A2)
S| behave. (Y2Sp1) Methodsand processessed by theologians: | sacrifice, resurrection and salvation. *Recognise that the Trinity is inherently
= | °Retell parables and suggest what they | - Interpretation of story & text -Beliefs about Easter are expressed in diversp Mysterious, and Christians try to make sens¢
§ reveal about God and how to behave. . Consideration of reliability of sources ways. of it in different ways. (Y3A2) N
a| (Y2Sp1) . Considering unity & diversity withand o))
betweenworldviews c
. Considering evidence of how beliefs =
change over time o
(7p)
N
| &
Sacrifice Sacrifice Sacrifice ©
« Christians believe Jesus was a special | ¢ Christians believe Jesus sacrificed his life to save the people he loved. * Christians believe Jesus was a person of tfje >d_’
baby, the incamation of God, a saviour. Trinity, God in human form, sent to guide angl
(Y1) Human Context save God's people. (Y3)
: glo?jebnyeiljsériugngyelg \(/ivias?)t?elz\gideendcg?(r\%) . Efgglsesggzress their beliefs through special objects, buildings, worship, celebrations and .itsﬁjman Context
» Some people express religious symbolism
Human Context through creative arts, others don't. (Y3)

* People show they belong through special
objects, buildings, worship, celebrations
and rites of passage. (Y1)

* People show their beliefs on their own and

in groups. (Y1)

VCs
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Year 2: Summer 1

What do our senses tell us
about Hindu worship?

A 14

Required prior knowedge

Knowedge to be explicitlytaught

How knowedge will be built upon

Substantive

Hindu Dharma, Hindu, Mandir (Y2A1)
Symbolism of Jewish Seder (Y2A2)

* InHindu Dharmdsometimes called Hinduism 8anatanDharma), there is a different
understanding of God, than in Abrahamic faiths (Judaism, Christianity, Islam).

* InHindu Dharmait is understood that theres One Supreme Beingr Ultimate Reality
(Brahman)who has no physical form. Many Hindus believe that Brahman is within everythin
and everyone. There are no images of Brahman in Hindu worship.athm symbols widely
used to represent Brahman and is used in meditation.

 Trimurtimeans “three forms”"Brahma is the creatp¥ishnu is the preservend Shiva is the
destroyerthey are all apects of Brahman, they also take many form&vatarg represented as
Gods or deities

» Murtisare representations of th&ods or deitiesthey are a visual expression of ideas about
the role and characteristics of Gods, (Visual symbolism) they help Hindus focuswvibreship

» Some of thesymbolisnrepresented ifMurtisare explained in stories about the Gods and
Goddesses.

» Worship is important to many Hindus as a way of connecting with the reality of Brahman w
themselves.

» Worship at homéakes many forms. Different people may focus particular Godsand have a
shrinein their home.

« Pujaat home appeals to all 5 senses and may includeelbhearing) to show the God they arg¢

ready to worshipMurti(sight) an image to focus worshippcense(smell) to purify and fill the
room; Kum-kumPowder(touch) to mark the head of worshippers and sometimes the murti;
Fruitofferings (taste) to the God. AArti lampis waved before the deities, worshippers wave
their hands over the flame to gain blessings from the God.

» Many Hindus worship in thBlandir these can vary in size and design. Many are richly
decorated,they may be dedicated tparticular Godsmportant in that community. Visitors to
the Mandir remove their shoes, in the mahrine roomwhere the images of the Gods are kef
Priestsmay lead worship my ringing theelland leadingrayerworshippers makefferingsof
food to the God to showespectthe food is later shared with worshippers.

« Hindu celebrations & community (Y2Su2)
« Hindu beliefs expressed in worship (Y5A1)
* Hindu scripture & Dharma (Y5A2)

9. Hindu Community (Y6Sp1)

* Are religious stories “reasonable” evidence
(Y3Su2)

* Meaning of “truth” (Y4A1)
* Is belief in God rational? (Y5Su2)

« Are religion & science in conflict? (Y6A2)

thin

_r—i-
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Year 2: Summer 1

What do our senses tell us
about Hindu worship?

A1 4

Required prior knowedge

Knowledge to be explicitlytaught

How knowledge will be built upon

Disciplinary

Philosophers:

*Ask questions about the story of Moses
(Y2A2)

*Think about what it means to “know”
something. (Y2A2)

*Consider why freedom is important and
how it is expressed in the Seder meal.
(Y2A2)

Philosophers deal wittypes of conversation

that consider:

. The nature of knowledge, meaning and
existence

. How and whether things make sense

. Issues of right & wrong, good & bad

Methodsand processesised by philosophers

. Analysis of the validity of “truth” claims|
(doubt)

. Development and use of coherent
questioning

. Development of and analysis of
coherent argument

. Understanding of the human quest for
knowledge and meaning

. Connecting belief (motivation) with
behaviour

In this unit;

Philosophers:

*Ask questions about practices from Hindu
communities.

*Consider how we can find out about
something using our senses.

*Recognise how many Hindu communities
express theirideas about Hindu Dharma
through the senses.

Philosophers:
«ldentify philosophical questions (Y3Sp1)
*Consider that people have different answers

to questions about the world. Humanists
believe they can still be “good without God.”

(Y3Sp1)

VCs

Knowledge & Meaning

« Stories from sacred texts teach people
how to behave. (Y1)

» Stories help some people understand the
world. (Y1)

Human Context

* People show they belong through special
objects, buildings, worship, celebrations
and rites of passage. (Y1)

Knowledge & Meaning

* People use their senses to try to understand the world

Human Context

» People express their beliefs through special objects, buildings, worship, celebrations and

of passage

« Different groups express their beliefs in different ways

Knowledge & Meaning

* Ideas about what is true can be critically
examined using logic and reasoned
argument. (Y3)

ites

Human Context

« Individual expression of belief can impact
everyday life, this can show diversity within
as well as between worldviews. (Y3)

» Some people express religious symbolism
through creative arts, others don't. (Y3)
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Year 2: Summer 2

How do celebrations give

a sense of belonging?

Hindus N

Required prior knowedge

Knowledge to be explicitlytaught

Howknowedge will be built upon

+ Ways Jewish & Christian people
show belonging (Y1A1)

* Hindu understanding of “god”
through senses (Y2Su2)

» We belongin different places such as family, school, class, clubs.

» Some people choose tbelongto areligiousgroup, expressing theibeliefsaboutGod/s
* A person who belongs tHindu Dharmas sometimes calleddindu

» Some special Hindu artefactre: Murti, Aum symbol, Diva Lamp; Ramayana

« A Hindu place of worship isMandir(sometimes called a temple)

* Belonging:

» Hindu beliefs expressed in worship

(Y5AT)
« Hindu scripture & Dharma (Y5A2)
« Hindu Community (Y6Sp1)

* People show their beliefs on their own

and in groups. (Y1)

« Different groups express their beliefs in different ways

» Some people express religious symbolisr]

)  Jatakarmaceremony, a private ceremony for the family to welcome a new baby. Honey and Ghesg
E (like butter) is placed on the tongue and the name of God is whispered in the baby’s ear.
S + Raksha Bandhar(or Rakhi) means “bond of protection” between brothers and sisters. The sisterfies
k7] a Rakhi braceletnade of threads around the brother's wrist, she says a prayer and marks his
'g forehead withkum-kumpowder, in some traditions the sister gives the brother a sweet. The brother
(/7] responds by promising to protect his sister and gives her a gift. The festival may include food, dards,
flowers and celebrations for the whole family.
« Diwali,meaning “row of lights”, is & dayfamily and community celebration bfrvest, light and
good defeating evillt is celebratedy: cleaning the house; decorations; mandalas; lightiina
lamps fireworks; food and sweets. Lakshmi, the Goddess of wealth, is worshipped.
+ Diwali remembers thstory of Rama and Sitbound in theRamayana Traditionally, this was passed
on orally, now there are lots of versions of the story. It tells of how Ramagwatarof Lord Vishnu,
defeated the wicked demoRavana.
Social Scientists Social Sciences In this unit: Social Scientists:
+Link that Christian and Jewish people| Social Scientists deal witypes of conversatiahat consider: Social Scientists: *Recognise that the Islamic beliefin Allahfas
use symbols, artefacts and actions to | = The diverse nature of religion -Use correct vocabularyto | ©one is called Tawhid and is expressed in
show they belong. (Y1AT) + The diverse ways in which people practice and express beliefs name items and different ways. (Y3Su1)
% «Use vocabulary of Prayer, Praise and | * [The ways in which beliefs shape individual identity, and impact g celebrations important in | «Consider evidence of the influence of the [
.= | Worship and recognise these are shoyn communitiesand society Hindu Dharma. Pillars of Sunni Islam on daily life. (Y3Su1
L2.| in different ways.(Y1Su2) hodsand db il scientists: +Link beliefs with evidence] +ldentify how belief can be expressed in
@ | + Connect correct vocabulary with Me;e?aksg\ll}depr:.::%?sbee?iz(;in gusnﬁg;abzl?a?/?;ﬁrtzrld PR expressiori1n the community. similar and diverse ways depending on
religious groups. (Y2AT ’ A i i individual worldview within Islarf¥3Su1
a 1910US grouips (Y, ) , | - Recognise similarities and differences within and between groupps *'dentify how artifacts and | INCIVIGUAT WOTICVIEW WITh! 3SuT)
. Idery’ufy hovy beliefs ,mp'act.peoplgs « Consider forms of evidence and its reliabiligyg( data) practices are used in
choices of in everyday life, including | .  Egnsiderindividual;local, national and global evidence'of lived | €vervday life to show
local special places. (Y2A1) experience belonging.
Human Context Human Context Human Context
» People show they belong through * People express their beliefs through special objects, buildings, worship, celebrations and rites fe Individual expression of belief can impac
8 special objects, buildings, worship, passage everyday life, this can show diversity withip
> celebrations and rites of passage. (Y1 as well as between worldviews. (Y3)

-

through creative arts, others don't. (Y3)
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Year 3: Autumn 1

What is the Bible?
Christianity h 14

Required prior knowledge

Knowledge to be explicitlytaught

Howknowledge will be built upon

Substantive

* What stories from the Bible reveal about
God (Y2Sp1)

» Bible stories and Parables of Jesus
(Y2Sp2)

» TheBibleis theChristian holy bookt teaches Christians about God, God’s relationship with|
people and how they believe Jesus Christ was the completion of God’s plans.

» The Bible is constructed in 2 parts, the oldest parts are believed to be about 3000 years olf,butBible stories and attributes of God (Y3Su2

probably existed as oral stories before they were written down. .
» The Bible is organised intwooks(some named after the person who wrote them, or the pers¢n.
they are about)chapters and verses .

» The Old Testamentialso special to Jewish people in the form of the Tanakh) these writings
include stories about how the world began, God’s relationship with people, histories,
prophesies, songs and rules. Christians believe the Old Testament predicts the coming ofa
Messiah.

» The New Testamentellsabout thelife and teachings of Jesus Chrigttom Christians believg

is the Messiah prophesied, and the early Christian Church. It was written about 100 years pfter

Jesus'’ life.

» The writings in the Bible were originally written in the language of the people of the time injwhat

is now the Middle East, these incluHebrew(Most of the Old TestamentAramaidthe
language Jesus probably spoke) aBdeek(New Testament).

* Bibles have beemranslatedin different ways over time, this means we must think about how
meaning can be changed by a translator’s choice of words.

» The Bible was written by many different authors and contains many different types of writin

» About400 years after Jesu€hurch leaders agreed which writings should be includdklein
official Bible The Catholic Bible also includes some additional writings.

A =

» The words in the Bible can seem hard to understand. Christians today think hard about whiat the

words mean in anodern contextSome Christians see the Bible as actual truth, others say
some parts are stories to help people understand God.

» 2 Timothy 3:16 “All scripture is God breathed and is useful for teaching, rebuking, correcting
and training in righteousness”The words are believed to bimspired by God

» The Bible is used in many Christian’s daily lives in lots of ways, for ppvaleercollective
worshipand quiet reflection.

Biblical reference to persons of the Trinity

(Y3A2)

Biblical reference to sacrifice (Y4A2)
Biblical reference to charity (Y4Sp1&2)
The Bible & Christian diversity (Y5Sp2)
prophecy of Messiah (Y5Su1)

Gospel narratives of resurrection (Y6A1)
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Year 3: Autumn 1

What is the Bible?
Christianity

A 14

Required prior knowledge

Knowedge to be explicitlytaught

Howknowedge will be built upon

Theologians:

*Retell stories about Jesus and link with
Christian ideas about God and how to
behave. (Y2)

Link events of Holy Week with Christian
beliefs about Jesus. (Y2Sp2)

Link concepts and vocabulary of

Theology:
Theologiansdeal withtypes of conversation
that consider:

. Where beliefs come from
. How beliefs change over time
. How beliefs relate to each other

the world and each other

How beliefs shape the way believers s¢e

In this unit;
Theologians:

*Consider how some Christians might
interpret Biblical text.

Infer how Christian beliefs developed based
on events.

*Consider that questions of the reliability of

Theologians:

*Interpret the Bible to try to understand the
concept of God as Trinity: Father, Son & Holy
Spirit. One but also three. (Y3A2)

Infer how Islamic beliefs developed based g
events. (Y3Sp2)

*Understand the significance of the Quran

O

VCs

« Christians believe Jesus sacrificed his li
to save the people he loved. (Y2)

Knowledge & Meaning

« Stories from sacred texts teach people
about right and wrong. (Y2)

Human Context

« Different groups express their beliefs in
different ways (Y2)

God's people.

Knowledge & Meaning

Human Context

as between worldviews.

[fee Christians believe Jesus was a person of the Trinity, God in human form, sent to guide ang

 Teachings from sacred texts help some people make moral decisions

« Individual expression of belief can impact everyday life, this can show diversity within as W

| incamation, sacrifice, resurrection and scripture are complex influencdsy: being considered the word of God revealed t
'?':_ . Interpretation of story & text translation and history. *There are differences within Islam, such as
S . Consideration of reliability of sources | «Recognise there are differences within Sunni & Shia. (Y3Sp2)
S . Considering unity & diversity within and Christianity, such as versions of the Bible.

between worldviews

. Considering evidence of how beliefs
change over time
Sacrifice Sacrifice Sacrifice

ell

gdbaristians believe Jesus was the Ultimate
Sacrifice, bringing people back to God'’s
presence. (Y4)

Knowledge & Meaning

» Teachings from sacred texts can inspire
people’s actionse.g.sacrifice, charity and
senice. (Y4)

Human Context

*» Expression of belief can be seen locally,
nationally and internationally (local foctis
places of worship or contribution to local
community). (Y4)
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[ ] [ 3 [ ] (3
c
. used symbolism to express Trinity? =
)
wd
Required prior knowedge Knowledge to be explicitlytaught Howknowledge will be built upon 2
» Jesus as the incarnation of | ¢ Christianitys amonotheisticreligion, meaning belief ione God * Bible stories and attributes of God ..
God (Y1A2) « The Christian concept of Gdd sometimes calledmystery (Y3Su2) (op)
* Vocabulary U,S?d by Christian{ . The mystery is howGod can be one but also threbot three parts (this suggest they can be separated from| * Biblical reference to sacrifice (Y4A2) b
to show God’s importance each other), Christian Theologians express thitheee persons of Gochlled theTrinity: « Biblical reference to charity (Y4Sp1&2) ©
(Y1Su2) . ‘ * God the Father(creator); God the Son- (Jesus, the incarnation of God and savioupd the Holy Spiri{God « The Bible & Christian diversity (Y5Sp2) 5‘3
+ What ISt%nes frogn the Bible Within, the Helper, the friend). « prophecy of Messiah in Art (Y5Su1)
o| reveal aboutGod (Y2Sp1) » The three persons othe Trinityhave individual significance but are one whole. » Gospel narratives of resurrection (Y6A1
= | + Jesus’sacrifice at Easter « Christi K fthis id inaBHde:
= (Y2Sp2) ristians try to make sense of this idea usingBitde:
S hatis the Bible? « In the Story ofJesus’ Baptisn{Matthew 3:1317) reveals God the father as a “voice from heaven”, God the S¢n
g * Whatis the Bible? (Y3A1) as the person of Jesus, and God the Holy Spirit as being ‘“like a white dove”.
“5, * Pentecost,s celebrated on the Sunday 50 days afiaster. After Jesusascensionthe discipleswere
gathered togetherand the Holy Spirit came down to them, described as sounding like a strong wind and
looking like tongues of flame. The disciples were filled with the Holy Spirit and could speak other langudges.
« Manydiverse artisthave tried tomake sensef the Christian understanding of God as Trinity through their
work, some are inspired by words from the Bible, others use their own ideas.
Theologians: Theologians deal wittypes of conversatiahat consider: In this Unit: Theologians:
+Link events of Holy Week with| ° Where beliefs come from Theologians: Consider how beliefs shape how some
Christian beliefs about Jesus | * How beliefs change over time «Interpret the Bible to try to people see the world. (Y3Sp2 &Su2)
(Y2Sp2) . How beliefs relate to each other . . . .
p . How beliefs shape the wav believers see the world and each othdr understand the concept of God | *Consider how believers interpret scripturg.
Link concepts and vocabulary P y as Trinity: Father, Son & Holy (Y3Sp2 &Su?2)
of incarnation, sacrifice, . ) Spirit. One but also three. «Consider questions of reliability of
. . M heol :
resurrection and salvation. . emﬂ?‘?:n?egargg:sosfesﬁsed&lii[)é;t eologians *Recognise that the Trinity is religious sources. (Y3Sp2 &Su?2)
2| (Y2sp2) n : — inherently mysterious, and i ientists:
© Consider h Christian . Consideration of reliability of sources Christ y tyt k' A Social Scientists:
é Onr?; X etr OW‘tSBorbTe I tnitlan‘ . ConSidering Unity &diverSity withemd betweenworldviews . él'?:flanst ry 1o make sense ot | oRecognise that conversations about
2 (”\;'?’gm)'n erpretbiblicaltext. 1 . Considering evidence of how beliefs change over time N ditierent ways. religion and belief are complex in relatiof
@ o . Social Scientists: to Abrahamic (Y5Su1) understandings of
A | *Infer how Christian beliefs «|dentify similarities and Messiah.
developed based on differences in how artists have | «Explain how belief has been expressed if
events.(Y3A1) tried to express the Trinity similar and different artistic forms within
Christianity. (Y5Su1)
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. used symbolism to express Trinity? g
=)
wd

Required prior knowedge Knowledge to be explicitlytaught Howknowledge will be built upon 2
Sacrifice Sacrifice Sacrifice ..
* Christians believe Jesus - Christians believe Jesus was a person of the Trinity, God in human form, sent to guide and save God’s pdopl@hristians believe Jesus was the Ultimgte L.
sacrificed his life to save the Sacrifice, bringing people back to God’s .
people he loved. (Y2) Human Context presence. (Y4) ©
n » Some people express religious symbolism through creative arts, others don't. >q-,
g Human Context Human Context
« Different groups express their * Expression of belief can be seen locally
beliefs in different ways (Y2) nationally and intemationally (local focup
- places of worship or contribution to
local community). (Y4)
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Ye ar 3 : Sprin g 1 How do people makghrr:t?ar:ul;ie:lm:: \N¢

Required prior knowledge Knowledge to be explicitlytaught Howknowledge will be built upon
 “‘Reasonable” exercise of freedom (Y2A2) + Philosophycomes from Greek and meand.dve of Wisdorhphilosophersry to make sense « Reasonable to believe? (Y3Su2)
« Making sense using symbolic items in of the world by askinguestionsandanalysing arguments « Meaning of “truth”, Evidence and reasoning
Hindu worship (Y2Su1) « Humans have tried to make sense of the world in lots of ways right from when we were firsf  (Y4A1)

able to thinkreligious beliefind reasoning is one of those ways mfking sense of the world] . Atitudes to poverty and justice (Y4Sp1)

* “How do people make moral decisiorisi® one example of a philosophical question with many|s belief in God rational? (Y5Su2)
different possible answers.

» Moralmeans our understanding a@fght and wrondehaviour.

» Humans have tried to express ideas of right and wrong throwgkes both social and religious
usually we have a choice about whether we should follow these rules but breaking them npay
have consequences.

Not all rules are good or make sense.
In the Old Testament the Jewish people were given a set of rules callekldtbemmandments

by God. These are important in Christianity too. Believers might worry that God will not be
happy if they break the rules.

« In the New Testament)esusgave his followers maew commandmentJohn 13:4335) “Love
one another. As | have loved you, so you must love one another”.

Philosophical questioiks acting with love always a good way to behaVki3 can cause
problems; humans sometimes hagood intentions put things go wrong and have bad
outcomes.

Not all people believe in God or choose to follow rules laid down by religion. This is a non
religious worldview.

A person who believes in God is calletheist a person who does not believe in God is called
anatheist a person who is not sure about God'’s existence is calbstic.These are all
differentworldviews.

Humanismis one example of mon-religious worldviewPeople who identify ahumanists
believe that they have one life and should make the best of it and that the purpose of life slhould
be to be ashappyas possible, this includes making other people around them happy. Thislis
such an important principle that many humanists use the symbol dfldppy Humario
represent their beliefs.

Many humanists believe that people should chose to be good without God's influence on fheir
lives. The guiding principle is that they should seek happiness and make others happy.
Considering the best outcome for the most people is caltid@arianism3 Principles of
utilitarianism are: 1. Happiness is the most important thing. 2. Actions are right if they projnote
happiness, wrong if they resultin unhappiness. 3. Everyone’s happiness counts equally.

 Philosophers questionwhether ideas like utilitarianismmake sensend if they will always
work.

« Are religion & science in conflict? (Y6A2)

F
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Year 3: Spring 1

How do people make moral decisions?
Christianity & Humanism

A 14

Required prior knowledge

Knowedge to be explicitlytaught

How knowledge will be built upon

Disciplinary

Philosophers:
Philosophers:

*Think about what it means to “know”
something. (Y2A2)

*Connect the story of the Jewish slaves
being freed with ideas of right and wrong.
(Y2A2)

*Ask questions about stories and practice
(Y2)

*Consider how we can find out about
something using our senses. (Y2Su1)

Philosophy
Philosophersleal withtypes of conversation
that consider:

. The nature of knowledge, meaning and
existence

. How and whether things make sense

. Issues of right & wrong, good & bad

P Methodsand processesised by philosophers

. Analysis of the validity of “truth” claims|
(doubt)

. Development and use of coherent
questioning

. Development of and analysis of
coherent argument

. Understanding of the human quest for
knowledge and meaning

. Connecting belief (motivation) with
behaviour

In this unit:

Philosophers:

+ldentify philosophical questions

*Decide if a Christian belief about morality
makes sense and give reasons why.

*Recognise that ideas of right and wrong are
difficult to define.

*Consider that people have different answerg
to questions about the world. Humanists
believe they can still be “good without God.”

Philosophers:

+ldentify logical arguments

*Decide if a belief makes logical sense and
give reasons why. (Y3Su2)

*Recognise that claims of truth based on faitl
are difficult to examine logically. (Y3Su2)

*Consider that people have different answers

to questions about the world and seek
answers in different places. (Y3Su2)

VCs

Knowledge & Meaning

« Stories from sacred texts teach people
about right and wrong. (Y2)

» Concepts such as freedom are hard to

define but have huge human significancq.

(Y2)
* People use their senses to try to
understand the world (Y2)

Knowledge & Meaning

» Teachings from sacred texts help some people make moral decisions
* Ideas of ‘morality’ and responsibility are complex
* Ideas about what is true can be critically examined using logic and reasoned argument.

Knowledge & Meaning

 People can interpret Truth in different ways
(Plato’s cave), humans are limited by
experience. (Y4)

» Teachings from sacred texts can inspire
people’s actionse.g.sacrifice, charity and
senice. (Y4)

* Most human beings have a sense of moral
justice. (Y4)
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Where do Islamic beliefs come from? N

Year 3: Spring 2 -

Required prior knowledge Knowedge to be explicitlytaught Howknowledge will be built upon

* Islam, Muslim, Mosque » Muslimsbelievelslamis the religion Allah has chosen for humanity. « Islamic expression of belief (Y3Su1)
vocabulary (Y2A1) - Islamshares many of the same stories as early Judaism and believes Jesus was a prophet but not the’sogacrifice in the Quran (Y4A2)

+ Origins of Christianity, the of God. + Islamic beliefs about poverty & self
Bible (Y3A1) sacrifice (Y4Sp1&2)

» Muslims believe Islam reached its completion throughPth@phet Muhammadn 7+ Century Arabia . Islamic diversity (Y4Su1)

» Meccawas an important city for trade routes and religion, but the city was ruled by different tribes and had Islamic beliefs about life’s purpose (Y6Su1)
lots of corruption.

» Many people worshipped many Gods, they put idols inKaéah lots of people visited and brought mongy
in tothe city. Christianity, Judaism arthroastrianismwere monotheistic religions present at ttime, but
did not deal with the problems in Arabia.

« Muhammadwas born around570 CE he was orphaned and brought up by his grandfather and then his
uncle.

» Muhammadtravelled as a camel driver and worked for merchants. He became an honest and succespful
trader A Successful businesswom#hadijamarried him, he became rich and used his wealth to free
slaves and help the poor.

« Muhammadbelieved there was onlgne Godand didn't like how th&a’bah, a holy building, was being
used to keep idols of false gods.

* When Muhammad was 40, he went tocaveto be quiet and focus on God away from Mecca and its
corruption. Muslims believe he was visited by #ragel Jibril(Gabriel) and wacommanded to rea8
times, Muhammad couldn’t read, but on the third command he was able to read and remember the wdrds.
Muhammad was being told to shat@od's message of oneness the people. This is called tNéght of
Power Muhammad was visited many times over the years and the words he was given were eventually
written down in theQur'an Considered the words of God.

« Muhammad began sharing the messages from God quietly at first, but gradually began to challenge
peoples’ worship of idols and say people should live moral lives. He began gaining followers.

 The leaders in Mecca did not like what Muhammad said as it challenged their power and lifestyles . [They
began attacking Muslims. Many people followed Muhammad, even when he was forced out of Meccé.

« Muhammadwas considered a wise and moral leader gardphet he was popular and successful.

» There were many battles but eventually Muhammad and his followers retured to Mecca and took chjrge,
he forgave the people who had persecuted the Muslims. All the idols were removed frdfa'thehand it
was restored to a house of worship of one God.

» Muhammad died in 632GEhe entire population of Mecca were now Muslim and Islam had become the
dominant religion in the region.

» The words given to Muhammad by the Angel were written down and formed@ueganconsidered the
actual words of Gogsacred).

» The Qur’anis shown respect as the words of God, Muslims perfddadubefore touching it, keep iton a
high shelfabove all other books and do not put it on the flooQur’an stands often used.

» Muhammad’s wisdomvas also written down in th8unnah andHaddith these are useful, respected
guides to Muslims on how to live their lives.

ing 2

-
o
(7p)

Substantive
Year 3
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Year 3: Spring 2

Where do Islamic beliefs come from?

b1 4

Islam

Required prior knowledge

Knowledge to be explicitlytaught

Howknowledge will be built upon

Disciplinary

Theologians:

*Consider how some Christians might
interpret Biblical text. (Y3A1)

Infer how Christian beliefs developed
based on events. (Y3A1)

*Consider that questions of the reliability df
scripture are complex influencday:
authorship, audience, purpose, genre,
translation and history. (Y3A1)

*Recognise there are differences within
Christianity, such as versions of the Bible

(Y3A1)

Theologians deal wittypes of conversation
that consider:

. Where beliefs come from
. How beliefs change over time
. How beliefs relate to each other

How beliefs shape the way believers sg¢e

the world and each other

Methodsand processesised by theologians:

. Interpretation of story & text

. Consideration of reliability of sources

. Considering unity & diversity within and
between worldviews

. Considering evidence of how beliefs
change over time

In this unit:
Theologians:

«Infer how Islamic beliefs developed based dn different texts in different ways. (Y4A2)

events.
*Understand the significance of the Qur'an
being considered the word of God revealed fo
Muhammad as the Final Prophet.

*There are differences within Islam, such as
Sunni & Shia.

Theologians:
*Recognise of how believers might interpret

+ldentify similarities and differences within afd
between the Abrahamic faiths. (Y4A2)

+ldentify the influence of historical events on
the development of Islam. (Y4Su1)

+ldentify similarities and differences within
Islamic schools of thought. (Y4Su1)

«Consider how beliefs might influence a
Muslim’s life, how they view the world and
other people.(Y4Su1)

VCs

Sacrifice

* Christians believe Jesus sacrificed his lifes In Islam, submission to the will of Allah can involve commitments of time, money and effo

to save the people he loved. (Y2)

Knowledge & Meaning

« Stories from sacred texts teach people
about right and wrong. (Y2)

Human Context

*» People express their beliefs through
special objects, buildings, worship,
celebrations and rites of passage (Y2)

Sacrifice

Knowledge & Meaning

» Teachings from sacred texts help some people make moral decisions

Human Context

« Individual expression of belief can impact everyday life, this can show diversity within as W

as between worldviews.

» Some people express religious symbolism through creative arts, others don't.
* Person, Time & Plackiuhammad (Muslim), about 1400 years ago, Mecca (Saudi Arabia)

t.

ellsenice. (Y4)

Sacrifice
* In Islam and Christianity, personal self

sacrifice in the form of action and charity is
important. (Y4)

Knowledge & Meaning

» Teachings from sacred texts can inspire
people’s actionsg.g.sacrifice, charity and

Human Context

* Expression of belief can be seen locally,
nationally and internationally (local focts
places of worship or contribution to local
community). (Y4)

* Events in history and human conflict have
impacted (Islamic) diversityY4)

United Curriculum | Primary Religion & Worldviews
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Year 3: Summer 1

How do Muslims express their

in their daily lives? - Islam

beliefs \N¢

Required prior knowedge

Knowledge to be explicitlytaught

Howknowedge will be built upon

* Islam, Muslim, Mosque
vocabulary (Y2A1)
» Origins of Islamic belief

(Y3Sp2)

« The Qur’'anteachesMuslimsabout theOneness of GodTawhid).
» Tawhid is expressed in the words of theall to prayeandwhispered in a baby’s ear

* Sunni & Shia Muslimare of the same religion, but express some things in different wagmetimes called
“schools of thought”.

« ManySunni Muslimsexpress their beliefs by following ttf&ePillars of Sunni Islafobligationg These

« Sacrifice in the Quran (Y4A2)

+ Islamic beliefs about poverty & self
sacrifice (Y4Sp1&2)

« Islamic diversity (Y4Su1)

« Islamic beliefs about life's purpose

of lived experience

1
impact daily life in different ways. (Y6SuT)
o  The Shahadah- Declaration of Faith (Tawhid)
:E * Salah- Prayer 5
% » Zakat— Charity
E » Sawm - Fasting during Ramadan
A « Hajj- Pilgrimage to Mecca
» Some Islamic diversitis due totradition and culturen different places in the world for example: how faith|is
expressed in the home; hoWtaris practiced.
» Some Islamic diversitis due tointerpretation of the Qur’aljtihadis the struggle to understand and
interpret meaning in today’s context. For example, the Quran mentions modesty in dress, this is interprefed in
many ways by individuals and communities. This is diversity is shown in different individual’s clidjak o

Social Scientists: Social Sciences * In this unit: Social Scientists:

*Use correct vocabulary to Social Scientistsleal withtypes of conversatidhat Social Scientists: *Describe similarities and differences in hpw
name items and celebrations | consider: «Recognise that the Islamic beliefin Allah ds P€ople contribute to society in Islam and
important in Hindu Dharma. . The diverse nature of religion one is called Tawhid and is expressed in Christianity (locally & nationally). (Y4Sp2)
(Y2Su2) . The diverse ways in which people practice and expregs different ways including the Call to Prayer, | -Describe ways beliefs about giving impac

+Link beliefs with evidence in beliefs ; i i S ; ; whispered in a baby’s ear and the Shahadah. peoples’ choices in everyday life,
the community. (Y2Su2) ) The ways in which beliefs shape individual'identity, 3ndc ynsider evidence of the influence of the § community & society. (Y4Sp2)

E +ldentify how artifacts and impact on communities and society Pillars of Sunni Islam on daily life. *Recognise that individual and community
ractices are used in everyda . i is di ity withi action can shape beliefs. (Y4Sp2
'%_ ﬁfe tol Show b(laJIongilng \EYgSu%, Methodsand processesised by social scientists: Relcognlse;halt the-}rehls d;;/tersny W',th'nh, I P lefs. (Y4Sp2)
S ' - Seek evidence of belief in human behaviour and form 'S 3r_n|cl.sfﬁ go.s of thoug g.fSunnl & Shia
@ of expression an |r1 jtiha ,|n'terpretat|on of text. '
o . Recognise similarities and differences within and «Identify how belief can be expressed in
between groups similar and diverse ways depending on
. Consider forms of evidence and its reliabiligyg(data) | individual worldview within Islam.
. Consider individual, local, national and global evidene
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Year 3: Summer 1

How do Muslims express their beliefs
in their daily lives? - i1slam

b 14

Required prior knowledge

Knowledge to be explicitlytaught

Howknowedge will be built upon

VCs

Sacrifice

» Christians believe Jesus
sacrificed his life to save the
people he loved. (Y2)

Human Context

* People express their beliefs
through special objects,
buildings, worship,
celebrations and rites of
passage (Y2)

« Different groups express their
beliefs in different ways (Y2)

Sacrifice
* In Islam, submission to the will of Allah can involve commitments of time, money and effort.

Human Context

* Individual expression of belief can impact everyday life, this can show diversity within as well as betwe¢n

worldviews.
» Some people express religious symbolism through creative arts, others don't.

)

Sacrifice

* In Islam and Christianity, personal self
sacrifice in the form of action and charity
is important. (Y4)

Human Context

* Expression of belief can be seen locally,
nationally and internationally (local focts
places of worship or contribution to local
community). (Y4)

* Events in history and human conflict have
impacted (Islamic) diversitfY4)
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Year 3: Summer 2

Is it reasonable to believe God is omnipotent,
omnibenevolent, omnisdent and omnipresent?

A 14

Required prior knowledge

Knowedge to be explicitlytaught

How knowledge will be built upon

Substantive

» Alternative theories of creation
(Y1Sp2)

» “‘Reasonable” exercise of
freedom, Exodus story (Y2A2)

* Hindu understanding of “god”
through senses (Y2Su2)

» Reason in moral decision
making (Y3Sp1)

* Biblical stories about the
nature of God (Y2sp1)

« Whatis the Bible? (Y3A1)

* Biblical reference to persons of « Omni = all

the Trinity (Y3A2)

* Philosophersry to explain why they think something fique, they try to do this in dogical way

* Philosophersshow their thinking in step® show what they know and how it leads to their new idea.
Logichelps us to decide if we are convinced byargument

* Deductive argumentl. Something we know is true. 2. a second thing we know is true. 3. From the firg
this must be true. (logic) If the conclusion follows the first 2 iwialial argument

* Inductive argumentThese lead tdikely conclusionsased onprobabilityand might best be expressed
with qualifiers such as “most” or “some” rather than “all”. These are general rulamightihave
exceptions

» The Greek PhilosopheBocrates469-399 BCE, talked people through their arguments pointing out when
things didn'imake sensand asking questions, he useelasoningo assess the strength of an argument

« The Abrahamic faith§Judaism, Christianity & Islam) often connect the ide&ofl with ‘Omni” traits

« Omnipotent= all powerful- Seen in story of creation.

« Omnibenevolent all loving- “for God so loved the world, he gave his only Son, so that whoever believd
in him may not perish but would have everlasting life.” The Bible, John 3:16

« Omniscient= all knowing- knows what's in people’s hearts and minds (Seen in the stodoafih

* Omnipresent everywhere—- Psalm 33: 1314

» Some might argue that an omnipotent, omnibenevolent God would not let people suffer, yet they do.

» Whatcontradictionsare there in religious stories that might cause peoplquestionthese attributes of
God?

» Exodus— God had the power to free the Jewish people, in the process hurting many Egyptians. Does
fit with the idea of a loving God?

+ Story of Job- tested by Satan, and still faithful, acceptedvids not for him to know God’s ways

* Greek PhilosopherEpicurious341-270 BCE, thought abouthe problem of evils God willing to prevent
evil, but not able? Then he is not omnipotent. Is he able, but not willing? Then he is malevolent. Is he
able and willing? Then whence cometh evil? Is he neither able nor willing? Then why call him God?

« A philosopher might asif sacred texts are reasonable to consider as eviddmetruth claimsare a
matter of personal faittand do not offer physical evidence.

» Meaning of “truth”, Evidence and
reasoning(Y4A1)

* Is belief in God rational? (Y5Su2)
t twhae religion & science in conflict? (Y6A?2)

his

both
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Year 3: Summer 2

Is it reasonable to believe God is omnipotent,
omnibenevolent, omnisdent and omnipresent?

N

Required prior knowedge

Knowledge to be explicitlytaught

Howknowedge will be built upon

Philosophers:

«ldentify philosophical questions. (Y2Sp1)
*Decide if a Christian belief about moralityf
makes sense and give reasons why.

(Y3Sp1)
*Consider that people have different
answers to questions about the world.

(Y3Sp1)
Theologians:

Philosophy:

Philosophers deal wittypes of conversatiaghat consider:

. The nature of knowledge, meanirand existence

. How and whether things make sense

. Issues of right & wrong, good & bad

Methodsand processesised by philosophers:

Analysis of the validity of “truth” claims (doubt)
Development and use of coherent questioning
Development of and analysis of coherent argument
Understanding of the human quest for knowledge an

L] L] L] L]

)

In this unit:

Philosophers:

+ldentify logical arguments
*Decide if a belief makes logical
sense and give reasons why.

*Recognise that claims of truth
based on faith are difficult to
examine logically.

*Consider that people have
different answers to questions

Philosophers:
*Discuss our understanding of the

concepts of knowledge, belief and opinign.

(Y4AT)

«Consider philosophical ideas of truth,
doubt and reality. (Y4A1)

*Understand some reasons why people
answer philosophical questions in
different ways. (Y4A1)

*Begin to decide whether religious

VCs

* Christians believe Jesus sacrificed his lifer Christians believe Jesus was a person of the Trinity, God in human form, sent to guide and s4

to save the people he loved. (Y2)

Knowledge & Meaning

« Stories from sacred texts teach people
about right and wrong. (Y2)

» Concepts such as freedom are hard to

define but have huge human significancq.

(Y2)

God's people.

Knowledge & Meaning

* Ideas about what is true can be critically examined using logic and reasoned argument.

*|Interpret the Bible to try to understand the meaning s ing i .
> concpept of God v Tri?:ity: Father Son & | * Connecting belief (motivation) with behaviour ianb((j)iuf';étll?een}[/v;gccj:::d seek answerg reasoning is clearly expressed. (Y4A1)
& | Holy Spirit. One but also three. (Y3A2) ’

S | *Recognise that the Trinity is inherently | Theology: _ . _ .
'S | mysterious, and Christians try to make Theologians deal wittypes of conversatidhat consider: | Theologians:
g sense of it in different ways. (Y3A2) . Where beliefs come from *Consider how beliefs shape how
. How beliefs change over time some people see the world.
. How beliefs relate to each other «Consider how believers interpret
. How beliefs shape the way believers see the world ahd s¢ripture.
EClE IS ¢ *Consider reliability of religious
Methodsand processesised by theologians: sources 9
. Interpretation of story & text '
. Consideration of reliability of sources
. Considering unity & diversity within and between
worldviews
. Considering evidence of how beliefs change over tinje
Sacrifice Sacrifice Sacrifice

ve Christians believe Jesus was the Ultimajte

Sacrifice, bringing people back to God’s
presence. (Y4)

Knowledge & Meaning

 People can interpret Truth in different
ways (Plato’s cave), humans are limited
by experience. (Y4)
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[ »
Year 4: Autumn 1 What do we mean by ‘truth’? W P
=)
whd
Required prior knowedge Knowedge to be explicitlytaught Howknowledge will be built upon 2
* Alternative theories of creation| * Philosophycomes from Greek and meankdve of Wisdorh philosopherdry to make sense of the world | « Blind men & the Elephant & Plato’s cave in .
(Y1Sp2) by asking questionand analysing arguments Hindu & Buddhist Dharma (Y5A1 & Y5sp1) <
» “‘Reasonable” exercise of - Knowledgeis an awareness of something dsuebased on experience, education or evidence. * Is belief in God rational? (Y5Su2) S
freedom (Y2A2) « Beliefis something someonthinksis true without proof. « Are religion & science in conflict? (Y6A?2) ©
* Hindu understanding of “god” | « Opinionis aview formedbased on experienceithout sure knowledge. >q_,

through senses (Y2Su2) - To makedecisionsabout if we know, believe or have an opinion on something we mighewsdence and

* Reason in moral decision reasoning.There are different types of evidencEmpirical evidence based on experimenting,
making (Y3Sp1) observation and dataTheoretical evidence based on experience or opinion but is not proved (yet).
. ('?338305313'9 to believe? « Manyworldviewsmake claims about their idea wiith.
u

* Itis possible for different people to experience truth in different ways, it depends on their perspective|or
greater knowledge.

* The story ofThe Blind Men and the Elephans$ one way to explain this idea, this story is often used to
explain the idea of religion or beliefltindu Dharma, Buddhisand other worldviews. We are all limited
by our own experience.

« Plato (428360BCE), Greek philosopher who thought deeply about truth and existence. He said that oJr
senses can be tricked so might not be reliable in showing us the truth, we see this in magic tricks.
 Plato’s Caveés a story to explain how we are limited by our experience and find it hard to think outsidq that
experience.

» We canapplysome themes fronPlato’s Cavéo ourthinking about religion and beliefVhat if prophets
and religious people do have a higher knowledge of things beyond our understanding ? Because it sgems
impossible to our understanding, we might reject what they say, but they might be telling traittihave
might be living in a world of shadows.

* In history, people who try to share what they believe to be their greater knowledge of the truth sometirlues
getin to trouble: Christians beliedesus was executetbr claiming he was the Son of God; many peopl
have died because they stuck with their religious belBderates(Plato’s teacher) was forced to drink
poison because the government didn't like what he was teaching.

« If we know something, do we have a duty to share knowledge with others?

Substantive
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Year 4: Autumn 1

What do we mean by

‘truth’? A1 4

Required prior knowedge

Knowledge to be explicitlytaught

Howknowedge will be built upon

Philosophers:

«ldentify logical arguments (Y3Su2)
*Decide if a belief makes logical sense af
give reasons why. (Y3Su2)

*Recognise that claims of truth based on
faith are difficult to examine logically.
(Y3Su2)

Philosophers deal wittypes of conversation
that consider:

. The nature of knowledge, meaning and
d existence
. How and whether things make sense

. Issues of right & wrong, good & bad

Methodsand processesised by philosophers:

In this unit:
Philosophers:

*Discuss our understanding of the concepts o
knowledge, belief and opinion.

*Consider philosophical ideas of truth, doubt
and reality.

*Understand some reasons why people answe
philosophical questions in different ways.

Philosophers:

*Begin to decide whether religious
reasoning is expressed clearly and
suggest more than one point of view.
(Y4Sp1)

*Explain different philosophical answers tp

 questions about God’s existence. (Y5Su2)

*Explain some philosophical approaches fo

174

% .Consider that people have different . ,ér(;ﬂg;m of the validity of “truth” claims -Begin to decide whether religious reasoning i ggsabzs)tract concept of God’s existence.
c : u
== | answers to questions about the world and , clearly expressed. Z) o
2| seek answers in different places. (Y3Su2 Development and use of coherent «Connect stronglyheld beliefs with human *Explain if an argument for God's existenc
(%] questioning . . . - . seems logical (YSSUZ)
@ . Development of and analysis of coherent behaviour including a willingness to die for the :
(m] sake of “truth”.
argument
. Understanding of the human quest for
knowledge and meaning
. Connecting belief (motivation) with
behaviour
Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning
« Ideas about what is true can be critically| « People can interpret Truth in different ways (Plato’s cave), humans are limited by experience. | * Many human beings see they have
examined using logic and reasoned « Teachings from sacred texts can inspire people’s actierg,sacrifice, charity and senvice. responsibilities to others and the world.
argument. (Y3) (Y5)
» Buddhist Dharma seeks to end suffering|
8 through reaching enlightenment. (Y5)
> * Evidence for God’s existence is contestgd

but still sought. (Y5)
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[ ]
Ye ar L AUtum n 2 What does sacrifice mean? \N¢ N
c
* Christianity/ Judaism/ Islam =
=)
)
Required prior knowledge Knowledge to be explicitlytaught How knowledge will be built upon 2
« Jesus as the incamation of God (Y1A2) | « Sacrificehas different meanings, it can medgiving something up for the sake of « Biblical reference to charity (Y4Sp18&2) ..
« GenesisCreation & the Fall (Y1Sp1) someone/thing else”  The Bible & Christian diversity (Y5Sp2) <
- Vocabulary used by Christians to show | * In a religious contexritual sacrificean involve offering something to God to keep things right prophecy of Messiah (Y5Su1) e
God's importance (Y1Su2) with God. Over history this has taken many forms such as food, precious objects, killing | , Gospel narratives of resurrection (Y6A1) ©
« What stories from the Bible reveal about animals or even people' « |slamic beliefs about poverty & sedficrifice £
God? (Y2Sp1) « In ancientlewish traditionscripture required the ritual spilling of an animal’s blood, which (Y4Sp182)
- Jesus' sacrifice at Easter (Y2Sp2) would then be bumt. « Islamic diversity (Y4Su1)

The Bible and theTorah tell the story ofAbraham & IsaacAbraham was tested by God, he was . |s|amic beliefs about life’s purpose (Y6SuT
willing to sacrifice his son on God'’s orders, he was stopped at the last moment. Abraham|was
rewarded by God.

« What is the Bible? (Y3A1)
* Biblical reference to persons of the Trinif

3A2 .
(Y ) . _ * The Qur'antells the story ofbrahim & Ishmaehlmost the same story but Ishmael was a
’ El\;glseu;’;ones and attributes of God different son, who Muslims treat as a prophet and believe was an ancestor to Muhammad

Muslims remember the story of Ibrahim’s willingness to sacrifice Ishmd&ital-Adha

Because of their links in religious traditions to Abraham, Judaism, Christianity and Islam gre
often called thé Abrahamic faiths®$ome shared stories and core beliefs like the idea of orje
God.)

» Animal sacrificen the past was performed as a waf saying sorry to God and gaining a
temporary “covering” or forgiveness fogins

» According to Christian belief, whétdam and Evéroke God's rules and brought sin into the
world (the Fall), humans were divided from God by their sin and would not be able to have
eternal life for their soul with God.

Christianitteaches thatlesusbecame thelltimate Sacrificdfinal). His suffering and death
meant that all past and future sins can be forgiven. Some Christians see Jesus as a bridge
allowing humans to get back to Gahlvation After that, people only needed t@pent(be
sorry), and animal sacrifice was not needed.

Jesus’ sufferingndsacrificeis remembered by many Christians @ood Friday Traditionally,
some Christians perform pilgrimagein Jerusalem to remember the events of lisucifixio.

Manychurchesall over the world try to replicate this Btations of the Cross4 images
showing Jesus’ suffering. Of6ood Fridayfmany Christians visit these and use them as a
focus for prayer.

« Origins of Islamic belief (Y3Sp2)
« Islamic expression of belief (Y3Su1)

Substantive
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Year 4: Autumn 2

What does sacrifice

Christianity/ Judaism/ Islam

mean?

A T4

Required prior knowedge

Knowledge to be explicitlytaught

Howknowedge will be built upon

Theologians:

* Link concepts and vocabulary of
incarnation, sacrifice, resurrection
and salvation. (Y2Sp2)

* Consider how some Christians might
interpret Biblical text. (Y3A1)

eInfer how Islamic beliefs developed

Theologians deal witliypes of

conversationthat consider:

» Where beliefs come from

« How beliefs change over time

« How beliefs relate to each other

« How beliefs shape the way believers se€
the world and each other

In this unit:

Theologians:

*Recognise of how believers might
interpret different texts in different ways

«Identify the influence of historical events
of Easter on Christian worldviews.

«Identify similarities and differences withif

Theologians:

*Describe different interpretations of
the Ramayana. (Y5A2)

*Describe the influence of historical
events on worldviews. (Y5A2)

*Describe theological similarities and
differences within and between

VCs

* Christians believe Jesus was a
person of the Trinity, God in human
form, sent to guide and save God’s
people. (Y3)

¢ In Islam, submission to the will of
Allah can involve commitments of
time, money and effort. (Y3)

Human Context

*» Some people express religious
symbolism through creative arts,
others don't. (Y3)

» Historically, the Abrahamic faiths required sacrifice of animals to honour God. Abralk
was honoured by God for his willingness to sacrifice his son on Gods command.

« Christians believe Jesus was the Ultimate Sacrifice, bringing people back to God’s

presence.

Human Context

« Expression of belief can be seen locally, nationally and internationally (local fecus
places of worship or contribution to local community).

e fa worldviews. (Y5A2)
£ based on events. (Y35p2) Methodsand processesused by .?dneclnt)i?;v;/]gw é:ﬁgczriihg?écaga&h:ﬁ *Describe how beliefs about Dharma
= theologians: important might influence a person's life might influence a Hindu's life, how
g . Interpretatl-on of story &text how they view the world and other peoplp. they view the world and other peopld.
() « Consideration of reliability of sources (Y5A2)
» Considering unity & diversity within and
between worldviews
 Considering evidence of how beliefs
change over time
Sacrifice Sacrifice Sacrifice

arrin Islam and Christianity, personal
self-sacrifice in the form of action
and charity is important. (Y4)
* In Hindu Dharma, fulfilling your duty
may involve personal sacrifice. (Y5)

* Christians believe Jesus fulfilled the
prophesies of the Old Testament of
the coming of a Messiah, a saviour.
(Y5)

Human Context

impact on arts and culture. (Y5)

* Religious worldviews have significanf
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Year 4: Spring 1

How do people think about poverty, justice
and sacrifice? - Christianity/ Islam/ Humanism

A 14

Required prior knowedge

Knowledge to be explicitlytaught

Howknowledge will be built upon

Substantive

» What stories from the Bible reveal about
God (Y2Sp1)

- Jesus'sacrifice at Easter (Y2Sp2)

« What is the Bible? (Y3A1)

* Biblical reference to persons of the Trinity
(Y3A2)

* Bible stories and attributes of God
(Y3Su2)

* Biblical & Quranic reference to sacrifice
(Y4A2)

« Origins of Islamic belief (Y3Sp2)

« Islamic expression of belief (Y3Su1)

« Humanism & moral decisions (Y3Sp1)

* Povertymeans being extremely pooAbsolute povertyneans not having enough of one or
more of the things we need to live: food, water, clothing & sheRelative povertys not

having enough in comparison with the people around you (dependent on where and when

live).
« Justicemeans things are morally right and fair.

« Sacrificehas different meanings, it can medgiving something up for the sake of
someone/thing else”

» Some people might say that it is not morally right and fair that some people live in poverty
believe that they should makgersonal sacrifice® helpthem.

« Self-sacrifi@ can be practiced every day, giving up small comforts or wants for other peopl
« Self-sacrificecan be a big thing, like soldiers risking their lives to defend others in war.

- Biblical reference to charity (Y4Sp2)

 The Bible & Christian diversity (Y5Sp2)
c>'uprophecy of Messiah (Y5Su1)

+ Gospel narratives of resurrection (Y6A1)

* Islamic & Christian contribution to society
(Y4Sp2)

« Islamic diversity (Y4Su1)

and|slamic beliefs about life's purpose (YéSu1

D

» Many Christians follow the teachings of Jesus in the Bible and believe they should help ofher

people. They believe that doing this will please God.

» Many Muslims follow the teachings of the Qur'an and the example of Prophet Muhammad
should show care for others. They believe doing this will please Allah.

» Some religious people seek to please God because they hope for a reward in the future, li
going to heaven.

« Altruismmeans doing good things without expecting a reward, beinglesls$.

» Many people think that where they see injustice in the world they should help others, perfg
acts of selsacrifice, just because itis the right thing to do.

* Humanistsare onenon-religious worldviewHumanists don't have a sacred text or teachingg

and

L)

e

to tell them what to do, they rely on their own judgement about what is a right and just society.

« At the core of the humanist approach to lifehisman happinessSome humanists choose to
follow an agreed set 0of0 Commitmentsan ethical way of living life, this includd&uism.
Humanists do not do things because they think they will be rewarded in heaven; most
humanists do not believe there is anything beyond this life.

« American writer and philosoph&orenEiseley(1907-1977) wrote “The star thrower’pointing
out that small actions can have impact on individuals even if the whole task seems
overwhelming.
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Year 4: SPring 1 Mo o et e e N

Required prior knowledge Knowledge to be explicitlytaught Howknowledge will be built upon
Philosophers: Philosophers deal witlypes of conversation In this unit: Philosophers:
-Decide if a Christian belief about morality] that consider: . Philosophers: «Explain Buddhist answers to ethical
makes sense and give reasons why. * The nature of knowledge, meaning and -Describe different philosophical answers to | duestions. (Y5Sp1)
. How and whether things make sense questions about poverty, justice and sacrifice
*Recognise that ideas of right and wrong | | Issues of right & wrona. good & bad *Begin to decide whether religious reasoning ip
- are difficult to define.(Y3Sp1) 9 9.9 expressed clearly and suggest more than one
«Understand some reasons why people - .| pointofview.
g answer philosophical questions in differe 1{V|ethodsand.processes1.se.d by Phllo§oph§rs. *Consider ethical and moral ideas about povelty
= Analysis of the validity of “truth” claims S e X -
S| ways. (Y4A1) (doubt) and justice from differing viewpoints,
3 *Begin to decide whether religious . Development and use of coherent considering why there are differences.
= | reasoningis clearly expressed. (Y4A1) questioning -
. Development of and analysis of coherent o))
argument c
. Understanding of the human quest for =
knowledge and meaning o
. Connecting belief (motivation) with )
behaviour
Sacrifice Sacrifice Sacrifice S
* In Islam, submission to the will of Allah | < In Islam and Christianity, personal seHcrifice in the form of action and charity is important. * In Hindu Dharma, fulfilling your duty may o]
can involve commitments of time, money involve personal sacrifice. (Y5) Q
and effort. (Y3) Knowledge & Meaning « Christians believe Jesus fulfilled the D=
* Historically, the Abrahamic faiths requiregl , Teachinas from sacred texts can inspire people’s actiems sacrifice. charity and senvice prophesies of the Old Testament of the
sacrifice of animals to honour God. Y hl g bei h ! fpl pl , P , erg.sacnmee, 'y ce. coming of a Messiah, a saviour. (Y5)
Abraham was honoured by God for his ost human beings have a sense of moral justice.
willingness to sacrifice his son on Gods Knowledae & Meani
command. (Y4) Human Context awlecge eénlng
) f belief b locall ionall di ionallv (local ‘ * Many human beings see they have
8 * Expression of belief can be seen locally, nationally and intemationa y (local foulases o responsibilities to others and the world.
S | Knowledge & Meaning worship or contribution to local community). (Y5)
» Teachings from sacred texts help some « Evidence for God’s existence is contestgd
people make moral decisions (Y3) but still sought. (Y5)
* Ideas of ‘morality’ and responsibility are
complex (Y3) Human Context
* Religious worldviews have significant
Human Context impact on arts and culture. (Y5)
« Individual expression of belief can impac}t
everyday life, this can show diversity
within as well as between worldviews. (Y]B)
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Year 4: Spring 2

How do people contribute to

Islam / Christianity

Required prior knowedge

Knowledge to be explicitlytaught

Howknowedge will be built upon

 Jesus’ sacrifice at Easter (Y2Sp2)

» Biblical & Quranic reference to sacrifice
(Y4A2)

« Biblical & Quranic reference to charity
(Y4Sp1)
« Origins of Islamic belief (Y3Sp2)

* Islamic expression of belief (Y3Su1)

Substantive

« Societyis a group of people who live and interact together. Many people believe they have
responsibilityo contributeto how that society works together. This may involve making
sacrificedor the good of others.

* To follow the5 pillars of Sunni Islam, many Muslims believe they havehligationto give
money to charity, this is callegakat. Many Muslims also give voluntariSadaqa because it
helps others and pleases Allah.

» Some Muslims show their belief in action in the community by supporting or volunteering
charities.

* Inspired by their Islamic faittslamic Reliefs acharitybegun byDr Hany EBannaand a
group of friends in Birmingham in 1984, now it isiaternational charithelping people in
need in 45 countries across the world. Guided by teachings frorQtiréanand the prophet’s
example inthe Sunnah the charity runs on principles of sincerity, excellence, compassion,
social justice and custodianship.

* Christianity teaches that Christians should help people in need, whoever they are, as in th
story of theGood Samaritapliving your beliefs and contributing to society is important.

- The Bible suggests different types of giving, such @ighes (10% of income)Offerings
(voluntary giving over 10%)Almsgiving (private donations to people in need)

» There are many examples of local, national and internatid@latistian charitie®.g. Tearfund,
CAP local churches

a+ The Bible & Christian diversity (Y5Sp2)
« prophecy of Messiah (Y5Su1)

» Gospel narratives of resurrection (Y6A1T)

* Islamic diversity (Y4Su1)
« Islamic beliefs about life’s purpose (Y6Su1

or

v

« People’s actions can also contribute to soci&gith Cavel(18651915) was a Nurse born in

Norfolk, she had a stron@hristian faitlan believed in helping people. In WWI in Belgium, s:le

treated all soldiers equally. She helped Allied soldiers to escape and was arrested and s
the German occupiers. Before she died, she sdthfiding as | do in view of God and Eternity
realise that patriotism is not enough, | must have no hatred or bitterness towards anydee.’
life was guided bher Christian principles and led to her death.

ot by
I
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Ye ar 4: Sprin g 2 How do people contribtllsil:eamtc; Cshor:i;'t‘)g N

Required prior knowledge Knowledge to be explicitlytaught Howknowedge will be built upon
Social Scientists: Social Sciences In this unit: Social Scientists:
*Consider evidence of the influence of | Social Scientistsleal withtypes of conversation | Social Scientists: *Seek evidence of lived religion in our locl
the 5 Pillars of Sunni Islam on daily lifq. that consider: .Describe similarities and differences in how | area. (Y4Su2)
(Y3Su1) * The diverse nature of religion _ people contribute to society in Islam and -Describe ways beliefs impact peoples’
«Identify how belief can be expressed ir] * [The diverse ways in'which people practice’and Chyristianity (locally & nationally). choices in everyday life, community &
similar and diverse ways depending o] ~ EXPress beliefs , — -Recognise ways beliefs about giving impact | society. (Y4Su2)
>| individual worldview within Islam. * The ways in which beliefs shape individual | nooples’ choices in everyday life, community & «Explain how the context ofdividuals,
@ | (Y3Su1) e B R R N RESEETEEER 41 s ociety. community & society can shape beliefs.
= . i indivi i 6Sp1
o Methodsand processesised by social scientists: Recognise that individual and community v ‘p ) o
] . Saak avidence of beliefin himan Behaviourard action can shape beliefs. *Begin to evaluate similarities and
o f ; differences of forms of expression N
o) orms of expression bet d withi v locall
+ Recognise similarities and differences within € Weerl‘l an \INIb IIT worldviews (locally, (@)
and between groups natlon.a y & glo a' y). FY6Su1) . _ c
« Consider forms of evidence and its reliability *Describe how beliefs impact choices in =
(e.g.data) individuals’ lives, community & society. [}
+ Consider individual, local, national and global (Y6Su1) (7p)
evidence of lived experience -
<
Sacrifice Sacrifice Sacrifice L
* In Islam, submission to the will of Allgh+ In Islam and Christianity, personal seHcrifice in the form of action and charity is important. * In Hindu Dharma, fulfilling your duty may g
can involve commitments of time, involve personal sacrifice. (Y5) =
money and effort. (Y3) Knowledge & Meaning * Christians believe Jesus fulfilled the

* In Islam and Christianity, personal sel
sacrifice in the form of action and
charity is important.

. (Y4) Human Context

prophesies of the Old Testament of the
coming of a Messiah, a saviour. (Y5)

» Teachings from sacred texts can inspire people’s actieng,sacrifice, charity and service.

Knowledge & Meanin
« Expression of belief can be seen locally, nationally and internationally (local fquases of worship| g ) g
* Many human beings see they have

or contribution fo local community). responsibilities to others and the world
* Person, Time & PlacBr Hany EiBanna(Muslim), 1980s, Birmingham (Y5§) '

* Person, Time & PlacEdith Cavell (Christian),8651915AD, England & Belgium

VCs

Knowledge & Meaning
» Teachings from sacred texts help some

people make moral decisions (Y3) Human Context
* Religious worldviews have significant

Human Context impact on arts and culture. (Y5)

« Individual expression of belief can * Person, Time & PlacBr Hany EiBanna
impact everyday life, this can show (Muslim), 1980s, Birmingham (UK)
diversity within as well as between * Person, Time & Plackdith Cavell
worldviews. (Y3) (Christian), 18651915, Belgium
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Year 4: Summer 1

How have events in history shaped N
Islamic diversity? - Islam

Required prior knowledge

Knowledge to be explicitlytaught

Howknowledge will be built upon

Substantive

Islam, Muslim, Mosque vocabulary
(Y2A1)

Origins of Islamic belief (Y3Sp2)
Islamic expression of belief (Y3Su1)
Sacrifice in the Quran (Y4A2)
Islamic beliefs about poverty & self
sacrifice (Y4Sp1&2)

« Islamic diversity (Y4Su1)

Islamic beliefs about life's purpose
(Y6Su1)

« Itis estimated there ar#.8 billion Muslimsn the world today (largest religion after Christianity).

* Prophet Muhammad is often called “The Seal of the Prophets” his work completed Allah’s meg$s
to the people.

« Islamic beliefs about life’s purpose (Y6Su1
age

* During Muhammad's lifetime, there was unity in Islam, “Hold fast to God’s rope all together; do jhot

splitinto factions” (Quran 3:103)

» After Muhammad died, people disagreed over who should lead. This led to a split.

» The Sunnibelieved themost worthyshould lead and chosabu Bakr Muhammad's frientb lead
them. Sunni Muslims regard Abu Bakr as the fRightly Guided Caliph

» The Shi'abelieved thatAli the cousin of Muhammad and his descendants should lead as he wis
from Muhammad’s familyShi‘a Muslims do not recognize the authority of the first three Caliphs
and consider Ali the firdinam

* In the 30 years after Muhammad'’s death, Muslims were bgdfive CaliphsShia Muslims say that
Ali pledged loyalty to the first three Caliphs to keep unity, even though he thought he was the
rightful leader. Ali did eventually become the fourth Rightly Guided Calipht {ondm to the Shia).

* During theRightly Guided Caliphatéhere was hugamigration changes in government and many
battlesspreadingslam toTunisia, Central Asia and Cyprus
» There wasunrestduring the CaliphatedJthman and Ali were killed by rehels

« Eventually the Rightly guided Caliphate came to an end and the uneasy unity also endelinfhine
and Shi'a splitind followed different leaders. Islam continued to spread, but the wider it spread,
new cultures influenced it at new denominationschools of thoughbegan

« Sufi Islamdeveloped as a personal arspiritual approacto connecting with Allah.

» Thediverse groups agreen some things such as ttomeness of Allah and daily prayénst
practice and understand other things differently. Some differences resulted from different
interpretations of the Qur’an

* Although men have dominated much of Islamic histaxynen had an important role in early
Islamicdevelopment:

» Muhammad'’s first wifeKhadija,supported him financially and emotionally. When he doubted hif
abilities, she helped him to see what Allah wanted him to do. Muhammad showed great devofo
her even after her death.

* Aishasurvived after Muhammad’s death amarrated Hadittand was an earlgcholar of Islam
Muhammad said Muslims could learn half the faith from her.

» Hafsahelped in keeping safe acedmpiling the Qur’an

» Fatimah Muhammad's daughter, is revered by Shi‘a Muslims.

« Khawlahbintal-Azwarwas a female warrior in the early battles of Islam.

* Diversity of expression may be shown in: Prayer, observance, worship, tradition and celebration

n to
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Year 4: Summer 1

How have events in history shaped
Islamic diversity? - islam

N

Required prior knowedge

Knowledge to be explicitlytaught

Howknowedge will be built upon

Disciplinary

Theologians:

*Infer how Islamic beliefs developed
based on events. (Y3Sp2)

*Understand the significance of the
Quran being considered the word of
God revealed to Muhammad as the
Final Prophet. (Y3Sp2)

*There are differences within Islam, suc
as Sunni & Shia. (Y3Sp2)

Theologians deal wittypes of conversatiahat
consider:

N Methodsand processesised by theologians:

Where beliefs come from

How beliefs change over time

How beliefs relate to each other

How beliefs shape the way believers see th
world and each other

D

Interpretation of story & text

Consideration of reliability of sources
Considering unity & diversity within and
between worldviews

Considering evidence of how beliefs chang
over time

D

In this unit:
Theologians:

«Identify the influence of historical events on tje On divisions in the Christian Church.

development of Islam.
+Identify similarities and differences within
Islamic schools of thought.
«Consider how beliefs might influence a
Muslim'’s life, how they view the world and
other people.

Theologians:
*Describe the influence of historical even{s

(Y5Sp2)

*Describe theological similarities and
differences within Christian worldviews.
(Y5Sp2)

*Describe how beliefs might influence a
Christian’s life. (Y5Sp2)

VCs

Human Context

* Individual expression of belief can
impact everyday life, this can show
diversity within as well as between
worldviews. (Y3)

» Some people express religious
symbolism through creative arts,
others don't. (Y3)

Human Context

« Expression of belief can be seen locally, nationally and internationally (local fqulases of worship
or contribution to local community).

« Events in history and human conflict have impacted (Islamic) diversity.

Human Context

« Events in history in different places have
impacted (Christian) diversitfY5)

* Religious worldviews have significant
impact on arts and culture. (Y5)

United Curriculum | Primary Religion & Worldviews

o
£
£
-
7y

Year 4

52



Year 4: Summer 2

How has religion & belief shaped
our local area? (Local focus)

A1 4

Required prior knowledge

Knowledge to be explicitlytaught

Howknowedge will be built upon

« Local study (Y2A1)

* Global religion dataan be used to understand the representation of religion across the world.

» The National Censusgakes place every 10 years England and Waleshouseholds are legally require
to provide the answers to questions like religious identity.

- National religion dathom the Census reveals th&hristianityis the most widely represented

d

* Denominations of Christianity in local area
(Y5sp2)

R,

[}
:E religion inEngland and Waledslamis the next largestepresentaedreligion. This can be compared
= with international data.
v « Regional/Local religion daten comparison with Global & National)
'g » How is the local data reflected in dacal community
= * We can find out how local data is reflected in our local community by lookiryitdence of lived
religionin our areage.g.Buildings, schools, shops, celebrations and charity.
« Map & visitlocal place/s of worshigr invite visitors in)
Social Scientists: Social Sciences In this unit: Social Scientists:
+ Recognise evidence of belief in the] Social Scientists deal witypes of conversatiahat consider: Social Scientists: *Explain similarities and differences of forms
local community. (Y2A1) «  The diverse nature of religion -Consider what data can tell | ©f expression within Hindu Dharma (locally
« Identify how beliefs impact peopleq’ * The diverse ways in which people practice and express t_;elieLfsus about religion locally, natlor.lally). (Y5A1) ‘ ‘ .
choices of in everyday life, includinp * The ways in which beliefs shape individual'identity, and imppchationally and intemationally] *Explain ways beliefs impact choices in
>| local special places. (Y2A1) on communities and society «Recognise that the reliability individuals’ lives, community & society.
g *Describe similarities and diﬁerenceSMethodsand processessed by social scientists: of data must be considered. (Y5AT)
= | in how people contribute to societ X e o . i i
el D oh et an Y1 Seek evidence of belief in human behaviour and forms of Seek evidence of lived
Q - expression 'gion in ou :
2 | nationally). (Y4Sp2) : o : - : afe i
(=) ) ) N Recognise similarities and differences within and between | *Describe ways beliefs impact
*Recognise ways beliefs about giving groups peoples’ choices in everyday
impact peoples’ choices in everyday . Gonsjderforms of evidence and its reliabiliéyg(data) life, community & society.
life, community & society. (v4sp2) | . Consider individual, local, national and global evidence of lifeeRecognise that individuals,
*Recognise that individual and experience community & society can
community action can shape belief§. shape beliefs.
(Y4Sp2)
Human Context Human Context Human Context
« Individual expression of belief can | + Expression of belief can be seen locally, nationally and intemationally (local fquases of worship| ¢« Events in history in different places have
impact everyday life, this can show| or contribution to local community). impacted (Christian) diversitfY5)
e diversity within as well as between * Religious worldviews have significant impa
S| worldviews. (Y3) on arts and culture. (Y5)
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Year 5: Autumn 1 How are Hindu beliefs expressed in N S
o symbolism & worship? — Hindu Dharma g
=)
wid
Required prior knowledge Knowledge to be explicitlytaught How knowledge will be built upon 2
» Hindu understanding of “god”| *« Hindu Dharmaas a different perspective on ‘God’ than Abrahamic faiths. « Hindu scripture & Dharma (Y5A2) .
through senses (Y2Su2)  Sage Yajnavalkya- when asked “How many Gods are there?” had@amplex answer all “gods” are  Hindu Community (Y6Sp1) e
* Hindu celebrations & manifestations of one. « Hindu understanding of life’s purpose L S8
o community (Y2Su2) « Story of the Blind Men and the Elephantve can only know that which we experience, not the whole pictue. (Y6su1) ©
2| - Storyofthe Blind Men &the | . Brahmanas one supreme beingiltimate realityno images) >d_)
‘é Elephant in the search for « Trimurti- 3 most significant forms of BrahmaBrahma (Creatoy Vishnu (Sustainey, Shiva (destroyer)
8 ‘truth” (Y4A1) . L . . ) . L
7] » Storiesand depictionsof the Trimurtiusesymbolisnto help Hindus understand their significance.
'g » Many otherdeitiesused inworship,depicted asMurtis.
0 » Worshipoften takes place diome in a domestic shrine.
» Worshipat work may includshrinesin a shop or business.
» Worshipin theMandircan be expressed in diverse ways. Mandirs are different all over the world.
« Artifactsandactionscommonly used in worshifPuja, offerings, food, sound, incense
Social Scientists: Social Sciences In this unit: Social Scientists:
-Seek evidence of lived religion ih Social Scientistsleal withtypes of conversatidhat consider: Social S‘?'e"t'Sts; . | *Begin to evaluate similarities and
our local area. (Y4Su2) «  The diverse nature of religion *Recognise that religion’ and ‘belief | ~ differences of forms of expression within
-Describe ways beliefs impact | * Thediverse ways in which people practice and express beliefd mean different things in Dharmic an Hindu worldviews (locally, nationally &
| peoples’ choices in everyday lifd, ©  The ways in which beliefs shape individual identity, and impagt oAbrahamic faiths. globally) (Y6Sp1)
& | community & society. (Y4Su2) communities and society *Recognise that conversations aboul <Describe how beliefs impact choices in
S L religion and belief are complex individuals' lives, community & society.
g Methodsan_d processesised by social scientists: «Explain similarities and differences| (Y6Sp1)
expression . . Dharma (locally & nationally). community & society can shape beliefs.
« Recognise similarities and differences within and between group . e .
. : : S *Explain ways beliefs impact choiced (Y6Sp1)
« Consider forms of evidence and its reliabilidyg( data) in individuals’ lives community &
» Considerindividual, local, national and global evidence of lived society ! y
experience ‘
Knowledge & Meaning Knowledge & Meaning Human Context
* People can interpret Truth in * Evidence for God’s existence is contested but still sought. * Diversity within groups leads to diversity
different ways (Plato’s cave), Human Context of expression (local, national, Global). (Y$)
humans are limited by * Religious worldviews have significant impact on arts and culture. + Places and celebrations have significange
experience. (Y4) to individuals and communities in Hindu|
8 Human Context Dharma. (Y6)
= | - Expression of belief can be seeh
locally, nationally and
internationally (local focus
places of worship or
contribution to local
community). (Y4)
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Year 5: Autumn 2

How does scripture help Hindus N
understand Dharma? - Hindu Dharma

Required prior knowedge

Knowledge to be explicitlytaught

How knowledge will be built upon

+ Hindu understanding of
“god” through senses
(Y2Su2)

* Hindu celebrations &
community (Y2Su2)

* Hindu beliefs expressed in
worship (Y5A1)

» To many HindusPharmais understood asluty, an individual’s duty differs depending on who you are and
your time of life.

» Many Hindus think that to complete their Dharma, they must considertduthemselves, their family, the
world around them, God and other people.

» Hindus havemany sacredexts, these were often passed down througiral traditionsand have been written
down so may have many forms and many interpretations.

» The Ramayanais anepic storyfrom which Hindus can leam to understand how Dharma is different for
different people.

* Hindu Community (Y6Sp1)

* Hindu understanding of life's purpose
(Y6Su1)

* Buddhist understanding of Dharma
(Y5Sp1)

o
:E * There are many different versions of the story.g. Valmikiversion written down between 500 BCE100CE
S » The important characters oRama, Sita,RavanaandBharatacan help Hindus considdifferent perspectivey
k7 of the story and how the characters do, or dofilfill their Dharma.
'g * Fulfilling one’s Dharma can inclulieing a life of virtuehich can involvgpersonal sacrifices
) « Sitais an interestindemale charactesome question if she is too dependent on Rama, some see heras $
feminist rolemodel
Theologians: Theologians deal wittypes of conversatiaghat consider: | In this unit: Theologians:
*Recognise of how believers * Wherg t;gllfefshcome from Theologians: sInterpret Biblical text. (Y5Sp2)
might interpret different texts | ° :()W bel!efs c Iange overrt]lmi «Describe different interpretations of the «Describe the influence of historical event;
in different ways. (Y4A2) ng b2I:2f§ ;eh:teet?hgavsa ot:eﬁrevers seathewerdand Ramavana. on divisions in the Christian Church.
*Identify how beliefs in God as each other P y «Consider if sources of Hindu scripture are (Y5Sp2)
> most important mlg'ht. reliable. *Describe how beliefs might influence a
&'| influence a person’s life, how o «Describe the influence of historical events off Christian’s life. (Y5Sp2)
£ | they view the world and other Methodsand processesised by theologians: worldviews.
o | people. (Y4A2) l(?;ir:irg;?;lt?gnogfs:glriggiItieXtofsources Describe theological similarities and
] . Considering unity &divertsyity within and between differences within and between worldviews.
a 9 «Describe how beliefs about Dharma might

worldviews

+ Considering evidence of how beliefs change over time influence a Hindu's life, how they view the

world and other people.
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Year 5;: Autumn 2

How does scripture help Hindus N
understand Dharma? - Hindu Dharma

Required prior knowledge

Knowledge to be explicitlytaught

Howknowledge will be built upon

VCs

Sacrifice

* In Islam and Christianity,
personal selsacrifice in the
form of action and charity is
important. (Y4)

Knowledge & Meaning

» Teachings from sacred texts
can inspire people’s actions,
e.g.sacrifice, charity and
service. (Y4)

* Most human beings have a
sense of moral justice. (Y4)

Sacrifice
* In Hindu Dharma, fulfilling your duty may involve personal sacrifice.

Knowledge & Meaning
* Many human beings see they have responsibilities to others and the world.

Human Context
* Religious worldviews have significant impact on arts and culture.

Sacrifice

* In many worldviews, personal self
sacrifices or living a good life have
beneficial, future consequences. (Y6)

Knowledge & Meaning

Different belief systems influence ideas of
life's meaning and purpose. (Y6)
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Year 5: Spring 1 How do Buddhists explaln suffering Y%

Required prior knowledge Knowledge to be explicitlytaught How knowledge will be built upon
* Hindu Dharma (Y5A2) » About2500years ago in ancierihdia Siddhartha Gautamavas aprivilegedthild,shieldedfrom « Philosophical ideas of life’s purpose (Y6Sp3)
« Plato’s cave (Y4A1) the horrors of the world. « Buddhist ideas of life’s purpose (Y6Su1)

* When Siddhartha left the protection of his home he ssufferindor the first time, he saw a sick
man, an old man, a dead man and a Holy man, who had nothing but was content.

* He left his home to become a monk to try to understand why there was suffering in the world,
began the spiritualourney of an ascetic.

 After many years and mistakes trying to find the answer to sufferBiddhartha finally meditated
beneath theBodhi Treeand reachedenlightenmentand becamethe Buddha,meaningenlightened
oneor knower.

» The Buddhaspent his lifssharing his wisdomwith others.

» Many Buddhists do not understand God in the same way as Abrahamic faiths do. Some BuddHists
consider there to be a concept of the divine, but others feel the idea of a creator God, for example is
not relevant to humanity. Some people might say this means that Buddhism is not strictly a reljgion
but a philosophy.

» The Buddha developed teachings & philosophy for life that many Buddhists use today in differ¢nt
forms in their own search for understanding.

* Four Noble Truths- the Buddha taughtsufferingnevitablyexistsin life because life isn't perfect;
suffering is causday ourdesirefor things to be as we want thersuffering can be endetl
people detach from wanting thingending sufferingan be achieved bfollowing the Eightfold
Path

« Eightfold path(the middle way)- A philosophical approacb life with 8 guidingrincipleswith the
aim ofending sufferingndreaching enlightenmenfrhe Eightfold path has 3 elements (the
Threefold Wayof ethics, meditatioand wisdom

» Western philosophjas less focus on meditation but does examétkics and knowledge

* Plato’s Allegory of the Cave which the escaped prisoner returns to the prisoners in the cave t£
share his knowledge of the world outside, canlinked to the Buddha'’s desire to teach others h
wisdom

ing 1
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Year 5: Spring 1 How do Buddnists expicln suffering Y%

Required prior knowedge Knowledge to be explicitlytaught Howknowledge will be built upon
Philosophers: Theologians deal wittypes of conversatiohat In this unit: Philosophers
-Recognise that ideas of right and wronf consider. ' Theologians: o *Begin to evaluate some philosophical
are difficult to define.(Y3Sp1) . Where beliefs come from *Describe the influence of historical eventy approaches to abstract concepts such a$
-Understand some reasons why people| ° How beliefs change over time on Buddhist worldviews. meaning and existence. (Y6Sp2)
answer philosophical questions in . How bel!efs relate to each othgr -D‘escrlbe theqloglcal similarities and
different ways. (Y4A1) . How beliefs shape the way believers see the differences within and between
: 7 ’ . world and each other worldviews.
*Describe different philosophical .D ibe how Buddhist beliefs might
answers to questions about poverty, L pescrbe how budghist beliets mign
justice and sacrifice. (Y4Sp1) Methodsand prqcessessed by theologians: influence a person’s life, how they view thg
*Consider ethical and. moral ideas about _ Iélterp.rgtathn offstolr.y E‘.It.eXt ‘ world and other people.
e P . onsideration of reliability of sources
p.overty'and Justice frpm differing . Considering unity & diversity within and betweep Philosophers: =
viewpoints, considering why there are :
2| differences. (Y4Sp1) worldviews ‘ *Explain the Buddha'’s philosophical (@)]
g . QonS|der|ng evidence of how beliefs change over gnswers to questions about the world. c
= time *Explain the Buddhist answers to ethical -
g ) ) . questions and show awareness of diversify o
K] Philosophers deal wittypes of conversatiahat of opinion. (7]
o consider:
. The nature of knowledge, meaning and existende l‘d
. How and whether things make sense
. Issues of right & wrong, good & bad E
Methodsand processesised by philosophers: >G_J
. Analysis of the validity of “truth” claims (doubt)
. Development and use of coherent questioning
. Development of and analysis of coherent
argument
. Understanding of the human quest for knowledge
and meaning
. Connecting belief (motivation) with behaviour
Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning
* People can interpret Truth in different | * Many human beings see they have responsibilities to others and the world. Different belief systems influence ideas ¢f
ways (Plato’s cave), humans are limitedl . Byddhist Dharma seeks to end suffering through reaching enlightenment. life's meaning and purpose. (Y6)
@ | Dy experience. (Y4) - Evidence for God's existence is contested but still sought. *Philosophers cannot prove what happens
O | - Teachings from sacred texts can after we die so seek explanations, some pf
> inspire people’s actions,g.sacrifice, Human Context which consider body and soul as separafe.
harity an rvice. (Y4
charity and senvice. (¥4) * Person, Time & Plac8iddhartha Gautama (The Buddha), about 2500 years ago, Northern India -I(Izzas of what happens after we die give
meaning to human action on earth. (Y6)
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Year 5: Spring 2

How have events in history
Christian diversity? - christianity

shaped N

Required prior knowedge

Knowledge to be explicitlytaught

How knowedge will be built upon

« Whatis the Bible? (Y3A1)

* Biblical reference to persons of the
Trinity (Y3A2)

* Local area religion data (Y4Su2)

* History Roman Empire (Y5A)

Substantive

* In theNew Testameni{Matthew 28 1620), Jesusgave his followers th&reat Commissigrio

* Diversity of expression in Christianity

make followers of all nations, baptise people and teach them to obey God. This influenced eafly (Y5Su1)

Christians.

* The early spreadingf Christianity is demonstrated Paul’s missionary journeffomans 15 22
29).

* The conversion oEmperor Constantin@70-337 CE) to Christianity helped trspreadthrough the
Roman Empire

« Divisionsbegan within the Christian Church leading to @reat Schisnftear) in 1053 CE, factors

* Theology— 325 CE, Emperor Constantine called a council at Nicaea to discuss the wording of
Nicene creed, including what it said about Trinity. Divisions about the importance of Jesus in
Trinity remained.

« Geography- 400-600 CE, two centres of power, Rome in West and Constantinople (Istanbul) in
East. Long way apart and isolated by conflict in the Balkans.

* Language— Rome usedLatin,Constantinople used Greek.

» Power- Should the western Pope be in charge or the eastern Patriarch?

« Gospel narratives of resurrection (Y6A1)

the
the

* True faith— both sides thought they were expressing their beliefs right and the other was spregding

lies.

» The Great Schism in 1053ead to the Pope (Leo IX) leading ti@atholic Churcin the west and the
Patriarch leading th&astern Orthodox Churcdh the East.

« Catholicismdominated most oEuropeincluding Britain.

*» Due to widespreadorruptionn Catholic Churcin Europe, by thel 6" Centurysomepeople began
to seekreformof the Catholic Church, this was collectively knowilted ReformationThisleadto
the rise ofProtestantmovements.

« Martin Luther(1483-1546), was aGerman Theologiawho influenced the Reformation. He
disagreed with corruption and translated the Bildheto German.

» England was officially Catholic urliénry Vllwanted a divorce, not allowed by the Pope. Théad
to the creation of theChurch of England in 1534ith the monarch as the Head. This is called
Anglicanism

» There ishuge diversity within Christianity theUK today these groups are calledenominations
and have arisen due to different views about power, expression of faith and theology.

* Locally, we might seevidence of Christian diversity in our community
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Year 5: Spring 2

How have events in history shaped
Christian diversity? - christianity

A4

Required prior knowledge

Knowledge to be explicitlytaught

Howknowedge will be built upon

Disciplinary

Theologians:

+ldentify the influence of historical
events on the development of Islam.
(Y4Su1)

«ldentify similarities and differences
within Islamic schools of thought.
(Y4Su1)

«Consider how beliefs might influence 3
Muslim'’s life, how they view the world
and other people. (Y4Su1)

*Describe different interpretations of the
Ramayana. (Y5A2)

Theologians deal wittypes of conversatiohat

consider:

. Where beliefs come from

. How beliefs change over time

. How beliefs relate to each other

. How beliefs shape the way believers see the
world and each other

Methodsand processesised by theologians:
. Interpretation of story & text

. Consideration of reliability of sources

. Considering unity & diversity within and between
worldviews

. Considering evidence how beliefs change over
time

In this unit:
Theologians:
eInterpret Biblical text.

*Describe the influence of historical event$

on divisions in the Christian Church.
*Describe theological similarities and
differences within Christian worldviews.
*Describe how beliefs might influence a
Christian’s life.

Theologians:

*Explain how the Gospels connect with
Christian beliefs and discuss their
reliability.(Y6AT)

[ «Explain the influence of belief in historica

events on Christian worldviews. (Y6A1)
*Explain theological similarities and
differences within Christian worldviews.

(Y6A1)

VCs

Human Context

* Expression of belief can be seen
locally, nationally and internationally
(local focus- places of worship or
contribution to local community). (Y4)

* Events in history and human conflict
have impacted (Islamic) diversit{v4)

Human Context

« Events in history in different places have impacted (Christian) diversity.
* Religious worldviews have significant impact on arts and culture.

Human Context

* Diversity within groups leads to diversity
of expression (local, national, Global).
(Y6)

* Places and celebrations have significan
to individuals and communities in Hindy
Dharma. (Y6)
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Year 5: Summer 1

How has belief in Jesus as the Messiah
impacted art & music? - Christianity

¢

Required prior knowledge

Knowedge to be explicitlytaught

How knowedge will be built upon

» Jesus as the incarnation of
God (Y1A2)

 Vocabulary used by Christiang
to show God's importance
(Y1Su2)

« Jesus in the Bible (Y2Sp1)

» Jesus’ sacrifice at Easter
(Y2Sp2)

« Old Testamen{(Isaial includedprophesiesof a coming ‘Messial.

* Messiahin the Old Testament and Jewish scripture is understood to be a saviour who woiittle Jewish
peoples in an age of peace. Most Jewish people are still waiting for the promised Messiah.

» The New TestamentclaimsJesus as fulfiiment of prophesies of the MesskPalople who believed this to b4
true divided from the Jewish people who didn't and becamefilst Christians

 “Christ”"comes from theGreektranslation of Messiatkhristos.

« Christianity teaches thatesus through hisUltimate Sacrificehassaved his peoplend will return to

« Gospel narratives of resurrection (Y6A1)

+ Christian beliefs about life’s purpose
(y6Su1)

* Islamic beliefs about life’s purpose
(Y6Su1)

evidence of lived experience

) complete the Old Testament prophesies. In additGhmistians believe Jesus was the Son of God
-E ° J?S}JS as a person of the * Inlslam, Jesus or Is& considered #rophet and the Messiatromised to the Israelites, who will return at
£ | Trinity (Y3A2) the end of imesMuslims do not believe Isa was the Son of God
® | * Jesus as Ultimate Sacrifice | « |n ChristianityJesus as fulfilment of the Old Testament prophesies of a Messiah isHiitdhportance has
2| (v4A2) inspired art and musixcross the centuries.
@ | - Christian diversity (Y5Sp2) « Handel's Messiahwritten byGeorge Frederick Hand@16851759), composed his most famous oratory work
* Origins of Islamic belief “The Messiah” in 1741. Itisspiredby and usesawords from the Bibland is still performed today.
(Y3Sp2) » The Christian concept of Jesus as tMessiahas well as Handel’s work haimspiredmanyartistsacross
centuries. This artis displayed in churches, public places and sometimes accompanies Handel’s musj|c.
Theologians: Social Sciences In this unit: Social Scientists:
«Interpret Biblical text. (Y5Sp2) | Social Scientists deal witgpes of conversatiohat Social Scientists: *Begin to evaluate similarities and
*Describe how beliefs might | consider: -Recognise that conversations about religion | differences of forms of expression within
influence a Christian’s life. . The diverse nature of religion and belief are complex in relation to Hindu worldviews (locally, nationally &
(Y5Sp2) . The diverse ways in which people practice and Abrahamic understandings of Messiah. globally) (Y6Sp1)

. o express beliefs _ o ' | “Explain how belief has been expressed in *Describe how beliefs impact choices in
2| Social Scientists: . The ways in which beliefs shape individual'identity] <imijar and different artistic forms within individuals’ lives, community & society.
g «Identify similarities and and impact on communities and society Christianity. (Y6Sp1)
= | differences in how artists havg i iafa i i i *Explain how the context oiindividuals
o ) > . Cntiata- «Explain ways beliefs impact choices in plain how .
2| tried to express the Trinity. Methodsand processessed by social scientists: ingividuals¥lives commlimity % socioty community & society can shape beliefs.
2| (Y3A2) . Seek evidence of belief in human behaviour and ' : (Y6Sp1)

(m] forms of expression *Describe howndividuals, community & society
. Recognise similarities and differences within'and | can shape beliefs.
between groups
. Consider forms of evidence and its reliabiliyg(
data)
. Consider individual, local, national and global

United Curriculum | Primary Religion & Worldv iews

o
£
=
S
(7p)

Year 5

61



Year 5: Summer 1 "ot dmusicr - Christianity W

Required prior knowledge Knowedge to be explicitlytaught Howknowledge will be built upon

Sacrifice Sacrifice Sacrifice

* Christians believe Jesus was| ¢ Christians believe Jesus fulfilled the prophesies of the Old Testament of the coming of a Messiah, a sgviolm.Christianity, belief in Jesus’ death and
the Ultimate Sacrifice, resurrection is important as it brings

bringing people back to God’s

Human Context people to salvation. (Y6)
presence. (Y4)

« Events in history in different places have impacted (Christian) diversity.

* Religious worldviews have significant impact on arts and culture.

uman Lonfext « Person, Time & Plac6rorge Frederick Handel (German), 168559AD, UK Diversity within groups leads to diversity ¢f
* Expression of belief can be expression (local, national, Global). (Y6)

seen locally, nationally and
internationally (local focus
places of worship or
contribution to local
community). (Y4)

* Events in history in different
places have impacted
(Christian) diversity(Y5)

Human Context

VCs
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Year 5
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Year 5: Summer 2 Is belief in God rational? \N¢

Required prior knowledge Knowledge to be explicitlytaught Howknowledge will be built upon
* Alternative theories of creation * Philosophersshow their thinking in step® show what they know and how it leads to theirnew | < Are religion & science in conflict? The Blind
(Y1Sp2) idea.Logichelps us to decide if we are convinced byargument. Watchmaker Analogy (Y6A2)
 “‘Reasonable” exercise of freedom « Philosophersexamine & critiqudifferentphilosophical approachéds the existence of Godsing | « Philosophical ideas of life's purpose (Y6Sp3)
(Y2A2) rational argument.
 Hindu understanding of “god” througH * Ontological Argument An argument or proof about being or existenc&nselm of Canterbury
senses (Y2Su2) (French Theologian) iRroslogionlc. 1077CE), claims God is “that than which nothing greater cgn
« Reason in moral decision making be conceived.So God is perfect. What if God only exists in our minds? Anselm claimed existerjce
(Y3Sp1) in reality isgreater than existence in imagination, and as God is, “that than which nothing greatgr
+ Reasonable to believe? (Y3Su2) can be conceived.”, then God must existeality nofust in our mindsGaunilo ofMarmoutiers

. Meani furuth” Evid q (1078CE) said this was flawed.

€aning of “ruth, tvidence an « Cosmological argument Moses Maimonide¢c. 1190 CE), suggested all corporal things are finife
reasoning(Y4A1) : ) :

and can only contain finite power, so must run out of energy and stop moving. Yet, as planets keep

turning, something with infinite power must have caused them. That infinitely powerful something,

is God.

« Thomas Aquinag12251274 CE), claimeceverything has a causand if we track things back thers
must have been a “first cause”, which he claimed was God as a “necessary being” needing n¢
explanation or cause.

* Intelligent Design Argument First associated witlSocrates(470-399 BCE), but argued and addeq
to by many others over the years, suggests that the complex functionality of the world looks lik
is designed, and what is designed must have a designerGod.

« William Paley17451805 CE), was a Christian philosopher who explained the design argument
using the"Watchmaker Analody A design implies a designer, intelligent design implies an
intelligent designere. A creator deity.

» David Humg1711-1776 CE) Disagreed witmtelligent designglaiming that humans can only
judge based on experience and observation to make inferences about events and cause. He
claimed humans do not observe God or other universes, so we can't infer their existence.

» MostHumanistsaccept that theycannot prove God does not exigét many point to the existence
of suffering and evil in the world as evidence that an omnipotent, omnibenevolent God is unlikely to
exist.

Substantive
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Ye(]r 5: Sum mer 2 Is belief in God rational? E 14

Required prior knowledge Knowledge to be explicitlytaught Howknowledge will be built upon
Philosophers: Philosophers deal wittypes of conversatiahat In this unit: Philosophers
*Discuss our understanding of the consider: . , Philosophers: *Begin to evaluate some philosophical
concepts of knowledge, belief and * The nature of knowledge, meaning and existend ©.Explain different philosophical answers t @Pproaches to abstract concepts such a$
opinion. (Y4A1) * hlowlEhdheCReSTnaielsen se questions about God's existence. meaning and existence. (Y6Sp2)
»Consider philosophical ideas of truth, | *  Issues of right & wrong, good & bad -Explain some philosophical approaches tp *Begin to analyse if an argument is logical
doubt and reality. (Y4A1) the abstract concept of God's existence. | and show awareness of divergent
> -Understand some reasons why people Methodsand processesised by philosophers: «Explain if an argument for God's existencd OPinions.(Y6Sp2)
@ | answer philosophical questions in Analysis of the validity of “truth” claims (doubt) seems logical. *Use appropriate evidence to support or
£ | different ways. (Y4A1) . Development and use of coherent questioning counter an argument(Y6Sp2)
© | -Begin to decide whether religious . Development of and analysis of coherent
§ | reasoning is clearly expressed. (Y4A1)| argument
a . Understanding of the human quest for knowledge
and meaning
. Connecting belief (motivation) with behaviour
Knowledge & Meaning Knowledge & Meaning Knowledge & Meaning
* People can interpret Truth in different | < Evidence for God’s existence is contested but still sought. Different belief systems influence ideas ¢f
ways (Plato’s cave), humans are limitefl life's meaning and purpose. (Y6)
w | DYexperience. (Y4) *Philosophers cannot prove what happens
g after we die so seek explanations, some pf
which consider body and soul as separafe.
(Y6)
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Year 6: Autumn 1

Why is the resurrection significant
for Christians? - Christianity

¢

Required prior knowledge

Knowedge to be explicitlytaught

How knowedge will be built upon

» Jesus as the incarnation of
God (Y1A2)

* Genesisthe Fall (Y1Sp1)

 Vocabulary used by Christiang
to show God’s importance

* Itis a coreChristian beliefhat Jesus was God incarnatihe prophesizedVlessiah

» The Gospelsincludedifferent versionsf the narrative of Jesus life, death and resurrectiome
similarities and differences can be seen in the narratives of the resurreMiatthew 28:-10; Mark 16: 18;
Luke 24: 110; John 20: 118.

» MostChristiansvould argue that the differences are not materially significant and are due to time,

* Christian understanding of life’s purpose
(YeSu1)

*Describe how beliefs might
influence a Christian’s life.

(Y5Sp2)

(Y1Su2) perspective and narrator (some were recorded a long time afterwards and are not necessarily claimed tq be
« Jesus in the Bible (Y2Sp1) directly written by the narrator). However, theimilarities in substance of Jesus’ resurreatienvhat is
o | + Jesus’ sacrifice at Easter important to Christians. , ‘ , ) .
2| (Y2sp2) « If it were concluded that the narratives were unreliable, thesus’ resurrection was a fictjtme
¥ What i . consequences for Christian belief are devastaRagl claimed this in 1 Corinthians 15:"Whd if Christ has
& | < What is the Bible? (Y3A1) : o , g
not been raisedyur preaching is useless and so is your faith.
W | - Jesus as a person of the e . . e . . L
-g Trinity (Y3A2) * Christianity is built upon the idea ddsus as ultimate sacrificeisresurrection brings salvatidnings
(7] . . sinners back to God aftdhe Fall
« Jesus as Ultimate Sacrifice e . . S ,
(Y4A2) * For a ChristianChrist's death means forgiveness and everlasting life in God’s presence
+ prophecy of Messiah (Y5Su1) * The significanceof Christ's death and resurrection to individuals.
* Link concepts and vocabulan{ Theologians deal wittypes of conversatiohat consider. | In this unit: Theologians:
of incamation, sacrifice, . Where beliefs come from - Theologians: ‘ «Explain how the Genesis text connects wi
resurrection and salvation. . How beliefs change over time *Explain how the Gospels connect with beliefs and discuss the reliability of the
(Y2Sp2) . How beliefs relate to each other Christian beliefs and discuss their reliability| 2
: . . i 55 el retis source. (Y6A2)
<Describe different . How beliefs shape the way believers see the world | <Explain the mﬂugnce of be.llef in historical «Explain that religious texts can be
interpretations of the and each other events on Christian worldviews. ‘ interpreted in different ways by different
>| Ramayana. (Y5A2) Explain theological similarities and differencgs pelievers. (Y6A2)
8 | .|nterpret Biblical text. (Y5Sp2) Methodsand processesised by theologians: within Christian worldviews. ‘ «Explain theological similarities and
= . . ’ . Interpretation of story & text «Explain how beliefs in Jesus’resurrection differences within and between worldviewk
5 | *Describe the influence of ; ; Cohili bt ot ; ; :
o3 historical events on divisions | Consideration of reliability of sources might influence a Christians life, how they viqw (yg2)
.&_’, in the Chr|st|an Church ® ConSIdel‘Ing Unlty & dlveI'SIty within and between the world and other people. .Explain how beliefs about creation and
(] (Y55p2) ' worldviews . _ science mightinfluence a person’s life, hpw
. Considering evidence of how beliefs change over tijne they view the world and other people.

(Y6A2)
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Year 6: Autumn 1

Why is the resurrection significant
for Christians? - Christianity

A1 4

Required prior knowedge

Knowledge to be explicitlytaught

How knowledge will be built upon

VCs

Sacrifice

* In Hindu Dharma, fulfilling
your duty may involve
personal sacrifice. (Y5)

* Christians believe Jesus
fulfilled the prophesies of the
0Old Testament of the coming
of a Messiah, a saviour. (Y5)

Knowledge & Meaning

* Many human beings see they
have responsibilities to others
and the world. (Y5)

 Buddhist Dharma seeks to en
suffering through reaching
enlightenment. (Y5)

* Evidence for God's existence
is contested but still sought.

(Y5)

Human Context

« Events in history in different
places have impacted
(Christian) diversity(Y5)

* Religious worldviews have
significant impact on arts and

culture. (Y5)

Sacrifice
* In Christianity, belief in Jesus’ death and resurrection is important as it brings people to salvation.

Knowledge & Meaning
Different belief systems influence ideas of life’'s meaning and purpose.
ldeas of what happens after we die give meaning to human action on earth.

Human Context
« Diversity within groups leads to diversity of expression (local, national, Global).

Sacrifice

* In Christianity, belief in Jesus’ death and
resurrection is important as it brings
people to salvation. (Y6)

* In many worldviews, personal self
sacrifices or living a good life have
beneficial, future consequences. (Y6)

Knowledge & Meaning

Different belief systems influence ideas of
life’s meaning and purpose. (Y6)

*Philosophers cannot prove what happens
after we die so seek explanations, some qf
which consider body and soul as separatg.
(Y6)

*ldeas of what happens after we die give
meaning to human action on earth. (Y6)

Human Context

* Diversity within groups leads to diversity ¢f
expression (local, national, Global). (Y6)

* Places and celebrations have significande
to individuals and communities in Hindu
Dharma. (Y6)

United Curriculum | Primary Religion & Worldviews

c
=
=
=
<

Year 6

66



Year 6: Autumn 2

Are religion and science in conflict?
Christianity

A 14

Required prior knowedge

Knowledge to be explicitlytaught

How knowledge will be built upon

* Genesis story (Y1Sp1)

* Alternative theories of creation
(Y1Sp2)

» “Reasonable” exercise of
freedom (Y2A2)

* Hindu understanding of “god”
through senses (Y2Su2)

* Reason in moral decision

» The Old Testamentstory of Creationis found inGenesis 1:12:3

» Some Christiansee this as diteral truthaccount of the creation of the worldtherssee it asa storyfrom
which Christians can infer anohderstand the influence of a Creator Godhe beginning.

« Philosophical ideas about life's purpos

(Y6Sp1)
» Religious ideas about life's purpose

» Understandinghe genre of writingf Genesis might change our understanding and analysis of it. It coulld be (v6s1)

seen as gpoem, a report or a stary
« Many scientistsexplain the beginning of the world using tBig Bang Theoryof creation €osmology.

» Some Christian scientists accept the Big Bang Theanyl do not see that it discounts the idea of a creatg
God as the “first causeThomas Aquinag12251274 CE).

=

science mightinfluence a person’s life,
how they view the world and other people

o .
2 making (Y3Sp1) « Richard Dawking1941- CE), Evolutionary Biologist, claims the intelligent design theory (Y5), is wronBhén
sl Reasonable to believe? (Y3Su2)| Blind Watchmake{i986), he arguedevolutionary processese not guided by a designein The God
4 | + Meaning of “truth”, Evidence delusion(2006), he claimed supernatural creator does not exasid religious faith is delusion.
-g and reasoning(Y4A1) * Pope Francisaid,"When we read about creation in Genesis, we run the risk of imagining God was a magician,
? | . Is beliefin God rational? with a magic wand able to do everything. But that is not so,”
Watchmaker Analogy (Y5Su2) | - Albert Einstein{1879-1955), was a theoretical physicist, who suggestebutnan impulses lead to religious
belief fear, social or moral concermns, and cosmic religious feelings based in awe and wonder.

- Blaise Pascal1623-62 CE), French Philosopher who suggestdsetting on God, if we can't prove God
exists, we are best believing in him. If it tums out God does exist, we will go to heaven, if he doesn't exikt then
it doesn't matter.

Theologians: Theologians deal wittypes of conversatighat consider: In this unit:
*Explain how the Gospels . Where beliefs come from Theologians:
connect with Chrlsthn pe_llefs . How bel!efs change over time -Explain how the Genesis text connects
and discuss their reliability. . How beliefs relate to each other with beliefs and discuss the reliability of
(Y6A1) . How beliefs shape the way believers see the world ang ihe source
*Explain the influence of belief in each other ; AT
o e *Explain that religious texts can be
£ historical events on Christian interpreted in different ways by different
g worldviews. (Y6AT1) Methodsand processesised by theologians: beliepvers ys by
5. | *Explain theological similarities | - Interpretation of story & text “Explain tHeoIo ical similarities and
‘o | and differences within Christian| Consideration of reliability of sources difr?erences wi'?hin and between
2 | worldviews. (Y6AT) . Considering unity & diversity within and between worldviews
= HBHEIES *Explain hoW beliefs about creation and
. Considering evidence of how beliefs change over time b

United Curriculum | Primary Religion & Worldv iews

o
c
£
=
=
<

Year 6

67



Year 6: Autumn 2

Are religion and science in conflict? N

Christlanicy

Required prior knowledge

Knowledge to be explicitlytaught

How knowledge will be built upon

VCs

Knowledge & Meaning

» Evidence for God’s existence is
contested but still sought. (Y5)

Human Context

* Religious worldviews have
significant impact on arts and
culture. (Y5)

Knowledge & Meaning
Different belief systems influence ideas of life’s meaning and purpose.

Human Context
+Diversity within groups leads to diversity of expression (local, national, Global).

Knowledge & Meaning

*Philosophers cannot prove what happens
after we die so seek explanations, some pf
which consider body and soul as separate.
(Y6)

*ldeas of what happens after we die give
meaning to human action on earth. (Y6)

Human Context

* Diversity within groups leads to diversity
of expression (local, national, Global). (Y$)

United Curriculum | Primary Religion & Worldviews

o
c
=
=
=
<

Year 6

68



Year 6: Spring 1

In what diverse ways do Hindus build a sense N
of community? — Hindu Dharma

Required prior knowledge

Knowledge to be explicitlytaught

How knowledge will be built upon

* Hindu understanding of “god”
through senses (Y2Su2)

* Hindu celebrations & community
(Y2Su2)

* Hindu beliefs expressed in worship

(Y5A1)
« Hindu scripture & Dharma (Y5A2)

Substantive

+ Hindus connecin diverse ways through celebrations afestivalsat homeand in the wider
community How a community celebrated depends on where they are in the world.

« Diwalimeans “row of lights festival of lightsvhich links with the story of tHRamayana(y5) and
brings in theHindu New yeafin October/November) and celebrates the triumphgefod over evil

» Hindu understanding of life’s purpose

(Y6Su1)

« Diwaliis a 5 Day festival honouring Lakshmi, goddess of wealth, lights are lit in windows and qoors

left open to let herin.
« AtDiwal, many Hindus spring clean home, gifts & sweets, new clothes, decorate homes, watch
fireworks, lightdiyalamps and createangolipatterns.

* Holiis the festival of springcolour & new life. Hokielebrates the story o¥ishnuand the legend of
Holikaand Prahlad

» Celebrations ofoli are expressed through bonfires, putting grain in the fire and next day throwi
of coloured powder and water, many Hindus share food & presents.

* Pilgrimages a journey of religious significance. For many Hindusrither Gange$as spiritual
significanceand many Hindus make pilgrimages to significant places associated with the rivg

» The Gangesruns throughnorthern Indiaand Bangladeshthe river had huge significance in India
and Hindu culture.

—

g

r.

» Some believe the Ganges flowed from heaven to purify humans. Sometimes, the river is referrefl to

as mother orshe

« Kumbh Mela- 55 dayfestival every 12 years (pilgrims visit and bathe in the Ganges, take bottlep of

water back to loved ones.)

» Varanasis a city on the Ganges in Northem India, believed to have been the hoinerdfShiva At
Varanasithe river changes direction. Millions visit to bathe in the Ganges at sunrise.

* Hindu pilgrims may visit important temples near the river:

* Kashi Vishwanath Mandirdedicated tdLord Shiva

* Durga Temple dedicated to the goddesBurga

* TulsiManas Temple dedicated tdLord Rama

» The Gangesandrunning watersignificant ifuneral rites
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Year 6: Spring 1

In what diverse ways do Hindus build a sense
of community? — Hindu Dharma

A1 4

Required prior knowledge

Knowledge to be explicitlytaught

Howknowedge will be built upon

Disciplinary

Social Scientists:

*Recognise that individual and
community action can shape beliefs.
(Y4Sp2)

*Explain similarities and differences of
forms of expression within Hindu
Dharma (locally & nationally). (Y5A1)

*Explain ways beliefs impact choices in
individuals’ lives, community & society,
(Y5A1)

*Explain ways beliefs impact choices in
individuals’ lives, community & society,
(Y5Su1)

*Describe howndividuals, community &
society can shape beliefs. (Y5Su1)

Social Sciences

Social Scientistsleal withtypes of conversatichat
consider:

. The diverse nature of religion

. The diverse ways in which people practice and
express beliefs

. The ways in which beliefs shape individual

identity, and impact on communities and society

Methodsand processesised by social scientists:
. Seek evidence of belief in human behaviour an
forms of expression

. Recognise similarities and differences within apd
between groups

. Consider forms of evidence and its reliabiligyg(
data)

. Consider individual, local, national and global

evidence of lived experience

In this unit:

Social Scientists:

*Begin to evaluate similarities and
differences of forms of expression within
Hindu worldviews (locally, nationally &
globally)

*Describe how beliefs impact choices in
individuals’ lives, community & society.

*Explain how the context aiindividuals,

4 community & society can shape beliefs

Social Scientists:

*Begin to evaluate similarities and
differences of forms of expression
between and within worldviews (locally,
nationally & globally) (Y6Su1)

*Describe how beliefs impact choices in
individuals’ lives, community & society.
(Y6Su1)

*Explain how the context aindividuals,
community & society can shape beliefs.
(Y6Su1)

VCs

Human Context

* Religious worldviews have significant
impact on arts and culture. (Y5)

Human Context

+Diversity within groups leads to diversity of expression (local, national, Global).
*Places and celebrations have significance to individuals and communities in Hindu Dharma. (Y4

~—
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Year 6: Spring 2

What do philosophers teach
us about life’s purpose?

A 1 4

Required prior knowledge

Knowledge to be explicitlytaught

Howknowledge will be built upon

Substantive

« History Ancient Greece (Y3Su2)

« History Quest for knowledge (Y5Su2)

* Alternative theories of creation
(Y1Sp2)

» “‘Reasonable” exercise of freedom
(Y2A2)

« Hindu understanding of “god” through
senses (Y2Su2)

* Reason in moral decision making
(Y3Sp1)

« Reasonable to believe? (Y3Su2)

* Meaning of “truth”, Evidence and
reasoning(Y4A1)

* Is belief in God rational? (Y5Su2)
* Religion & Science in conflict? (Y6A2

« Some philosophers claim humans are the only animal who have an understanding that they wijl Bifeeringworldviews’understanding of life's

day die and that this makgeeople question life’s meaning
* Philosophersannot prove what happens after we die seek explanations

» Some philosophers see the mind and body as different types of things.
« Ibn Sina (980-1025 CE) (also known as Avicenna), was Arabic philosophewho argued our
minds are separate from our bodies using tHdying Man'thought experiment.

purpose (Y6S1)

« Many philosophers have argued the body and soul or self are separate, others that the soul orfelf

ends with the body.

» Socrates(470-399 BCE) Greek Philosopher, believed in the ideasfoulthat lives in our bodies
and goes to heavemhen we die.

- Plato(428-348 BCE), Greek Philosopher, believed in the idea of&ernal soulthat would exist
beyond the physical body. This meant that the world itself is not important, the soul will return o
heaven.

* Plato’s ideas influenced many Christians, who may accept that life on earth may not be great, put
there is something better to come for the soul.

« Hypatia(370-415 CE) Female Greek Philosophbleoplatonist- meaning she believed that theoul
would return to a divine beind\n idea that appealed to her students, both Christian monotheistj
and pagans.

« Democritus(460-370 BCE), Greek Philosopher who suggested life is given meaning by the purshit
of pleasure, Joy and sorrow are the distinguishing mark of things beneficial and harmful .”
(Hedonism Some hedonists have seen this as intellectual pleasure, others physical pleasure

* Friedrich Nietzschi@ 844-1900), German philosopher, said people are never satisfied which
prevents us finding meaning in life (Nihilism).

« Simone de Beauvoif1909-86), French Philosopher who challenged the idea of a divine plan. She

argued humans born free, without a divine plan. That freedom is a blessing and a burden. Follpwing

human desire means we should not restrict others freedom to d¢Existentialism
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Year 6: Spring 2 R e oot e D] .14

Required prior knowledge Knowledge to be explicitlytaught How knowledge will be built upon
Philosophers: Philosophy: In this unit:
<Explain the Buddha’s philosophical Phllo%ophersieal withtypes of conversatighat Philosophers
answers to queStionS about the world. consiaer. . . . Beqin to evaluate some philosophical
(Y5Sp1) . The nature of knowlgdge, meaning and existende apgroaches to abstract gonceptz such
«Explain different philosophical answerg * How and whether things make sense as meaning and existence.
to questions about God's existence. | ° Issues of right & wrong, good & bad . Begin to analyse if an argument is
> (Y5Su2) , . logical and show awareness of
& | *Explain if an argument for God’s Methodsand processesised by PhllOfoph_ers. divergent opinions.
£ | existence seems logical. (Y5Su2) . Analysis of the validity of “truth” claims (dogbt) . Use appropriate evidence to support or
oy . Development and use of coherent questioning counter an argument
g ) grg\:JerIT:)epnTent aite el ofieRE: 't « Begin to explain connections between o
(=) g : beliefs and behaviour.
. Understanding of the human quest for knowledge o))
and meaning c
. Connecting belief (motivation) with behaviour =
Q.
(/5]
o
Knowledge & Meaning Knowledge & Meaning o
 Evidence for God’s existence is *Different belief systems influence ideas of life’s meaning and purpose. Knowledge & Meaning 8
contested but still sought. (Y5) -Philosophers cannot prove what happens after we die so seek explanations, some of which congid@ifferent belief systems influence ideas pf B
body and soul as separate. life's meaning and purpose. (Y6)
*ldeas of what happens after we die give meaning to human action on earth. *Philosophers cannot prove what happeng
8 after we die so seek explanations, some pf
S H which consider body and soul as separafe.
uman Context (¥6)
P Time & PlacPhi hil hers th h time.
erson, Time acBiverse philosophers through time -Ideas of what happens after we die give
meaning to human action on earth. (Y6)
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Year 6: Summer 1 & 2

How is an understanding of life’s

purpose reflected in people’s Lives? A1 4

Required prior knowedge

Knowedge to be explicitlytaught

Substantive

« Alternative theories of creation (Y1Sp2)
- “Reasonable” exercise of freedom (Y2A2)

* Hindu understanding of “god” through senses
(Y2Su2)

« Reason in moral decision making (Y3Sp1)

« Reasonable to believe? (Y3Su2)

« Meaning of “truth”, Evidence and reasoning(Y4A

* Is belief in God rational? (Y5Su2)

« Religion & Science in conflict? (Y6A2)

« Hindu Dharma (Y5A2)
« Hindu Community (Y6Sp1)

* Is God Omnibenevolent? (Y3Su2)

- Jesus as Ultimate Sacrifice (Y4A2)

« Christian diversity (5YSp2)

« prophecy of Messiah (Y5Su1)

« Significance of resurrection in Christianity (Y6A

« Authority of the Quran (Y3Sp2)
* Islamic expression of belief & obligation (Y3Su1

« Selfsacrifice in Islam (Y4sp1)
« Islamic diversity (Y4Su1)

« Buddhist explanation of suffering &
enlightenment (Y5Sp1)

« Belonging in Judaism (Y1A1)
* G-d’s relationship with Jewish people (Y2A2)

« Humanism, absence of God (Y1Sp2 & Y5Su2)
* Moral decisions in Humanism (Y3Sp1)
* Altruism and one life (Y4Sp1)

)

[ Ashramasstages of Hindu lifdBrahmacar{Student), Grihasthahhouseholder)Vanaprasthdforest dweller),Sannyas (homeless

» Many worldviewsonsider that we all have soul the essence of you, thdives beyond the body
» What people believe happens to the soulen the body diesnay influence the choicgseople make in their lives.

* Hindu Dharma:

* As in the story of thRamayana(Y5), a person’sdharma(duty) depends orwho they argvarng and whatstage of liféhey are at
(ashrama.

renouncer). Stages have specifduties or ashrama dharma
* Purusharthas- goals for living:
« - dharmaduties of present life
« - kama enjoying life
» - arthg working for honest success and family
- - moksha breaking out of cycle afeincarnatiorisamsara}o reachatman

* Fulfillingdharma is individuab each person, so will biaherently diverse

* In theBhagavad Gita- Epic poem takes place on a battlefield when Prince Arjuna rfialfsii his Dharma as a warrior in battling unjust
members of his family. Arjuna has a conversation with Lord Vishnu, expressing his fear of death, he is told it is “litoes¢@épgtaking
off your clothes and putting on new ones”.

 Karmais thecycle of death and rebirthith theaim of reaching Mokshaneness with God).
* These beliefs have a significampact on how Hindus live their livespecially that living a good life will lead to a better next life.

Christianity:

* In Christianity, it is widely believed thldsus’ sacrifice means that believers can return to#8imdwas part of God’s plan for humanity.
Jesus’ defeat of death in his resurrection, means that although physical death will hbgtief in Christ and living a good life will lead{to
heaven for the soul

» John 3:16“God so loved the world that he gave his one and only Son, that whoever believes in him shall not perish but haé eternal

» Many Christians believe that the presence of God, their actions in life will be jud§exhe Christians think this will happen when they
die, others that everyone will be judged at a future “judgement day”, others that there is a personal judgement follovimd bjyudgment.

» Heavencould be the result cjood deeds Some see this a literal placé paradise where a divine God rules etemnally, others think of it
more as thereward of being with God

* Hellcould be the result dfad deeds Some see this as a literal place of fp®n and punishmenéthers that itis a psychological state
metaphor for the harm we do ourselves througtivision from Gad

» Medieval art depicted graphically the idea of soul tortured in hell. Many Christians ask, would a loving God do thisopd¥is p

« Catholicism- Purgatory(place in between) where a sinful soul can be purged.

* In practice, most Christians believe they do good things because they are rigtuat just for the reward in Heavend that they should
develop arelationship with Gothrough prayer and worship.

lif
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Year 6: Summer 1 & 2

How is an understanding of life’s

purpose reflected in people’s lives? A1 4

Required prior knowedge

Knowedge to be explicitlytaught

Substantive

« Alternative theories of creation (Y1Sp2)
« "Reasonable” exercise of freedom (Y2A2)

* Hindu understanding of “god” through senses
(Y2Su2)

« Reason in moral decision making (Y3Sp1)
 Reasonable to believe? (Y3Su2)

 Meaning of “truth”, Evidence and reasoning(Y4A
* Is beliefin God rational? (Y5Su2)
* Religion & Science in conflict? (Y6A2)

* Hindu Dharma (Y5A2)
« Hindu Community (Y6Sp1)

* Is God Omnibenevolent? (Y3Su2)
« Jesus as Ultimate Sacrifice (Y4A2)

« Christian diversity (5YSp2)
« prophecy of Messiah (Y5Su1)

Islam:

Most Muslimsbelieve irlife after deathThey believe they mudive morally in submission to the will of Allathis is life's purpose,
thenit influences what happens after death

The Qur’anpromises“two gardens’on in this life and one in the next.

Islam teaches humans ha¥eee wilbnd will be heldesponsibldor theirintentions and actions on Earitinese are recorded anthken
into accounbn the “Last Day” or “Day or Judgement”.

A person’s souk believed to bgudgedbased on what they did in their lifetime, theul is given a new body bright or dark, depending
on their deedsPure souls will be bright and goheaven Impure souls will be dark and will gchill,the soul will then wait, knowing ifs
fate, until the resurrection.

The Angelsrafilwill blow the trumpet and all creation will be destroyiéw second trumpet blow is thresurrectionSome think this
will be physical, so bodies need to be buried. Most Muslims think itsedhthat is taken to the afterlife

Junnah(Paradis¢ a beautiful placevith material rewards for a good life.

Jahannam, (He)] a place ofsuffering and pajirs where those who reject the teachings of the prophets go. This is described a fien
place of torture, but many Muslims believe the language of the Quran to be symboldretép people from committing sin

Some Muslimsthink that hell is only temporary, that tfergiving Allah will eventually allow all people to heaven.

For many Muslims this ismotivation to follow the teachings in the Quraard live a good life.

« Significance of resurrection in Christianity (Y6A

« Authority of the Quran (Y3Sp2)
« Islamic expression of belief & obligation (Y3Su1

« Selfsacrifice in Islam (Y4sp1)
* Islamic diversity (Y4Su1)

« Buddhist explanation of suffering &
enlightenment (Y5Sp1)

* Belonging in Judaism (Y1A1)
* G-d’s relationship with Jewish people (Y2A2)

« Humanism, absence of God (Y1Sp2 & Y5Su2)

* Moral decisions in Humanism (Y3Sp1)
« Altruism and one life (Y4Sp1)

)Judaism:

Jewish teachings amanclear on what happens after death

Many Jewish people beliewhat is important is how a person lives their life avitat happens after death should be left to G6dod
deeds should be done for their own sake.

In theMishnahit says: Be not like servants who serve their master for the sake of receiving a rebthig¢$ of the Fathers 1:3

Some Jewish people believe thereseme kind of life after death as the idea of a soul that will returlte Gxentioned in some
traditions.

Some Jewish people believe there will deme kind of eventual judgemewhengood deeds will be rewarded and bad deeds will be
punishedhow is not clear.

ManyOrthodox Jewsconsider that if there is to be judgement, thraust follow the ruleset down in scripture strictly including
observing Shabbaindkeeping the 613 Mitzvot/ewish laws)

ManyOrthodox Jews are still awaiting the Messidken the world will be different.

ManyReform or Liberal Jewsee theJewish laws as in need of interpretation for a modernvagiée still needing tive a moral life
Many Reform or Liberal Jews do no see the coming of the Messiah as literal, but as the coming of a “Messianic agéfesajisy
world.

There isstill no clarity over what happens after death
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Year 6: Summer 1 & 2

How is an understanding of life’s

purpose reflected in people’s lives? A 14

Required prior knowedge

Knowledge to be explicitlytaught

Substantive

« Alternative theories of creation (Y1Sp2)
» “Reasonable” exercise of freedom (Y2A2)

* Hindu understanding of “god” through senses
(Y2Su2)
» Reason in moral decision making (Y3Sp1)

» Reasonable to believe? (Y3Su2)

* Meaning of “truth”, Evidence and reasoning(Y4A
* Is belief in God rational? (Y5Su2)
* Religion & Science in conflict? (Y6A2)

* Hindu Dharma (Y5A2)
* Hindu Community (Y6Sp1)

* Is God Omnibenevolent? (Y3Su2)

- Jesus as Ultimate Sacrifice (Y4A2)

« Christian diversity (5YSp2)

 prophecy of Messiah (Y5Su1)

« Significance of resurrection in Christianity (Y6A

« Authority of the Quran (Y3Sp2)
« Islamic expression of belief & obligation (Y3Su1

« Selfssacrifice in Islam (Y4sp1)
* Islamic diversity (Y4Su1)

» Buddhist explanation of suffering &
enlightenment (Y5Sp1)

« Belonging in Judaism (Y1A1)
 G-d’s relationship with Jewish people (Y2A2)

* Humanism, absence of God (Y1Sp2 & Y5Su2)

* Moral decisions in Humanism (Y3Sp1)
« Altruism and one life (Y4Sp1)

Buddhist:

There is huge diversity in Buddhism.

Many Buddhistselieve that theBuddha taughtthat we are in aycle of rebirthecause we havattachments in lifé¢hrough bad
actions.

Good actionsn life can lead to higher level of rebirth.
Being human is a gift, if it is wasted your next cycle of rebirth may be lower.
Buddhists aim tdoreak the cycle of rebirdindattain Nirvanahrough enlightenment

Humanism:

Humanismis a worldview that suggests we haone life

Some humanists suggest we cannot remember before we were born and death will be like that too, a statexgistemce no soulwill
live on because the essence of us is dependent on the physical systems of our body and brain.

Humanists advocate foliving the best lifeve can as we don't get a second chance.

Many humanists believe that ttpurpose of lifeherefore should be to live a happy lifed help others to be happy too

Many humanists believe thgibod thingsshould be done for the world and other peoplithout expecting a rewarish the future this is
calledaltruism

Many humanists believe we have a responsibidtyook after the worltbr future generations

Sikht

Many Sikhsbelieve thaWaheguru (God or eternal being) exists in everything

The soulmust bereincarnated through many cycles of iliferder topurify itselaindbecome one with Wahegurand escape from the
cycle of death and rebirtin@kti).

The cycle of life and death can take animal or human form, but only in the human form can a soul understand right anchevdaogde
on ‘intentional action” (karma

Good actionsright choices and remembering God, can tewardedwith meritand avoid punishment,

The GuruGranthSahibteaches:Those who meditate on God attain liberation. For them, the cycle of birth and death has been com{

Many Sikhs believe they cagain meritin lifand achieve Muktby following the teachings of the Gurasd the 3 Principles of Sikh:
Remembering GodHonest Workand Selfless Service.
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Year 6: Summer 1 & 2

How is an understanding of life’s
purpose reflected in people’s lives?

N

Required prior knowledge

Knowedge to be

explicitlytaught

Social Scientists:

*Recognise ways beliefs about giving impact
peoples’ choices in everyday life, community &
society. (Y4Sp2)

*Describe how beliefs impact choices in
individuals’ lives, community & society. (Y6Sp1)

Social Sciences
Social Scientistsleal withtypes of conversatiahat consider:

. The diverse nature of religion
. The diverse ways in which people practice and express bel
. The ways in which beliefs shape individual identity, and im

on communities and society

In this unit;
Social Scientists:

*Begin to evaluate how ‘religion’ and ‘belief mean different things
efgepending on people’s religious or Amtigious worldview.
pa-cliecognise that conversations about religion and belief can be
controversial.

sought. (Y5)

*Diversity within groups leads to diversity of expression (local, na

*Explain how the context oindividuals, community : e +Begin to evaluate similarities and differences of forms of
E & society can shape beliefs (Y6Sp1) Methodsand processesised by social scientists: exp?ression between and within worldviews (locally, nationally &
c . Seek evidence of belief in human behaviour and forms of loball '
3 expression glo a_y) o S .
] . Recognise similarities and differences within and between | *Describe how beliefs impact choices in individuals’ lives,
2 groups community & society.
a . Consider forms of evidence and its reliabildyg( data) *Explain how the context oindividuals, community & society can
. Consider individual, local, national and global evidence of Ifvedhape beliefs.
experience
Sacrifice Sacrifice
* In Hindu Dharma, fulfilling your duty may involve| <In many worldviews, personal se$fcrifices or living a good life have beneficial, future consequences.
personal sacrifice. (Y5)
Knowledge & Meaning
Knowledge & Meaning *Different belief systems influence ideas of life’s meaning and purpose.
* Many hu.m.a.n‘ beings see they have *Philosophers cannot prove what happens after we die so seek explanations, some of which consider body and soul as separate.
responsibilities to others and the world. (Y5) -ldeas of what happens after we die give meaning to human action on earth.
* Buddhist Dharma seeks to end suffering througl
8 reaching enlightenment. (Y5) Context
> | - Evidence for God's existence is contested but sfill - man ~-ontex

tional, Global).
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EYFS

Events Anti bullying week
\World Kindness Day
Harvest, Advent, Christmas
Display, Yom Kippur, Divali,
Hanukah

Autumn

Year

group displays around the theme

Wider Expectations

Year 1

Trips

Visitors

Events Anti bullying week
World Kindness Day
Harvest, Advent, Christmas
Display, Yom Kippur, Divali,
Hanukah

Display Year

group displays around the theme

Year 2

Trips Church

Visitors

Events Anti bullying
week

World Kindness Day
Harvest, Advent,
Christmas

Display, Yom Kippur,
Divali, Hanukah

Year 3

Trips Church

Visitors

Events Anti bullying
week

World Kindness Day
Harvest, Advent,
Christmas

Display, Yom Kippur,
Divali, Hanukah

Year 4

Trips Church

Visitors

Events Anti bullying
week

World Kindness Day
Harvest, Advent,
Christmas

Display, Yom Kippur,
Divali, Hanukah

Year 5

Trips

Visitors

Events Anti bullying
week

World Kindness Day
Harvest, Advent,
Christmas

Display, Yom Kippur,
Divali, Hanukah

Year 6

Trips

Visitors

Events Anti bullying
week

World Kindness Day
Harvest, Advent,
Christmas

Display, Yom Kippur,
Divali, Hanukah

of Kindness of Kindness Display Year Display Year Display Year Display Year Display Year
group displays around | group displays around | group displays around | group displays around | group displays around
the theme of the theme of the theme of the theme of the theme of
Kindness Kindness Kindness Kindness Kindness
rips Trips Trips Synagogue Trips Hindu Temple Trips Trips Church Trips Church
Visitors Visitors Visitors Visitors Buddhist/Quaker Visitors Visitors
Events Holi, Ramadan, Lent, Events Holi, Ramadan, Lent, Events Holi, Events Holi, meeting House Events Holi, Events Holi,

Passover, Easter, Eid al-Fitr, Passover, Easter, Eid al-Fitr, Ramadan, Lent, Ramadan, Lent, Visitors Ramadan, Lent, Ramadan, Lent,
Display Display Passover, Easter, Eid | Passover, Easter, Eid | Events Holi, Passover, Easter, Eid | Passover, Easter, Eid
al-Fitr, al-Fitr, Ramadan, Lent, al-Fitr, al-Fitr,
Display Display Passover, Easter, Eid | Display Display
al-Fitr,
Display
rips Church Trips Church Trips Trips Trips Trips Gurdwara Trips Islamic Center
Visitors Visitors Visitors Visitors Visitors Visitors Visitors

Events Eid al-Adha, The Hajj
Display

Events Eid al-Adha, The Hajj
Display

Events Eid al-Adha,
The Hajj
Display

Events Eid al-Adha,
The Hajj

Display

Events Eid al-Adha,
The Hajj

Display

Events Eid al-Adha,
The Hajj

Display

Events Eid al-Adha,
The Hajj

Display




